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Institutional Overview 
Boise State University (Boise State) is a public, metropolitan research university that 
fosters student success in and after their college years, lifelong learning, community 
engagement, innovation, and creativity. Research and creative activity advance new 
knowledge and benefit students, the economy, the community, the state and the nation. 
Boise State is classified as a Professions-focused Undergraduate/Graduate-Master's 
Large/Medium  Carnegie doctoral university with a Research 2, High Research activity 
classification. Boise State produces 56 percent of all bachelor's degrees awarded by 
Idaho public universities. 

Founded in 1932 by the Episcopal Church, the institution became a public junior college 
in 1939, began offering bachelor’s degrees in 1965, and was elevated to the state’s 
public university system in 1974. Boise State University has been accredited by the 
Northwest Commission on Colleges and Universities (NWCCU) since 1941. 

In fall 2025, Boise State serves 28,519 total students, degree and nondegree seeking. 
Undergraduate degree seeking enrollment is 18,729; 80% are full-time, 61% are Idaho 
residents, and 58% are female. Degree seeking graduate enrollment is 2,826, nearly 
500 of which are doctoral degree seeking. Forty-six percent of graduate students are 
full-time, 55% are residents, and 60% are female. 

Boise State employs over 3,600 full- and part-time employees (3,147 full-time 
equivalent employees), including over 2,000 full-time professional and classified staff 
and over 800 full-time instructional faculty members. Boise State University provides an 
impressive array of online courses and programs that are available across the state and 
nation.  

Boise State offers studies in more than 200 fields of interest in 102 bachelor’s degree 
programs, 71 master’s programs, 2 education specialist programs, and 15 doctoral 
programs. These are delivered through the College of Arts and Sciences, College of 
Business and Economics, College of Education, College of Engineering, College of 
Health Sciences, College of Innovation and Design, and School of Public Service. 

Boise State is governed by the Idaho State Board of Education, which is statutorily 
designated as the Board of Trustees for the institution. Dr. Jeremiah Shinn is the Interim 
President of Boise State University, assuming the role in May 2025. 
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Preface 

Update on Institutional Changes since 2019 

Boise State continues to achieve remarkable results around student access and 
success, research, community engagement and more. 
 
In 2019, Boise State University welcomed Dr. Marlene Tromp as its seventh President. 
Soon after, as all other universities, Boise State had to plan and prepare for and operate 
under the conditions of a global pandemic. These historic occasions coincided with the 
expiration of the university’s strategic plan, Focus on Effectiveness 2012-2020, and 
provided an opportunity for Boise State to nimbly and successfully navigate challenges 
presented and reassess its position and trajectory.  
 
Despite these challenges, significant attention and effort was invested in spring and 
summer 2020 to put in place structures and processes to facilitate the successful 
development of a strategic plan. The new strategic plan, Blueprint for Success, was 
successfully developed and approved by the Idaho State Board of Education in June 
2021, following an 18-month long and inclusive strategic planning process. In addition, 
Boise State University undertook a year-long Program Prioritization Process during the 
academic year 2020-2021 as required by the Idaho State Board of Education Policy 
(SBOE Policy III.F). The implementation of the Blueprint for Success, and the results 
and actions following from program prioritization resulted in a significant change: an 
integrated and synchronized process for strategic planning, continuous improvement 
and budget requests, which was implemented in spring 2022. In addition, all divisions 
and divisional units, and within Academic Affairs Division all colleges and academic 
departments, revised and updated their unit-level strategic plans in 2022, aligning their 
goals and strategies with the Blueprint for Success, and finalizing their key actions, 
tactics and priorities.  
 
At the same time, Boise State aligned and synchronized the periodic program 
prioritization process with strategic planning and budget planning with a goal to create a 
sustainable process for continuous improvement that supports the strategic plan goals 
and initiatives, and incorporates resource allocation and investment decisions into this 
comprehensive process. Boise State is regularly assessing and updating this process 
so that it is sustainable, effective, and responsive to the University mission, vision and 
strategies. Similarly, Boise State is continuously evaluating metrics, key performance 
indicators (KPIs) and targets used to ensure they are effective indicators of success in 
mission fulfillment.  

The implementation of the Blueprint for Success strategic plan aligned and fueled major 
campus wide initiatives, such as the strategic retention and enrollment plan focused on 
student success and achievement, the Budget Modernization Initiative focused on 
transitioning the campus to a responsibility-center management-style model, and the 
Next Frontier Program focused on building a data-empowered culture and advancing 
the use of analytics. In 2025-26, Boise State University is undertaking the State Board 
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required program prioritization process (SBOE Policy III.F: Program Prioritization) to 
evaluate all instructional and non-instructional programs, with the process to be 
completed by June 2026. 

The Blueprint for Success, initially approved for 2021-2026, was extended to 2028 as 
part of the annual strategic plan update process. The extension of the Blueprint for 
Success was approved by the Idaho State Board of Education in June 2024. 

Academic Portfolio Changes 
 
Programmatically, Boise State has expanded its academic portfolio to adapt and meet 
changing workforce and societal needs. High-demand programs in fields such as 
Artificial Intelligence, Semiconductors, Genetic Counseling, and Project Management 
have been implemented; new interdisciplinary programs in Cybersecurity, Data Science, 
Neuroscience, and Environmental Management bring together synergies across 
academic disciplines; the implementation of schools, including the School of Computing, 
School of the Environment, School for the Digital Future provide more connected 
structures for interdisciplinary collaboration; and doctoral programs in Cyber Operations 
and Resilience, Engineering, and Public and Population Health Leadership are driving 
developments in cutting-edge research. Since fall 2020, a total of 99 programs have 
been newly implemented and 39 other programs have been discontinued or phased out 
(see Appendix Preface Evidence #1 for New and Discontinued Academic Programs, 
Fall 2020 through Fall 2025). 
 
Facilities Changes 
 
Additions to Boise State’s campus facilities help support and advance the mission. The 
following facilities have all been developed since 2019, the date of the last Year 7 visit 
from NWCCU. 

●​ Science Research Building - In design, completion anticipated 2029 
●​ North End Zone Expansion - In construction, complete 2026 
●​ ESI Construction Management Building - In construction, complete 2026 
●​ Syringa Hall - 2025 
●​ Systems Technology and Networking Building (STAN) - 2023 - This is a small 

modular building that houses critical IT infrastructure 
●​ Center for Visual Art - 2019 
●​ Micron Center for Materials Research - 2019 

Recognitions 

In 2024, Boise State was selected for two important elective Carnegie Classifications: 
one of 25 colleges and universities receiving the Carnegie Leadership for Public 
Purpose Classification and one of 40 to receive the Carnegie Community Engagement 
Classification. 

In 2023, Boise State was recognized with two prestigious awards for its innovations and 
early math reforms focusing on student success and self-efficacy implemented by the 
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Math Learning Center (MLC): the Degree Completion Award from the Association for 
Public and Land Grant Universities and the Beacon Award from the Northwest 
Commission on Colleges and Universities. 

Leadership Transitions 

While Boise State navigates a period of transitions in leadership, the continuity provided 
by the experienced interim leaders ensures that Boise State remains on its positive 
trajectory. Members of the Boise State Administrative Council are listed below, along 
with the year they assumed their current and previous roles at Boise State where 
applicable. 

Jeremiah Shinn, Interim President (2025); Vice President for Student Affairs and 
Enrollment Management (2023); Associate Vice President for Student Affairs 
(2013-2019); Director, Student Involvement and Leadership Center (2010) 

Zeynep Hansen, Interim Provost and Vice President for Academic Affairs (2025); 
Vice Provost for Academic Planning and Institutional Effectiveness (2019); 
Associate Dean, College of Business & Economics (2017); Chair, Department 
of Economics (2013); Faculty, Department of Economics (2007) 

Stacy Pearson, Interim Chief Financial Officer (2025); CFO and Vice President for 
Finance & Administration (2004-2017) 

Nancy Glenn, Vice President for Research and Economic Development (2022); 
Interim Vice President for Research and Economic Development (2021); 
Faculty, Department of Geosciences (2014) 

Erika Anderson, Chief of Staff (2023), Deputy Chief of Staff (2022) 
Sherry Squires, Interim Chief Communications and Marketing Officer (2025); 

Deputy Associate Vice President, Communications, Marketing, and Creative 
Strategy (2020); Communications Specialist (1997) 

Nicole Fitzgerald, Deputy Director, Government Relations (2025) 
Jeremiah Dickey, Executive Director of Athletics (2021) 
Argia Beristain, Chief Executive Officer, Boise State University Foundation (2025); 

Interim CEO (2024); Senior Associate Vice President for Development (2023); 
Associate Vice President For Development (2020); Senior Director Of 
Development (2015)  

Annie Pelletier Hightower, Deputy Chief Operating Officer (2025); Interim Chief 
Human Resources Officer (2024); Director of Institutional Compliance and 
Ethics (2022); Associate General Counsel (2016); Director of Title IX/ADA/504 
Compliance (2013) 

Jen Schneider, Interim Dean, College of Innovation and Design (2024); Associate 
Dean, College of Innovation and Design (2022); Interim Associate Dean of 
School of Public Service (2019); Faculty, Public Policy and Administration 
(2014). 

Brian Wampler, President’s Professor of Public Scholarship and Engagement 
(2022); Faculty, Political Science (2001) 

Tod Colegrove, Dean, Albertsons Library (2022) 
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Marie-Anne de Graaff, Interim Dean, College of Arts and Sciences (2025); 
Associate Dean, College of Arts and Sciences (2022); Faculty, Department of 
Biological Sciences (2010) 

Mark Bannister, Dean, College of Business and Economics (2020); Interim Dean, 
College of Business and Economics (2019) 

Andrew Finstuen, Interim Dean, College of Education (2025); Associate Vice 
President for Strategic Planning and Special Initiatives (2022); Director of the 
Institute for Advancing American Values (2022); Dean / Director, Honors 
College (2010) 

Amy Fleischer, Dean, College of Engineering (2025) 
Scott Lowe, Dean, Graduate College (2023); Interim Dean (2022); Associate Dean, 

Graduate College (2017); Faculty, Department of of Economics (2006) 
Niki Callison, Interim Dean, Division of Extended Studies (2025); Associate Dean, 

Extended Studies (2023); Executive Director / Director, Enrollment and Student 
Success, Extended Studies (2017); Associate / Assistant Director, Admissions 
(2007); Enrollment Counselor (2001) 

Joelle Powers, Dean, College of Health Sciences (2024); Associate Dean, College 
of Health Sciences (2016); Faculty, School of Social Work (2012) 

Angie Boss, Dean, School of Public Service (2022) 
Jeff Banka, Deputy CFO (2025); Treasurer & AVP for University Financial Services 

(2023); Treasurer & Executive Director of Real Estate (2022); Director of Finance 
and Leasing (2017) 

Nikki Pantera, General Counsel (2025); Deputy General Counsel (2021); Senior 
Associate General Counsel (2014) 

Roger Brown, Director for Economic Development and Community Relations (2014) 
Michelle Payne, Vice Provost for Academic Leadership and Faculty Affairs (2018); 

Chair, Department of English (2006); Faculty, Department of English (1997) 
Lisa Phillips, Vice Provost for Community Engagement and Belonging (2023) 
James Satterfield, Jr., Vice Provost for Financial Affairs (2025); Dean, College of 

Education (2022) 
Susan Shadle, Vice Provost for Undergraduate Studies (2020); Center for Teaching 

and Learning Director (2006); Faculty, Department of Chemistry (1996) 
Kris Collins, Associate Vice President for Enrollment Management (2020, Interim 

2018); Registrar (2006); Assistant/Associate Registrar (2000); Management 
Systems Coordinator/Technical Records Specialist in Admissions (1996) 

Chris Wuthritch, Associate Vice President for Student Affairs and Dean of Students 
(2022); Dean of Students (2012) 

Katie Thomas, Chief Human Resources Officer (2025); HR Organizational 
Development Specialist (2018); Instructional Designer / Facilitator, Campus 
Operations (2015-2018); Occupational Health and Hazardous Waste Officer 
(2011-2015) 

Danielle Berish, Associate Vice President for Compliance and Ethics (2023); 
Director of the Office of Title IX and Institutional Equity and Title IX Coordinator 
(2012-2023) 
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Response to outstanding recommendations that were 
requested to be addressed in the NWCCU Evaluation of 
Institutional Effectiveness 

Recommendation: Spring 2022 Mid-Cycle Review (Amended) 
Use the institution's disaggregated student data, and the ongoing Strategic Enrollment 
and Retention Plan process, to continue to inform and implement strategies and allocate 
resources to mitigate achievement and equity gaps. (2020 Standards: 1.D.4) 
 
The above recommendation was amended and documented in a letter from NWCCU 
President Selena Grace, August 11, 2025. 

Standard 1.D.4. The institution’s processes and methodologies for 
collecting and analyzing indicators of student achievement are 
transparent and are used to inform and implement strategies and 
allocate resources to mitigate perceived gaps in achievement and equity.  

Boise State launched its Strategic Enrollment and Retention Plan (SERP) in Fall 2022. 
Its overarching goals have been (i) to have a student body that better represents the 
region and state and (ii) to successfully serve every student, regardless of of what 
county they come from, their racial or ethnic identity, or their family's financial situation 
or college-going background (or any other aspect of their identity). 
 
The SERP initially set eight distinct goals to improve both access and 6-year graduation 
rates for four groups of students within the first-time, full-time cohort that make up a 
large part of the incoming class: students who are Pell-eligible, 1st-generation college 
students, Hispanic/Latino/a/x, and/or students from rural Idaho. In 2024, Boise State 
added additional goals for transfer students; transfer students are ~35% of each 
incoming class and nearly half of each year’s graduates. 
 
That Boise State observes gaps in outcomes suggests that some students experience 
more barriers to earning a degree at Boise State than others. SERP is about making 
changes to Boise State’s educational environment to give every student an opportunity 
for success. 
 
Overall, Boise State has improved its capacity to both enroll and support all students. It 
is important to recognize that as Boise State increased the size of the incoming student 
cohort and enrolled more students in groups that are often less likely to attend college, 
increases in retention and graduation for nearly all groups of students have also been 
observed. Current progress is described in more detail below. Future plans for this 
ongoing initiative can be found in the latest SERP Annual Report.   
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Access: Welcoming More Students 

Boise State has reached or exceeded its enrollment goals for Idaho Pell-eligible 
students, for Idaho Hispanic/Latino students, and for Idaho first-generation college 
students, in addition to significantly increasing the total enrollment of students from rural 
Idaho.  

This progress is the result of strategic collaborations, including enhanced campus 
engagement, intentional housing programs, and dedicated admissions counselors 
across the state. These efforts have been bolstered by new state and federal support, 
such as the Idaho Launch scholarship and changes to Pell Grant eligibility, which have 
opened doors for more students than ever before.  

Attainment: The Path to Graduation 

Three years into the SERP initiative, the work to close graduation gaps is still in its early 
stages. Because 6-year graduation is a lagging indicator, it will be several years before 
sufficient data is available to confidently assess SERP’s impact on degree completion.  
That said, even as the size of the incoming class has grown and enrollment for key 
student groups has increased, Boise State also has observed a rise in retention and 
graduation rates for nearly all students—a powerful early sign that SERP efforts are 
benefiting everyone. 

●​ Six-year graduation rates have improved overall and have improved for nearly 
all student groups compared to the 2015 baseline.  

●​ For the four cohorts of interest, improvements in graduation rates for each 
group is observed, while the gaps in graduation rates persist.  

○​ For Pell-eligible students, the graduation rate has increased from 43.6% 
(Fall 2015 cohort) to 47.5% (Fall 2018 cohort). For Pell-eligible students 
compared to not-Pell students, the gap for the 2018 cohort is 15.8% 
(compared to the Fall 2015 cohort, which was 14.1%) 

○​ For first-generation students, the graduation rate has increased from 
~47% (Fall 2015 cohort) to 51.8% (Fall 2018 cohort). For First-generation 
students compared to continuing generation students, the gap for the 
2018 cohort is 12.1% (compared to the Fall 2015 cohort, which was 
10.1%).  

○​ For Hispanic/Latino students, the graduation rate has increased from 
~52% (Fall 2015 cohort) to 55.0% (Fall 2018 cohort).  For Hispanic/Latino 
students compared to students who are not Hispanic/Latino, the gap for 
the 2018 cohort is 4.9% (compared to the Fall 2015 cohort, which was 
2.3%).  

○​ For Idaho rural students, the graduation rate has decreased from ~52% 
(Fall 2015 cohort) to ~50% (Fall 2018 cohort).  For Idaho rural students 
compared to Idaho urban students, the gap for the 2018 cohort is 1.5% 
(compared to the Fall 2015 cohort, which was reversed, with Idaho Rural 
students graduating at a higher rate than Idaho Urban students).  
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These outcomes highlight a critical insight: access to a Boise State degree has 
increased along with increased graduation rates overall, Boise State must intensify 
efforts to support students throughout their entire academic journey. The lingering 
impact of the COVID-19 pandemic on the Fall 2018 student cohort, whose 6-year 
graduation rate is a focus of the most recent Annual Report, underscores the need for 
strategies that benefit all students to reach graduation.  

The SERP initiative continues to adapt efforts and engage the entire campus 
community. Building on the progress, Boise State will continue the aim of giving every 
student the opportunity to succeed at Boise State. 

What’s Next: A Focused Path Forward 

As the SERP initiative enters its fourth year, Boise State maintains its focus on providing 
every student who enrolls with the support they need to succeed and earn their degree. 
To that end, the SERP will be moving to the use of universal goals, which will entail 
monitoring all student groups relative to a single target. The goals are to: 

●​ Attain 1-year retention rates of 80% for all students, within both transfer and 
first-time-to-college full time cohorts. 

●​ Attain 6-year graduation rates of 65% for all students, within both transfer and 
first-time-to-college full-time cohorts 

These universal goals were informed by a comprehensive internal and external 
environmental scan. After reviewing historical performance and benchmarking against 
peer institutions (see table below), a one-year retention target of 80% was proposed. 
This goal represents a balanced objective: it is ambitious enough to drive growth, yet 
grounded in institutional capacity. This proposal was presented to and discussed by the 
Enrollment and Student Success Governance Council and was approved in the spring 
of 2025. 

Peer Comparison Data: Retention Rates 

Institution FTFT 1yr retention (Fall 2023 cohort) 

Wayne State 82% 

University of Nevada Reno 80% 

UT San Antonio 79% 

Boise State 78% 

Georgia State* 78% 

University of South Alabama 76% 

Portland State 75% 

University of Akron (Main) 73% 

UNew Mexico* 73% 

IU Indianapolis 72% 
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UW Milwaukee 72% 

Cleveland State 69% 

Wichita State 68% 

As the SERP initiative fully matures, Boise State expects to see the impact reflected in 
future graduation rates. The focus in the coming year will be to build on the momentum 
thus achieved by focusing on game-changing strategies to create environments that are 
more easily navigated by all students and to create a more supportive and 
relationship-rich environment for all students. 

This next chapter of the SERP initiative will also be defined by a renewed focus on 
transfer students, a vital segment of the university community. Boise State has  
established a new Transfer Team to implement a set of strategies specifically designed 
to streamline students’ transition to college and ensure their success. This work will 
build on the significant progress of the first three years of the SERP initiative. 
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Eligibility Requirements 
Boise State University attests that it remains compliant with the Eligibility Requirements 
of the Northwest Commission on Colleges and Universities (NWCCU). The report below 
provides evidence of compliance with the Year Seven, Standard One – Student 
Success, and Institutional Mission and Effectiveness requirements. All referenced 
documents in the report are included in a separate appendix. Other linked references 
are to publicly available websites or materials. 
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Institutional Report Certification Form 
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Standard One – Student Success, and Institutional 
Mission and Effectiveness 

Standard 1A. Institutional Mission 

1.A.1. The institution’s mission statement defines its broad educational purposes and its 
commitment to student learning and achievement. 
 
Mission Fulfillment 

Boise State University updated its mission and vision statements and implemented a 
new strategic plan, Blueprint for Success, all approved by the  Idaho State Board of 
Education in June 2021. Annually, the State Board of Education receives an update to 
the Strategic Plan and its Key Performance Indicators (see Appendix Standard 1.A.1 
Evidence #1 and Evidence #2 for Boise State University Strategic Plan May 2024 and 
July 2025). Blueprint for Success, initially approved for 2021-2026, was extended to 
2028 as part of the annual strategic plan update process, and the extension of the 
Blueprint for Success was approved by the Board in June 2024. 

Mission 
The University’s updated mission statement emphasizes the institution’s commitment to 
fostering student success and achievement and to serving and advancing the 
community, the State, and beyond through contributions in research, innovation and 
economic impact. 

Boise State University provides an innovative, transformative, and equitable 
educational environment that prepares students for success and advances Idaho 
and the world.  
 

Vision 
Boise State’s vision statement identifies student success as the driving force in fulfilling 
its mission: 

To be a premier student-success driven research university innovating for 
statewide and global impact. 
 

Strategic Plan 
The Blueprint for Success has five overarching goals and includes several institutional 
strategies associated with each goal. The five goals are: 

●​ Improve Educational Access and Student Success. Enhance the 
comprehensive student experience with a focus on student success and 
post-graduate outcomes. 

●​ Innovation for Institutional Impact: Expand and implement leading-edge 
innovations to provide access to integrated high-quality teaching, service, 
research and creative activities. 

●​ Advance Research and Creative Activity. Foster transformational practice, and 
support faculty, staff, and student excellence in these pursuits. 
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●​ Foster Thriving Community. Promote and advance a fair, equitable and 
accessible environment to enable all members of the campus community to 
make a living, make a life and make a difference. 

●​ Trailblaze Programs and Partnerships. Partnering with industry to enhance 
and foster pathbreaking interdisciplinary programs and activities that transcend 
traditional fields of study and offer students new opportunities to grow, thrive and 
contribute to our state and our nation. 

Measurement of Mission Fulfillment  
Four processes are utilized for the framework for measuring fulfillment of Boise State’s 
mission:  

●​ A broad and comprehensive evaluation of mission fulfillment is provided by a set 
of Key Performance Indicators that measure success in accomplishing the five 
goals of the strategic plan, Blueprint for Success, 2021– 2028. Progress on these 
goals and associated strategies define mission fulfillment and provide a path for 
the future of the university. Boise State regularly reviews institutional 
performance, and when established targets are met, those targets are 
reassessed and elevated to support continued advancement toward mission 
fulfillment. Boise State will continue to operate under the existing strategic 
framework at least through 2028 as these goals and strategies reflect Boise 
State’s intent to positively impact students, the larger community, business and 
industry, government and non-profit organizations, the state’s economy, the arts, 
and so much more. 
 

●​ A focused evaluation of the student learning is provided by the Program 
Assessment Reporting (PAR) process. The assessment of Program Learning 
Outcomes (PLOs) is key to ensuring the quality and relevance of academic 
programs.  And the evaluation and improvement of the overall process, known as 
Program Assessment Review, ensures that assessment processes are robust 
and effective. 

 
The final two processes, Program Prioritization and Integrated Planning, measure the 
effectiveness of the “tools” that Boise State uses to accomplish its mission: academic 
programs and their infrastructural support. Those measures of effectiveness are then 
used as the basis for continuous improvement of academic and administrative/support 
programs and as the basis for alignment of resources with the mission and strategic 
priorities of the University.   
 

●​ Program Prioritization: Idaho State Board of Education Policy III.F: Program 
Prioritization requires that Boise State University integrate program prioritization 
into strategic planning and budgeting processes and mandates a comprehensive 
program prioritization process to be implemented every five years with annual 
updates on “progress achieved toward implementing findings and 
recommendations.” The primary goal of Program Prioritization is to increase 
alignment of resources with the mission and strategic priorities. In addition, the 
University and the Board Policy established the goal of creating a sustainable 
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continuous improvement process on campus. All Idaho 4-year universities are 
currently in the process of program prioritization evaluation during the 2025-2026 
academic year. 

 
●​ Integrated Planning Process: As of Spring 2022, the University adopted the 

simultaneous submission of annual strategic plan progress reporting, program 
prioritization annual reporting, and strategic budget requests.  This synchronized 
submission process allows for aligned and integrated thinking about progress 
being made on the strategic plan, continuous improvement action items, and the 
funding needed to support them.  

It is expected that our mission is fulfilled when all our strategic plan goals, objectives, 
actions are met and achieved. However, in practice, Boise State continually assesses 
progress to date, completes objectives and actions / initiatives, and regularly adds or 
develops new strategic goals or even new strategic plans. Thus, mission fulfilment is a 
framework and a path or direction, and not necessarily an end goal. Instead, Boise 
State aims for continual improvement and progress on the goals set within the strategic 
plan and PAR processes as evaluated by well-defined and regularly measured key 
performance indicators. 
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Standard 1B. Improving Institutional Effectiveness 

Standard 1.B.1 
The institution demonstrates a continuous process to assess institutional effectiveness, 
including student learning and achievement and support services. The institution uses an 
ongoing and systematic evaluation and planning process to inform and refine its effectiveness, 
assign resources, and improve student learning and achievement. 

Boise State University engages in continuous, systematic evaluation of institutional 
effectiveness at every level of the organization – university, division, college, and 
department, including all administrative and support services – to ensure mission 
fulfillment, evaluate effectiveness, facilitate ongoing improvement in student learning 
and achievement, and inform resource allocation.  

Systematic Assessment of Institutional Effectiveness: University-Level 
Processes 

Guided by the institutional strategic plan, Blueprint for Success 2021–2028, Boise State 
employs a coordinated framework of assessment, planning, continuous improvement, 
and resource allocation processes. Together, these processes foster a culture of 
evidence-based decision making, aligning operational practices and institutional 
priorities with the university’s mission and values. Four processes form the framework 
for measuring fulfillment of Boise State’s mission. 

Blueprint for Success 2021–2028: Key Performance Indicators (KPIs) 

At the university level, Boise State measures effectiveness through Key Performance 
Indicators (KPIs) that track progress toward the five strategic goals and the associated 
objectives outlined in the Blueprint for Success 2021–2028. The KPIs are reviewed at a 
minimum annually by institutional leaders and reported publicly to the Idaho State Board 
of Education (SBOE), the State of Idaho, and on Boise State’s website. Progress on 
various aspects of the strategic plan also is reported via the University’s Annual 
Progress Report to SBOE (see Appendix Standard 1.B.1 Evidence #1 for 2025 Annual 
Progress Report-Boise State-SBOE), the President’s annual State of the University 
address, and through other executive leaders’ College Listening Sessions and Division 
Roadshows (see Appendix Standard 1.B.1 Evidence #2 for 2024-25 Division Roadshow 
Slides). 

Program Assessment Reporting 
 
The Program Assessment Reporting (PAR) process serves as Boise State’s framework 
for student learning outcomes assessment, ensuring academic quality and continuous 
program improvement across all undergraduate and graduate programs. Now in its 
tenth year, the PAR cycle operates on a three-year rotation across all programs. Faculty 
submit Program Assessment Reports, which are reviewed on the following seven 
domains: program learning outcomes; measures of student learning; key findings; 
actions taken or planned based on current findings; details of their assessment process; 
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evidence of continuous improvement (i.e., “closing the loop” from their last PAR); and 
the program’s curriculum map. 
 
A key feature of the PAR is the embedded peer review process. Faculty volunteers are 
trained as peer reviewers and review reports based on a standardized rubric that 
outlines the achievement criteria in the seven domains. Teams generate a peer review 
report, which is further reviewed for quality assurance across the programs in a given 
year and within individual programs across cycles. Programs receive a peer review 
feedback report after which they respond via a Follow-up Report. The Follow-up Report 
provides programs an opportunity to offer clarifications, refine or revise action plans 
based on the feedback received, and submit feedback on the PAR process itself. 
 
Continuous improvement within the PAR process strengthens both faculty engagement 
and assessment rigor. Each year, feedback on the PAR process is gathered from 
reviewers and programs. Since 2019, improvements have included revised 
curriculum-mapping templates, alignment with General Education Committee 
processes, updated rubrics, enhanced reviewer training, and quality-assurance reviews. 
Results from each cycle inform department-level action plans and are aggregated into 
university-wide KPIs in the Blueprint for Success. 

Program Prioritization 

Boise State’s Program Prioritization process fulfills SBOE Policy III.F: Program 
Prioritization, which requires a comprehensive program prioritization every five years 
and the integration of program prioritization into strategic planning and budgeting 
processes. To integrate program prioritization with planning and budgeting, Boise State 
set a goal to create a sustainable continuous improvement process on campus; the 
alignment of these efforts is discussed along with Integrated Planning in the section 
below. 

The primary goal of program prioritization is to increase alignment of resources with the 
mission and strategic priorities. In the context of the Evaluation of the Institutional 
Effectiveness report, the role of Program Prioritization in mission fulfillment is to 
increase Boise State’s ability to carry out its mission.  

The program prioritization process evaluates the effectiveness of both instructional and 
non-instructional programs (i.e., administrative and support services) using the criteria 
of relevance, quality, productivity, and efficiency.  

In 2020-21, Boise State engaged in program prioritization using methodology modified 
from that of Dickeson and building upon the University’s 2013-14 program prioritization 
process. A total of 604 programs at the university were evaluated: 204 degree and 
graduate certificate programs, 236 minors, emphases, and undergraduate certificates, 
and 164 administrative and support programs. Programs assigned to the lowest two 
quintiles were required to create action plans outlining their next steps. To ensure 
faculty engagement in the process, the programs themselves were given the 
responsibility to determine the best ways to improve, though they always had access to 
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the support of their dean and the Provost’s office in their work. The results of the 
assessment, recommendations, and the next steps were submitted to the Board in June 
2021. (see Appendix Standard 1.B.1 Evidence #3 for 2020-21 Program Prioritization 
Report).  

Currently, the five-year program prioritization process is underway in 2025-26. The 
current cycle builds on lessons learned from the previous evaluation and continues to 
emphasize alignment of resources with mission-critical goals and developing a 
sustainable culture of continuous improvement. 

Integrated Planning Process 

Adopted in 2022, Boise State’s annual Integrated Planning Process aligns and 
synchronizes three major processes: annual strategic plan progress reports, program 
prioritization annual updates, and strategic budget requests. This unified submission 
framework is used across all divisions allowing for aligned and integrated thinking about 
progress being made on the strategic plan, continuous improvement action items, and 
the funding needed to support them. The process strengthens the connection between 
institutional evaluation, planning, and budgeting, ensuring transparent and 
evidence-based decision making in support of mission fulfillment. 

1.​ Strategic Plan Progress Updates: Units document progress on existing 
initiatives and propose new tactics aligned with strategic-plan goals.​
 

2.​ Program Prioritization Annual Reporting: Units report performance data and 
actions to improve relevance, quality, productivity, and efficiency.​
 

3.​ Strategic Budget Requests: Divisions link funding requests to documented 
assessment results and strategic objectives, ensuring transparent, 
evidence-based budgeting. 

The integrated planning process embeds continuous evaluation into university 
operations and creates a comprehensive and effective ongoing, systematic structure for 
measurement of institutional and unit-level effectiveness. This structure further ensures 
that continuous-improvement actions and funding decisions are aligned with Blueprint 
for Success priorities. 

Data-Informed Institutional Effectiveness Systems 

Boise State employs a comprehensive suite of analytics tools to support 
evidence-informed evaluation. The Office of Institutional Effectiveness maintains a suite 
of interactive dashboards—Retention and Graduation Rates, Fate, Fate for SERP, First 
Destination, and Alumni Career Dashboards—which provide data on student 
progression, experiences, completion, and post-graduation outcomes. 

The Department Analytics Report (DAR) provides comparative and trend data to 
colleges and departments on a host of measures, including enrollment, degree 
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graduates, faculty resources, budget, and expenditures. The DAR also includes 
disaggregated data that aligns with SERP objectives and measures of efficiency and 
productivity that align to those used in program prioritization. The DAR is accessible 
through an interactive campus reporting platform (see Appendix Standard 1.B.1 
Evidence #4 for DAR example pages). 

Complementing this work, the Office of Enrollment Services delivers regular / weekly 
comparative data reports during active registration periods. These enable University 
leaders to monitor and track disaggregated enrollment trends among key student 
populations at the University-level and in each of the colleges. 

The University also maintains an analytical toolset available for users to leverage 
centrally provided reports (through reporting.boisestate.edu) or to build or analyze data 
relevant to their specific needs. Various student-specific reports and dashboards are 
available to academic leaders, faculty and staff through the “student reports” section of 
Boise State Reporting. 

All of these tools enable university leaders, faculty, and staff to engage in assessment, 
planning, and continuous improvement – both strategically and operationally – at all 
organizational levels. 

Evidence of Improved Student Learning and Achievement  
Boise State University steadily improves student learning and achievement as a result 
of ongoing and systematic planning and evaluation processes. Boise State confers 56 
percent of all baccalaureate degrees from public institutions in Idaho, thus playing a 
significant role in increasing the college attainment rate for Idaho. The number of 
baccalaureate graduates from Boise State has increased markedly over time. As 
illustrated in the following chart, Boise State has exceeded targets nearly every year, 
starting with the targets put forth by the State Board of Education (SBOE) in August 
2010 and continuing through the targets in the Blueprint for Success. With 4,033 distinct 
baccalaureate graduates in 2024-25, Boise State continues to contribute to a vibrant 
workforce. 
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The increases observed in baccalaureate graduates have been, in large part, a result of 
substantial increases in Boise State’s retention and graduation rates, as well as the 
number of students who enter the university. 
 
After experiencing dips in first-to-second-year retention rates for the Fall 2019 and Fall 
2020 first-time, full-time cohort, likely due to the effects of the pandemic, University 
retention rates rebounded and stabilized. The retention rate for the Fall 2024 first-time 
full-time cohort was 78.5%. Retention of the full-time transfer cohort has been stable 
and remains strong at 74.1% for the Fall 2024 cohort.  
 
Boise State has continued its momentum in graduation rates with unprecedented 
growth over the last dozen years. The six-year graduation rate for the first-time full-time 
freshmen went from 29% for the Fall 2006 cohort to 60.2% for the Fall 2019 cohort, a 
more than 30-point increase. The four-year graduation rate for the first-time full-time 
freshmen was 47.6% for the Fall 2021 cohort, up from 19% just 10 years ago.The 
four-year graduation rate for full-time transfer students reached an all-time high rate of 
63.9% for the Fall 2021 cohort, which is a 27-point increase over the Fall 2008 cohort.   
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Graduate-level programs are also an important aspect of serving Idaho and Idahoans, 
and Boise State continues to develop new programs to serve the state. Industry, for 
example, has called upon Boise State to play a key role in the American 
competitiveness and success the nation seeks to achieve with its significant investment 
in the semiconductor industry. They have called upon Boise State to grow STEM 
programming at the graduate and undergraduate levels.  
 
The number of students graduating from graduate degree and certificate programs has 
maintained its upward trajectory with an increase of 49% over the last ten years. 
 

 
 
Success rates in Boise State’s graduate degree programs also remain strong. The most 
recent one-year success rates (percent retained or graduated) were 85% for entering 
master’s degree students and 88% for entering doctoral degree students.  

Continuous Improvement Processes to Assess Support Services 

As described above, the five-year program prioritization process and the annual 
integrated planning process are applicable across the divisions of the university. 
Non-instructional administrative and support services identify, define, and evaluate their 
services based on contextually-appropriate assessment measures, which are 
determined and reported by the respective areas as part of the annual integrated 
planning process. 
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An example of how support services engage with these campus planning, assessment, 
and ongoing improvement efforts is included in the Appendix for the Advising and 
Academic Support Center (see Appendix Standard 1.B.1 Evidence #5 for AASC 
strategic plan mapping). In the strategic plan mapping, they outlined key tactics and 
actions they would undertake as aligned to the Blueprint for Success goals as well as 
associated key outcomes for each tactic / action. Brief progress updates are provided in 
the mapping document as well. More detailed information about their assessment 
measures, both qualitative and quantitative, as well as findings and next steps (i.e., 
what they will do to close the loop) are further outlined in the Program Prioritization and 
Blueprint for Success Annual Reporting (see Appendix Standard 1.B.1 Evidence #6 for 
AASC program prioritization reporting). Through these mechanisms, support services 
across the university are guided to develop plans, carry them through, assess them, 
and use findings to continuously improve. 
 
Across all levels of operation, Boise State University demonstrates a sustained 
commitment to systematic assessment and continuous improvement. University-level 
evaluation processes—KPI monitoring, Program Assessment Reporting, Program 
Prioritization, and Integrated Planning—operate in concert with academic, 
administrative, and student-support assessments to inform strategic decisions. The 
integration of data analytics, evidence-based planning, and feedback-driven refinements 
ensures that Boise State continuously advances its mission to promote student learning, 
achievement, and institutional effectiveness. 

Evidence for 1.B.1 

●​ Boise State University Strategic Plan: Blueprint for Success 2021-2028 
●​ Idaho State Board of Education Policy III.F: Program Prioritization 
●​ Institutional Effectiveness Interactive Dashboards (Fate, SERP, First Destination, 

Alumni Career Outcomes) 
●​ 2025 Boise State Annual Progress Report to the Idaho State Board of Education 

(see Appendix Standard 1.B.1, Evidence #1) 
●​ 2024-25 Division Roadshow Slides (see Appendix Standard 1.B.1, Evidence #2) 
●​ 2020-2021 Program Prioritization Report (see Appendix Standard 1.B.1, 

Evidence #3) 
●​ Department Analytics Report example pages (see Appendix Standard 1.B.1, 

Evidence #4) 
●​ Advising and Academic Support Center strategic plan mapping (see Appendix 

Standard 1.B.1, Evidence #5) 
●​ Advising and Academic Support Center 2024 program prioritization report (see 

Appendix Standard 1.B.1, Evidence #6) 
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Standard 1.B.2  

The institution sets and articulates meaningful goals, objectives, and indicators of its goals to 
define mission fulfillment and to improve its effectiveness in the context of and in comparison 
with regional and national peer institutions. 

Boise State University defines and measures mission fulfillment through clear goals, 
objectives, and performance indicators embedded in the university’s strategic plan, 
Blueprint for Success, 2021–2028. The plan provides a comprehensive framework for 
advancing student learning, institutional effectiveness, and public impact. 

The University mission, vision and strategic plan, Blueprint for Success, goals are 
published in a number of places, including the Strategic Plan website, Office of the 
Provost website, and the undergraduate and graduate catalogs. Annually, the State 
Board of Education receives an update to the Strategic Plan and its Key Performance 
Indicators (see Appendix Standard 1.A.1 Evidence #1 and Evidence #2 for Boise State 
University Strategic Plan May 2024 and July 2025). These key documents also are 
available through the Department of Financial Management, which provides 
transparency to the taxpayers of Idaho and the general public. 

Defining Mission Fulfillment and Measuring Effectiveness 

Progress toward mission fulfillment is assessed through an integrated system of 
evaluation and reporting that includes four processes: 

●​ Key Performance Indicators (KPIs) 
●​ Program Assessment Reporting (PAR) 
●​ Program Prioritization 
●​ Integrated Planning Process 

Together, these mechanisms ensure that Boise State continuously monitors institutional 
performance, allocates resources strategically, and compares progress to regional and 
national peers. Mission fulfillment at Boise State University is defined through 
continuous, evidence-informed progress. Boise State regularly reviews institutional 
performance, and when established targets are met, those targets are reassessed and 
elevated to support continued advancement toward mission fulfillment.  

Strategic Plan Key Performance Indicators 
 
The Blueprint for Success has five overarching goals, each with associated objectives, 
that translate the university’s mission into actionable priorities.  Each goal includes 
institutional objectives and a set of Key Performance Indicators (KPIs) to measure 
progress and assess outcomes. KPIs and targets are reviewed annually to ensure 
accountability and transparency. Updates to the Blueprint for Success and KPI data are 
publicly available through the University strategic plan website and the Idaho 
Department of Financial Management. 

2026 | YEAR 7: EVALUATION OF INSTITUTIONAL EFFECTIVENESS | 24 

https://www.boisestate.edu/strategicplan/
https://www.boisestate.edu/academics/strategic-planning-in-academic-affairs/
https://www.boisestate.edu/academics/strategic-planning-in-academic-affairs/
https://www.boisestate.edu/registrar-catalog/wp-content/uploads/sites/265/2025/03/2024-2025-Boise-State-Undergraduate-Catalog-1.pdf
https://www.boisestate.edu/registrar/wp-content/uploads/sites/268/2024/10/2024-2025-Boise-State-University-Graduate-Catalog-1.pdf
https://www.boisestate.edu/strategicplan/divisional-contributions-to-blueprint-for-success/


 

Goal 1: Improve Educational Access and Student Success. KPIs for undergraduate 
education include the number of graduates and rates of retention and graduation. 
Disaggregated data enable the examination of institutional performance gaps among 
different groups of students. Measures highlighting educational access and student 
success are foundational to the Strategic Enrollment and Retention Plan (SERP). The 
SERP addresses two facets: creating more access to a Boise State degree, especially 
for Idaho students who are traditionally less likely to attend college, and supporting each 
student  to have a rich, high quality experience that leads to a degree. 

KPIs under this goal also include robustness of program learning outcomes 
assessment; other measures of student success such as progression to degree (e.g., 
progress indicated by credits per year), student engagement, which is benchmarked 
through the National Survey of Student Engagement, and student participation in 
high-impact and and experiential learning opportunities (e.g., internships, 
service-learning opportunities); and post-graduation outcomes as measured by the 
annual Graduating Student and Follow-up Surveys, which together comprise the First 
Destination dashboard data.   

Goal 2: Innovation for Institutional Impact. Building and supporting an enduring culture 
of innovation manifests in achievements across all strategic plan goals and thus is 
evident in and measured by many of the indicators that measure the achievement of 
those goals.  Some of the tangible indicators of the innovation goal pertain to promoting 
technology transfer and commercialization of intellectual property (e.g., patents, 
licenses, start-up and spin off activity).  

Goal 3: Advance Research and Creative Activity. KPIs include research expenditures, 
the percent of successful proposals, and the number of refereed publications and 
citations. In addition, metrics of student involvement in research activities and student 
achievement in research are included through the NSSE measure of percent of seniors 
that participated in research with faculty members and the number of doctoral 
graduates. 

Goal 4: Foster Thriving Community. This goal is multifaceted, and bolsters and supports 
the other goals of the Blueprint for Success. Thus, it requires metrics that focus on all 
members of the campus community: faculty, staff, and students. Examples of student 
experience related KPIs include NSSE indicators focusing on campus environment, 
(i.e., students’ interactions with faculty and administrative offices), which is 
benchmarked to peer institutions; the relative cost of education at Boise State, and 
responses to select questions in the National Collegiate Health Assessment. Other 
metrics focus on faculty and staff experiences and well-being, including turnover rates, 
and responses to the University Human Resource Survey and National Faculty and 
Staff Health Assessment. Another aspect of this goal focuses on fostering a sustainable 
campus. For this, the STARS (The Sustainability Tracking, Assessment & Rating 
System) designation, which is based on external standards, is used as another 
indicator. 
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Goal 5: Trailblaze Programs and Partnerships. The first area of focus for this goal 
involves the development of innovative, impactful and interdisciplinary academic 
programs that support students and help contribute to Idaho’s workforce, and it is 
evaluated by the number of graduates with high impact on Idaho’s college completion 
rate and participation in the Community Impact Program (CIP). The CIP was launched 
in fall 2020 and is focused on rural communities engaging communities in McCall, 
Mountain Home, and Payette. Another focus area of this goal involves developing 
and/or fostering existing partnerships and collaborations with the community by 
leveraging scholarly and professional expertise and enriching the community. The 
number of partnerships through research and economic development at Boise State are 
used as a KPI with partnerships characterized as collaborations for the mutually 
beneficial exchange of knowledge and resources with entities external to the university. 
Partner organizations may include any type of public, non-profit, or private organization 
as a KPI. Additionally, Boise State uses two elective Carnegie classifications as 
indicators: the Carnegie Foundation Community Engagement Classification designation 
recognizes achievement in fostering community partnerships and curricular 
engagement, and the Carnegie Foundation Leadership for Public Purpose Classification 
recognizes commitment to effective leadership for public purpose in learning, teaching, 
service, and research mission of the university. 

Peer Institution Context and Benchmarking 

Selecting Institutional Peers 
 
In May 2019, the Idaho State Board of Education (SBOE) initiated a process for 
four-year institutions to reevaluate and select peer institutions. The SBOE uses peer 
institutions to provide context to each Idaho institution’s performance metrics, 
specifically, graduation and retention measures. Following SBOE staff guidelines, Boise 
State also considered other criteria reflecting its mission, values, research expenditures, 
and the positive trajectory in student success outcomes. As a result, Boise State 
selected 10 peer institutions and two aspirational peers. The two aspirational peers 
were selected from among R1 universities: the University of New Mexico and Georgia 
State University. These aspirational peer institutions had total research expenditures at 
a higher yet attainable level for Boise State University (up to $200M) and largely 
matched all other criteria used to select the peer institutions following SBOE guidelines 
and reflecting Boise State’s mission and values. 
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Boise State’s selection process was transparent and included wide participation from a 
variety of groups: the methodology and peer recommendations were discussed with and 
endorsed by the Faculty Senate, Academic Leadership Council (composed of Academic 
Department Chairs, Deans, and Directors), and Administrative Council (composed of 
Vice Presidents and Deans). The Institutional Effectiveness site lists the peers that were 
approved by the Idaho State Board of Education on February 13, 2020.   
 
Details of the methodology and process for the peer institution selection can be found in 
the report submitted to the Office of the State Board of Education (see Appendix 
Standard 1.B.2 Evidence #1 for report submitted to OSBE with the process for peer 
institution selection). Boise State regularly reviews peer institutions to ensure 
appropriate and meaningful institutional comparisons. In addition, all four-year 
institutions in Idaho are expected to follow the State Board of Education (SBOE) 
guidelines and criteria regarding the determination of peer institutions. The SBOE uses 
peer institutions to provide context to each Idaho institution’s performance metrics, 
specifically, graduation and retention measures. 
 
Institutional Benchmarking​
 
A number of KPIs for the strategic plan based on benchmarking against peers and / or 
rigorous external standards (such as the Carnegie elective classifications) are used to 
assess institutional performance. Data from these efforts are reviewed regularly based 
on the associated intervals for the measures.  
 
For example, the National Survey of Student Engagement (NSSE) is one such effort 
that is reflected extensively in the Blueprint for Success. Boise State participates in the 
NSSE triennially to benchmark student engagement and experiences versus similar 
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institutions. Institutional performance is compared to two custom peer groups, the first is 
based on large public R2 and R3 institutions participating in NSSE. The second custom 
peer group is a subset of that group that is focused on “urban peers;” that is, institutions 
located in cities or suburbs with a population profile similar to Boise. Boise State aims 
for student engagement to be equivalent to or exceed student engagement levels of the 
peer institutions. 
 
In addition to the Blueprint, NSSE results are shared directly with the executive 
sponsors who facilitate the use of NSSE across various constituent groups. Full results 
also are shared on the Institutional Effectiveness website. 
 
A second such effort is in the regular benchmarking of student success outcomes, 
retention and graduation rates, against Boise State’s peer institutions. One example is 
shared in the chart below, which illustrates the significant improvements that Boise 
State has made to improve student success as measured through six-year graduation 
rates. The six-year graduation rate of the 2017 baccalaureate cohort at Boise State was 
61% in contrast to just 37% in the 2008 cohort. Over the ten years, Boise State 
improved by 24 percentage points and achieved a graduation rate higher than all peer 
and aspirational peer institutions with the exception of one. Additionally, it is worth 
noting that the median graduation rate of Boise State’s peer institutions was 42% for the 
2008 cohort and 53% for the 2017 cohort, which illustrates improvement in other 
institutions as well but none more than Boise State’s 24-point change. 
 

 
 
These data and peer comparisons on additional indicators, including retention and 
four-year graduation rates, and disaggregated rates, are published on the Institutional 
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Effectiveness website. Additional peer comparisons also are completed routinely on 
degrees and graduates and other topics on an as-needed basis to support executive 
leadership, State Board of Education initiatives, or deeper dives into institutional trends. 
 
Beyond the examples shared above, the following table provides a brief overview of 
how peer benchmarking is leveraged in the University Strategic Plan KPIs, program 
prioritization, integrated planning, and other planning processes.. 
 
Peer Benchmarking in University Processes 

2026 | YEAR 7: EVALUATION OF INSTITUTIONAL EFFECTIVENESS | 29 

Process / Use Metric Description Source 

Strategic Plan 
KPI 

High Impact Practice 
Participation; Specific 
Engagement Indicators, 
including Academic 
Challenge, Learning with 
Peers, Experiences with 
Faculty, Experiences with 
Administrative Offices, and 
Campus Environment. 

Boise State performance is 
compared with peer institutions. 
Boise State aims to be on par with 
performance at comparable peers 
(defined as not having a statistically 
lower performance than peers). 

National Survey 
of Student 
Engagement 
(NSSE) 

Strategic Plan 
KPI 

Tuition and Fees 
Benchmarking 

Inflation-adjusted tuition and fees 
are compared with public 
institutions in the WICHE states 
(excluding California). Boise State 
aims to remain less than the 
WICHE state average. 

Western 
Interstate 
Commission on 
Higher Education 
(WICHE) 
 
 

Strategic Plan 
KPI 

Carnegie Foundation 
Optional Classifications 

The Community Engagement and 
Leadership for a Public Purpose 
designations align to Goal 5 of the 
Blueprint for Success. The 
designations are based on rigorous 
self-study and external reviews 
across a series of identified 
domains. 

Carnegie 
Foundation for 
the Advancement 
of Teaching 

5-Year 
Program 
Prioritization 
 

Student Demand & Industry 
Demand 

Discipline-specific comparisons of 
student demand and industry 
demand in Idaho and in the 
Western region. These measures 
are included as part of the 
“relevance” criteria in the 2025-26 
instructional program prioritization. 

Hanover 
Research 

5-Year 
Program 
Prioritization 

Instructional Cost 
Comparisons (cost per 
student credit hour) 

Discipline-specific comparisons of 
instructional cost per SCH to 
R1/R2/R3 institutions based on 
institutions with the same highest 
award level. Boise State was a 
long-time participant in the 
Delaware Cost Study and the 

Formerly 
Delaware Cost 
Study (Delaware 
Cost Study was 
discontinued in 
2025) 

https://www.boisestate.edu/ie/peer-institutions/


 

 
Finally, IPEDS Data Feedback Reports (DFRs) provide a consolidated summary across 
a variety of measures. These DFRs are shared annually with University leadership to 
inform performance targets and strategic priorities, and also are posted on the 
Institutional Effectiveness website. 

Boise State demonstrates mission fulfillment through a coherent system that aligns 
strategic goals, measurable indicators, and peer-informed benchmarks. Through this 
structure, Boise State ensures that institutional effectiveness is measured, analyzed, 
and acted upon in ways that advance student success and the university’s public 
mission. 

Evidence for 1.B.2 

●​ Boise State University Strategic Plan: Blueprint for Success 2021-2028  
●​ Report submitted to Office of the State Board of Education Process with process 

for peer institution selection (See Appendix Standard 1.B.2, Evidence #1) 

Standard 1.B.3. 

The institution provides evidence that its planning process is inclusive and offers opportunities 
for comment by appropriate constituencies, allocates necessary resources, and leads to 
improvement of institutional effectiveness. 

Planning Processes at Boise State University 

Boise State engages in a broad set of planning processes that provide opportunities for 
comment by appropriate constituencies, allocate necessary resources, and lead to 
improvement of institutional effectiveness. The university’s strategic planning, integrated 
planning process, academic and administrative planning structures, and budget and 
resource-allocation processes collectively support mission fulfillment and continuous 
improvement. 
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Study has been discontinued. 

SERP Retention Rates 
 

Boise State’s peer institutions were 
used in the environmental scan for 
the development of Boise State’s 
universal goal for retention of 80%. 

IPEDS 

Other 
Analyses 

Examples include: 10-yr 
Graduation Rate Trajectory; 
Average Net Price; 
Degrees and Graduates 

Peer comparisons also are 
completed routinely to support 
executive leaders, SBOE initiatives, 
or deeper dives into institutional 
trends. 

IPEDS; Other 
external sources 

https://www.boisestate.edu/ie/peer-institutions/peer-comparison-ipeds-data-feedback-report/
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Strategic Planning and Implementation Process 
 
Boise State initiated a strategic planning process in fall 2019, and invested significant 
attention and effort in spring and summer 2020 to establish structures and processes to 
facilitate the successful development of a strategic plan. Former President, Dr. Tromp, 
charged a 15-member Strategic Planning Steering Committee to facilitate a 
collaborative and inclusive process to engage the campus in the development of a new 
university strategic plan.   
 
Based on engagement sessions with leadership and the campus community, the 
Strategic Planning Steering Committee released the strategic plan framework—mission, 
vision, and goals—to the campus in September 2020. Following its release, the 
committee’s highest priority was ensuring campus participation and gathering campus 
feedback and strategy ideas regarding the draft framework. The response to this call for 
participation had strong engagement by faculty, staff, and students. Highlights include: 
 

●​ The steering committee offered 46 zoom opportunities for live discussion and 
feedback regarding the strategic plan process and framework. 

●​ Team leads, comprising 2-3 Steering Committee members as well as 5-7 campus 
community members, were tasked with more deeply exploring and capturing how 
the campus community viewed and understood each of the university’s strategic 
goals. 

●​ Nearly 1,400 total students, faculty, staff, and friends of the university participated 
in discussion and feedback opportunities, including town halls, information 
sessions, open forums, or focus groups, regarding the strategic plan process and 
framework. 

●​ The information gathered from those engagement opportunities was analyzed 
and distilled into a comprehensive strategic planning survey, which was released 
in October 2020.  

●​ A total of 979 individuals took the strategic planning survey (240 faculty, 247 
professional staff, 91 classified staff, 362 students, 29 friends of the university, 
and 10 “unknown”). Summary results of the survey were shared with campus in 
early December 2020. (See Appendix Standard 1.B.3 Evidence #1 for summary 
results of strategic planning survey.) 

●​ Other channels for providing comments/questions about the strategic plan flowed 
through the specially created feedback form that was available on the strategic 
planning website and via direct emails. 

​
The results of these discussions and the campus survey demonstrate that Boise State’s 
faculty, staff, and students showed overall interest in the strategic planning process. The 
largely positive participation was tinctured with understandable concerns owing to the 
context and corresponding uncertainties of the global pandemic. Across all constituent 
feedback, it was clear that the strategic plan needed to sharpen the vision for Boise 
State’s future, while attending deliberately to core infrastructure needs, student access 
and success, and a more interconnected culture. 
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​
The Idaho State Board of Education approved Boise State University’s new mission, 
vision, and strategic plan, Blueprint for Success, 2021-2026 in June 2021. The Blueprint 
for Success was later extended to 2028. 
 
To ensure sufficient resources would be allocated to activities tied to the university’s 
strategic plan, former President Tromp requested short-term and long-term budget 
requests from Vice Presidents in summer 2021. This initial request process was 
designed to address the lost budget opportunity during COVID and to ensure the timely 
and impactful distribution of Federal CARES Act funding. Funded efforts focused on 
student success, research development, relationship building with the community. 
 
Convened in summer 2021, the University Strategic Planning Council (USPC) was 
charged with the oversight for the implementation and execution of Boise State’s 
mission, vision, and strategic plan, Blueprint for Success. The USPC was instrumental 
in integrating and coordinating divisional committee work to provide a comprehensive 
approach and management of the university’s progress on the plan during the initial 
years of the strategic plan implementation. The USPC consolidated reports from these 
groups into summaries and recommendations to the President and Executive Team and 
provided updates to the campus community on the progress of the plan. The 
implementation of the synchronized integrated planning process has replaced most of 
the USPC tasks, however, USPC members continue to be engaged in other planning 
processes on campus. For example, all members of the USPC joined the Campus 
Master Plan 2025 as part of the Master Plan Steering Committee to ensure alignment 
with the Blueprint for Success. 

Integrated Planning Process​
 
As of Spring 2022, the University adopted the simultaneous submission of annual 
strategic plan progress updates, program prioritization reporting, and strategic budget 
requests. This synchronized submission process allows for aligned and integrated 
thinking about progress being made on the university’s Blueprint for Success strategic 
plan, continuous improvement action items, and the funding needed to support them.  
 
There are three components to the synchronized annual reporting and strategic budget 
request process: 

1.  Strategic Plan Progress Updates – each unit details progress made on strategic 
initiatives that advance the university’s Blueprint for Success strategic plan goals 
and strategies as well as identifies any new tactics for the upcoming calendar 
year.  

2.  Program Prioritization Annual Reporting – each unit reports on its performance 
and actions that contribute to advancement in relevance, quality productivity, 
efficiency. For instructional programs, reports include progress made on action 
plans for academic programs ranked in the fourth and fifth quintiles during the 
program prioritization process. Academic leaders receive biannual Department 
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Analytics Reports (DAR) that detail university, college, and department data to 
track progress including program-level headcounts and number of graduates, 
along with other measures aligned to the University strategic plan and the 
five-year program prioritization.  

3.  Strategic Budget Requests – divisional and unit/department leaders consider 
information provided in strategic plan updates and program prioritization reporting 
to evaluate strategic funding requests. Budget requests align with and are guided 
by the university’s Blueprint for Success strategic plan, divisional and unit / 
department strategic goals and priorities, and actions required for continuous 
improvement.  

Examples of Other Institutional Planning Processes 
 
The Strategic Enrollment and Retention Plan (SERP) Initiative is both a plan and a 
process and works to engage the university community in building a relationship-rich 
campus culture and creating effective student-centered systems/practice to support 
access and success so that every student can be successful. 
 
The Three-Year Plan is the State Board of Education (SBOE) required planning process 
where all post-secondary institutions maintain, update and submit a rolling three year 
plan for proposed academic programs. The process for the three-year planning is 
described and codified in Board Policy III.Z. – Planning and Delivery of Postsecondary 
Programs and Courses. This process applies to both campus-based and online 
programs. The SBOE reviews and approves Three-Year Plans annually. The planning 
process starts with a review of the existing Three-Year Plan by all academic leaders in 
early spring. Academic leaders work with their faculty and students to update their 
academic plans and add potential new programs to the three-year academic plan. 
Mid-to late March, Deans’ Council and the Provost review all submissions by academic 
leaders and approve it before submitting to the Board for approval. The 2025 
Three-Year Plan (see Appendix Standard 1.B.3 Evidence #2 for 2025 Three-year Plan) 
was submitted to the State Board in May 2025 with an amendment submitted in 
November 2025. 
 
Boise State University’s planning processes also include Campus Master Plan 2025, 
supporting strategic goals of the University with campus development, and Campus 
Planning and Space Management, supporting the capital planning and capital budgeting 
processes to ensure annual budgets, multi-year plans and individual projects align with 
the university’s strategic vision and to provide university departments with collaborative, 
comprehensive and efficient planning tools and analysis resulting in a clear scope, 
budget and schedule for their projects. 
 
Planning processes such as these help ensure the University mission is fulfilled, 
strategic goals are implemented, and initiatives / programs to assess student learning 
and achievement are supported. 
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Inclusivity in Planning Processes at Boise State University 

Inclusivity and collaborative engagement are advocated and utilized broadly in planning 
processes at Boise State. All university stakeholders, including faculty, staff, students, 
alumni, and friends/community partners of the University are provided with a variety of 
opportunities to participate in development and implementation of major campus 
initiatives, such as the strategic plan, the University Budget Model (UBM) development, 
and SERP among others. 
 
Steering and planning committees use various channels and frameworks, such as 
working groups, focus groups, town hall meetings, listening sessions, survey 
instruments, dedicated webpages, etc. The planning process for the development  and 
implementation of the Blueprint for Success is described in detail above. Similarly, 
during the Spring 2022 semester, SERP facilitators commissioned seven working 
groups of faculty and staff to generate ideas for addressing student success generally 
and institutional performance gaps specifically. The groups were comprised of faculty 
and staff from across the university with expertise in supporting students. The proposed 
strategies generated by the working groups provided the basis for the SERP and helped 
identify the next steps in the development and implementation of the plan. Changes to 
strategies that emerged over time are captured in SERP Annual Reports. 
During the calendar year 2023, an additional working group, focused on transfer 
students at Boise State, generated an additional set of strategies. The strategies span 
both the curricular and pedagogical domains of Academic Affairs and the support and 
engagement structures of Student Affairs and Enrollment Management. Because the 
primary points of engagement for many students are in their courses, partnership from 
colleges, departments, and individual faculty remains critical for success. 
 
In the development of the new University Budget Model, the Planning Advisory Council 
(PAC) has used a variety of ways to gather input from the campus community and to 
keep the campus informed and updated throughout the process, including: stakeholder 
interviews, campus listening sessions, working groups consisting of representatives 
from across campus divisions and employees in different roles, topical focus groups 
sponsored by the working groups, email updates from the executive sponsors, posting 
executive summaries of PAC meetings (accessible to faculty and staff with a login), as 
well as an FAQ page and regular updates on the budget modernization website, and 
communications via the Campus Update and other newsletters. A dedicated email 
address also is available for campus stakeholders to contact the facilitation team and 
PAC with their questions and comments. 
 
University plans benefited from thoughtful feedback from three campus governance 
bodies: Faculty Senate, Professional Staff Association, and the Association of Classified 
Employees. Regular updates at the Faculty Senate, the Academic Leadership Council, 
and other leadership meetings provided opportunities for questions, insightful feedback, 
and meaningful participation. 
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Allocation of Necessary Resources in Planning Processes 

As described above, to ensure sufficient initial resources for activities tied to the 
university’s strategic plan, former President Tromp requested short-term and long-term 
budget requests in summer 2021. This initial request process was designed to jumpstart 
the Blueprint for Success initiatives and the list of funded efforts focused on student 
success, research development, relationship building with the community. The 
University continues to fund strategic budget requests through the integrated process. 
The details of the budget requests are described in the 2024 NWCCU Year 6 PRFR 
report, in Standard 1.E.2. 
 
Appropriated budget allocations are a primary method of allocating resources to position 
management. The university’s budget allocation process begins in December with an 
announcement to campus as part of the integrated process. Much of the input and 
participation of faculty and staff in budget and financial planning activities is managed 
as part of the division / college processes. Vice Presidents and college deans determine 
and communicate their internal division process and timeline for how units complete 
their program prioritization reporting, strategic plan update, and budget requests. Vice 
Presidents submit a prioritized list of strategic budget requests by early April. These 
requests must describe how the request supports the university’s mission and strategic 
plan. In addition, requests describe what outcomes the unit wishes to achieve and how 
they will assess their success. All budget requests are shared with the Executive 
Leadership team and prioritized. After the State Board of Education sets tuition rates 
and the annual change in employee compensation (CEC) has been funded, the 
President approves new budget items based upon resource availability. Strategic 
budget requests that are approved annually are communicated by written memo to all 
colleges and divisions (see Appendix Standard 1.B.3 Evidence #3 for campus 
communication regarding strategic funding priorities). While Boise State continues to 
refine improvements in the process, this approach has allowed for stakeholder 
participation and, most importantly, alignment of resources with the Blueprint for 
Success Strategic Plan. 

Improvement of Institutional Effectiveness in Planning Processes 

Standard 1.B.1 describes in greater detail how a variety of institutional planning 
processes play crucial roles in the continuous improvement of institutional effectiveness 
at Boise State University. The Idaho State Board of Education provides an opportunity 
to evaluate and assess institutional strategic plans annually. Although strategic goals do 
not change, objectives under the goals may be modified, KPI targets can be adjusted, 
and newly available KPIs may be suggested and added during these annual updates to 
strategic planning. Notable examples include the addition of the SERP related metrics 
after the Strategic Enrollment and Retention Plan was implemented on campus, and the 
addition of research and economic development related partnerships as a new metric 
after a collaborative process to develop a new definition for partnerships was 
completed. 
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Evidence for 1.B.3 

●​ 2020 Strategic Planning Survey Summary Results (See Appendix Standard 
1.B.3, Evidence #1) 

●​ University Strategic Planning Council (USPC) Resources 
●​ Strategic Enrollment and Retention Plan Website 
●​ 2025 Three-Year Academic Plan (see Appendix Standard 1.B.3, Evidence #2) 
●​ University Budget Modernization Website  
●​ Campus Communication regarding strategic funding priorities (see Appendix 

Standard 1.B.3, Evidence #3) 

Standard 1.B.4.  

The institution monitors its internal and external environments to identify current and emerging 
patterns, trends, and expectations. Through its governance system it considers such findings to 
assess its strategic position, define its future direction, and review and revise, as necessary, its 
mission, planning, intended outcomes of its programs and services, and indicators of 
achievement of its goals. 

Boise State routinely engages in a variety of internal and external environmental 
scanning activities to identify emerging trends, challenges, opportunities, and 
expectations, and to enhance partnerships and ensure relevance, quality, and 
sustainability. These activities include listening sessions, town halls, needs assessment 
analyses, survey instruments, community engagement structures, government and 
community relations, advisory boards, and institutes focused on public dialogue. 
Governance system engagement across steering and planning committees, councils, 
and Faculty Senate bodies supports the development and implementation of major 
initiatives and processes. 

Internal Environmental Monitoring 

Boise State routinely engages in a variety of internal environmental scanning, which 
includes: 

Listening Sessions and Updates 
●​ College Listening Sessions and Division Roadshows: At least annually and, if 

feasible, once per semester, the executive leadership team visits each college 
and division to provide brief remarks and updates and hear from faculty and staff. 
These 90-minute sessions do not have any specific agendas; instead, they 
provide an opportunity to the campus community to direct their questions and 
provide feedback to the Executive team. The leadership team learns about 
concerns, benefits from insights of staff and faculty, and engages in open 
dialogue. 

●​ Campus Updates with Leadership Team: In addition to the regularly scheduled 
listening sessions and roadshows, the leadership team holds town halls and 
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campus updates, or community listening sessions on an as-needed basis. In 
these sessions, updates are provided and the campus community’s questions 
and concerns are heard and addressed if possible. Example topics from 2025 
meetings include federal directive updates and federal funding updates. 

Needs Assessment Analysis 
Needs assessment analysis is commonly used in all major projects and initiatives at 
Boise State. For example, the Next Frontier Program (NFP), an effort to establish a 
data-empowered culture to enable timely, accurate, accessible, and readily visualizable 
data and analytics for the campus community, started with a broad-based needs 
assessment, which engaged campus stakeholders from across all colleges and 
divisions. The result was the development and funding of the Next Frontier Program. 
The NFP uses various tactics, including ongoing needs assessment to determine 
program priorities. One such priority is creating and implementing a unified strategy for 
data visualization. To assess the current state, the current data visualization tools, 
users, and use cases are documented, and will be used to determine data visualization 
business requirements and plan for the path forward. 

Survey Instruments 
Boise State utilizes a variety of survey instruments, both national or internally developed 
to gather information and feedback. Examples of survey instruments include: 
 

●​ The National Survey of Student Engagement (NSSE) is administered every three 
years, with slight disruption in this schedule due to the global pandemic. NSSE 
gathers information from first-years and seniors on a variety of aspects of their 
educational experiences. The most important items are used to build ten 
‘Engagement Indicators’ which reflect student behaviors and institutional features 
that are powerful contributors to student learning and personal development. 
Because NSSE is administered by a substantial number of institutions, Boise 
State is able to benchmark itself against peer institutions. Results of the NSSE 
survey are available at the Institutional Effectiveness Surveys and Support 
website. Comparing Boise State students’ experiences with those at similar 
institutions helps to identify potential gaps and areas for improvement. 

●​ Campus Climate Survey – Graduate Students is a regular survey that asks 
graduate students about their experiences within their program and with support 
services outside of their department or program. The Graduate College facilitates 
use of the survey data with academic leaders in graduate programs. 

●​ Boise State conducts the National College Health Assessment and National 
Faculty & Staff Health Assessment through the American College Health 
Association. These surveys are typically administered every two years. These 
survey results are incorporated into Blueprint for Success as metrics under the 
“fostering a thriving community” strategic goal. 
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External Environment Monitoring 

Boise State regularly monitors its external environment in a variety of ways to identify 
emerging trends, challenges and opportunities, to enhance and cultivate partnerships 
with community members, contribute to the workforce development, and ensure 
relevance, quality and sustainability in the State and the region. Mechanisms and 
organizational structures used in external environment scanning include: 
 

●​ Office of Community Engagement: The purpose of community engagement at 
Boise State is building and sustaining partnerships of college and university 
knowledge and resources with those of the public and private sectors to: enrich 
scholarship, research, and creative activity, enhance curriculum, teaching, and 
learning, prepare educated, engaged citizens, strengthen democratic values and 
civic responsibility, and address critical societal issues. 

●​ Government and Community Relations: As Idaho’s largest public university with 
the state’s public affairs mission, Boise State serves as a partner to state, local 
and federal agencies, a leader in the economy, community and region, and a 
neighbor in its metropolitan home. Government and Community Relations, 
located within the President’s Office, coordinates legislative and advocacy efforts 
with federal, state and local government offices — and works to build and 
strengthen relationships, both in Washington, D.C. and throughout Idaho.  

●​ Industry Advisory Boards: Colleges and several of the departments have their 
own industry advisory boards that provide regular external engagement. These 
include but are not limited to the College of Business and Economics Advisory 
Council (COBE AC), Computer Science, Microelectronics Education and 
Research, and various engineering and healthcare related advisory boards. 

●​ Institute for Advancing American Values: focuses on advancing understanding 
and differing interpretations of the values that define and shape the United States 
of America to further respectful engagement and critical thinking in public 
education and public life. This institute provides many opportunities for engaging 
in dialogue with and listening from multiple perspectives in the community, such 
as distinguished lecture series, civic engagement fair, campus conversations, 
Idaho Listens and Boise State Listens events among others. 

Governance System Engagement in Institutional Effectiveness 

Governance system engagement at Boise State involves steering and planning 
committees previously mentioned, such as the Strategic Planning Steering Committee 
and the University Strategic Planning Committee (USPC), which facilitated the process 
for the development and the implementation of the Blueprint for Success. The 
Enrollment & Student Success Governance Council (ESSGC) (see Appendix Standard 
1.B.4, Evidence #1) is co-chaired by the Provost and Vice President for Student Affairs 
and Enrollment Management and is responsible for high-level oversight of SERP 
progress on enrollment and retention. The Planning Advisory Council (PAC) is charged 
with developing a holistic Responsibility Center Management (RCM-style) budget 
model, the University Budget Model (UBM), that budgets consistently across all areas of 
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the institution. With a range of representation, including from relevant governance 
groups, faculty and staff, and academic leaders, these committees gather research, 
provide feedback, and facilitate engagement across campus for campuswide initiatives 
and processes. The decision-making authority rests with the executive sponsors who 
are members of the Executive Team. Faculty Senate committees focus on curriculum 
development and management, faculty conduct and faculty affairs, including policy 
development and implementation.  
 
Boise State’s internal and external environmental monitoring activities, combined with 
governance system engagement across steering and planning committees, oversight 
councils, and Faculty Senate bodies, provide research, feedback and engagement for 
campuswide initiatives and processes. Through these mechanisms, Boise State 
identifies emerging trends, challenges, and opportunities, cultivates partnerships, and 
supports major initiatives and processes related to institutional effectiveness. 

Evidence for 1.B.4 

●​ Needs Assessment Analysis – Next Frontier Program 
●​ National Survey of Student Engagement (NSSE) Results 
●​ Campus Climate Survey – Graduate Students 
●​ University Strategic Planning Council 
●​ University Budget Modernization website 
●​ Enrollment & Student Success Governance Council (ESSGC) (see Appendix 

Standard 1.B.4, Evidence #1) 
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Standard 1C. Student Learning 

Standard 1.C.1. 

The institution offers programs with appropriate content and rigor that are consistent with its 
mission, culminate in achievement of clearly identified student learning outcomes that lead to 
collegiate-level degrees, certificates, or credentials and include designators consistent with 
program content in recognized fields of study. 

Boise State University ensures that all academic programs are designed and delivered 
with content and rigor consistent with its mission to foster innovative, high-quality 
educational experiences that prepare students for meaningful careers and engaged 
citizenship. Boise State’s Blueprint for Success makes clear the University’s 
commitment to student learning, and the first goal–Improve Educational Access and 
Student Success–includes the strategy “cultivate a commitment to high-quality, new and 
innovative learning experiences in all courses, curricula and co-curricula.” 

Through its faculty-driven governance model and defined institutional and state-level 
policies, Boise State operationalizes this mission commitment into systematic review 
processes that ensure program content, sequencing, and learning outcomes align with 
recognized disciplinary standards and appropriately aligned expectations of 
achievement. All campus-based and online programs are bound by the same processes 
and standards for program development, rigor, and learning outcomes assessment. 

Policy Framework for Program and Curriculum Development 

Academic program design and revision are governed by both the Idaho State Board of 
Education (SBOE) and Boise State’s internal academic policies. These policies ensure 
that degree, minor, and certificate programs are relevant and aligned with currently 
recognized fields of study. 

New program development and curriculum review at Boise State University are 
governed by the SBOE Policy III.G - Postsecondary Program Review and Approval. The 
State Board approves all new academic and career-technical education programs for all 
eight public Idaho institutions consistent with the SBOE Policy III.G and Idaho Code 
§33-2107A. All recently approved academic programs are subject to a program review 
process as defined in this policy. The SBOE Policy III.Z - Planning and Delivery of 
Postsecondary Programs establishes procedures for submitting to the Board for 
approval a rolling three-year plan, the "institutional plan,” that describes all current and 
proposed programs and services to be offered at the University. 

At the institutional level, Policy 4040 governs new instructional program development 
and Policy 4050 focuses on curriculum changes for minors. Policy 4100 describes 
regular department / program review, which needs to occur at least every five years. 
Boise State’s Program Assessment Reporting (PAR) requires all degree programs to 

2026 | YEAR 7: EVALUATION OF INSTITUTIONAL EFFECTIVENESS | 41 

https://boardofed.idaho.gov/board-policies-rules/board-policies/higher-education-affairs-section-iii/iii-g-postsecondary-program-review-and-approval/
https://boardofed.idaho.gov/board-policies-rules/board-policies/higher-education-affairs-section-iii/iii-z-planning-and-delivery-of-postsecondary-programs-and-courses/
https://boardofed.idaho.gov/board-policies-rules/board-policies/higher-education-affairs-section-iii/iii-z-planning-and-delivery-of-postsecondary-programs-and-courses/
https://www.boisestate.edu/policy/academic-affairs-faculty-administration/policy-title-request-to-initiate-new-or-expanded-instructional-programs/
https://www.boisestate.edu/policy/academic-affairs-faculty-administration/policy-title-minor-curriculum-change-procedures/
https://www.boisestate.edu/policy/academic-affairs-faculty-administration/departmentprogram-review/


 

regularly assess student achievement of their program learning outcomes (PLOs). In 
addition, the required program prioritization process ensures that every department and 
program as well as program components such as emphases and options are evaluated 
at least every five years. 

Finally, many of Boise State’s programs, departments and colleges also undergo 
rigorous assessment from discipline-specific accreditors. Among these are: ABET, Inc. 
for computer science and engineering programs; the Association to Advance Collegiate 
Schools of Business (AACSB) for business and accountancy; the Council for 
Accreditation of Educator Preparation (CAEP) for education programs; and several 
different specialized accreditations in healthcare programs, social work, music, art and 
design, theater and more. The Undergraduate Catalog for 2025-2026 (page 8) provides 
a full list of the specialized accreditations and endorsements at Boise State University. 

Overall, the multi-tiered policy and governance framework ensures that programs 
remain current within their recognized fields of study and remain responsive to evolving 
disciplinary and workforce standards. 

Curriculum Governance and Program Oversight 

Curricular quality and rigor are maintained through shared faculty governance, with 
faculty serving as primary stewards of curricular design, sequencing, and student 
learning outcomes. Faculty, along with their department chair or program lead, initiate 
new program development and other minor curriculum changes. All changes to 
undergraduate and graduate curriculum go through the following channels for review 
and approval before they are submitted to the NWCCU for final approval: 

1.​ Department Curriculum Committee 
2.​ College Curriculum Committee (College Graduate Curriculum Committee for 

graduate curriculum changes in some colleges) 
3.​ University Curriculum Committee (Graduate Council for graduate curriculum 

changes) 
4.​ Provost and Vice President for Academic Affairs 
5.​ State Board of Education 

Undergraduate and Graduate Curriculum Governance 
 
The University Curriculum Committee and Graduate Council are standing committees of 
the Faculty Senate and are governed by the Faculty Senate Bylaws and processes. 
Both of the committees have membership from each college as well as a Faculty 
Senate representative; these groups of cross-disciplinary faculty are charged with 
overseeing undergraduate and graduate curricula, including new program development, 
program discontinuation and program delivery method changes or additions. They 
ensure that curricular changes are compatible with existing programs, feasible under 
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given circumstances, and consistent with the educational objectives of Boise State 
University under State and Federal law. 

All degree and certificate programs are developed based on a set of program learning 
outcomes (PLOs). Courses in the programs are aligned to these PLOs, and regular 
assessments are completed at the course and program levels. The Office of the Vice 
Provost for Academic Planning and Institutional Effectiveness, in collaboration with the 
Office of the Registrar, manages the processes and procedures for the new program 
development, program changes, and curriculum management. 

The University Curriculum Committee works closely with the General Education 
Committee (GEC) on the general education curriculum. The GEC  is a standing 
committee of the Faculty Senate and is governed by its bylaws and processes. 

Intentionally Crafted General Education Curriculum 
 
Boise State’s University Learning Outcomes (ULOs) are established, revised, and 
assessed by the GEC, which also is charged with creating, approving, and assessing 
the general education curriculum and supporting the development of general education 
faculty. This committee has a broad membership that ensures contributions from many 
areas of the institution. The GEC currently consists of 18 voting and four non-voting 
members: a liaison from the larger Faculty Senate; seven faculty members who 
represent one of Boise State's colleges; eight faculty members who represent one of the 
general education course categories (which includes leading a related subcommittee 
and serving as a state-level liaison); and six members representing other key 
stakeholders and support units. 
 
General education course proposals are carefully reviewed by the GEC for approval. 
Reviews begin in a GEC disciplinary subcommittee populated with faculty 
representatives from departments that offer courses in that general education category, 
led by the GEC’s state-level liaison for the category. The disciplinary subcommittees 
consider how the proposed content, assessments, and teaching activities planned for 
the course align with the relevant disciplinary University Learning Outcomes rubric, 
which is in turn aligned with Idaho’s Ways of Knowing criteria for general education. 
After proposal review, the GEC disciplinary subcommittee makes a recommendation to 
the broader GEC. The full GEC undertakes a second discussion and review, focused on 
the course’s contribution to creating a well-rounded curriculum in line with a set of 
guiding principles. 
 
In addition to supporting the ULOs through the freshman- and sophomore-level general 
education curriculum, Boise State promotes development of ULO-related skills within 
each major by requiring programs to report the alignment of program learning outcomes 
(PLOs) with the ULOs and to map their major courses to the ULOs as part of the PAR 
process. Attention to ULO development is further supported through the Finishing 
Foundations (FF) capstone course within each major. FF courses must target the 
Critical Inquiry ULO and a Communication ULO (in addition to program-related 
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outcomes) and contain an embedded reflection assignment. 
 
The GEC regularly uses data generated through the PAR process for evaluation. A 
recent exploration of data from FF courses revealed that, in the most recent three year 
cycle, 99% are mapped to at least one of the Communication ULOs (Written or Oral) 
and 98% are mapped to Critical Inquiry. This type of ongoing analysis facilitates the 
work of the GEC in ensuring fidelity of the general education curriculum, and contributes 
to ongoing improvements. (See Standard 1.C.6 for additional discussion of ULO 
assessment.) 

Ensuring Degree Program Rigor 

Boise State intentionally structures degree program curricula to promote increasing rigor 
and depth of learning through defined program learning outcomes (PLOs) and 
curriculum maps. Faculty in each academic program determine discipline-appropriate 
PLOs and design course sequences that progressively build disciplinary knowledge and 
skills, helping students to achieve the PLOs.  

The Program Assessment Reporting (PAR) process, conducted on a three-year cycle, 
requires all programs, campus-based and online alike, to evaluate and report on student 
achievement of PLOs. Programs’ curriculum maps illustrate the alignment between 
courses and PLOs, identify opportunities for developmental progression, and illustrate 
how students experience coherent, sequenced learning experiences. In the most recent 
three years, 97.7% of programs received ratings of Developing or Established for their 
curriculum maps, reflecting consistent and intentional design. Systematic reviews 
across all programs ensure that students’ exposure to program content remains 
coherent and aligned, including with recognized standards as applicable. 

Continuous Improvement and Faculty Development 

Boise State systematically uses assessment results to strengthen academic rigor and 
instructional quality. The Center for Teaching and Learning (CTL) and the Office of 
Institutional Effectiveness annually analyze feedback systematically collected from 
programs and from PAR reviewers to identify areas for support, either through 
workshops or direct outreach to program faculty. For example, in 2023, CTL workshops 
were developed in response to PAR trends identifying a need for greater integration of 
inquiry-based learning in upper-division courses. Similarly, the General Education 
Committee uses the results of the Foundation of the Discipline Reports (FDRs) to 
identify areas where departments might need additional support to help them facilitate 
further student achievement of  the University Learning Outcomes in those courses. 

Evidence for 1.C.1 

●​ Boise State University Strategic Plan: Blueprint for Success 
●​ SBOE Policy III.G – Postsecondary Program Review and Approval 
●​ SBOE Policy III.Z – Planning and Delivery of Postsecondary Programs 
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●​ Boise State Policies 4040, 4050, and 4100 
●​ Boise State Faculty Senate Bylaws and Processes 
●​ Program Assessment Reporting (PAR) 
●​ 2025–2026 Undergraduate Catalog (Page 8), Specialized Accreditations Listing 

Standard 1.C.2.  

The institution awards credit, degrees, certificates, or credentials for programs that are based 
upon student learning and learning outcomes that offer an appropriate breadth, depth, 
sequencing, and synthesis of learning. 

Boise State University awards credit, degrees, and certificates on the basis of 
demonstrated student learning rather than the mere accumulation of credit hours or 
courses completed. Each program defines and assesses learning outcomes that ensure 
appropriate breadth, depth, sequencing, and synthesis of learning across the 
curriculum. These outcomes form the foundation for curriculum design, program 
assessment, and, ultimately, the conferral of credentials. The State Board of Education 
provides definitions for credentials of all levels in Policy III.E.,Certificates and Degrees. 

This institution-wide commitment is expressed through the Blueprint for Success and 
operationalized through the Program Assessment Reporting (PAR) system, Curriculum 
Mapping (CM), and a reflective learning framework embedded throughout the 
undergraduate experience. These integrated processes ensure that each Boise State 
credential represents verified achievement of learning outcomes consistent with 
disciplinary and professional standards. 

Establishing and Managing Learning Outcomes 

Boise State ensures that intended program learning outcomes (PLOs) are formally 
established, regularly reviewed, and publicly accessible for all degree and certificate 
programs. Learning outcomes are established as part of the curriculum process, 
affirmed or revised through Program Assessment Reporting (PAR), and stored in the 
university’s curriculum management system (Kuali). Learning outcomes for each degree 
and certificate program are available to students via the online Undergraduate and 
Graduate catalogs. 

Course-level syllabi are more granular and emanate from or align to the PLOs. Course 
learning outcomes are published on syllabi; guidelines for doing so are provided in the 
Boise State Syllabus Template (which is posted on the Provost’s website). The Syllabus 
Template, which is reviewed annually and maintained by the Center for Teaching and 
Learning, is embedded in new faculty orientation and is disseminated annually through 
the Provost’s Office. The template guides faculty to list the course learning outcomes 
and aligned Program Learning Outcomes, reinforcing the alignment between course 
learning and program-level achievement. Similarly, the General Education Committee 
(GEC) and University Foundations program provide general education faculty with 
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syllabus templates that include illustrating alignment between course outcomes and 
University Learning Outcomes (ULOs). (See Appendix Standard 1.C.2 Evidence #1 
example syllabus template illustrating alignment between course outcomes and ULOs.) 

A new University policy, the Course Information Policy, aims to provide consistent 
informational elements in syllabi to ensure that all students receive access to essential 
information; this new policy was passed by the Faculty Senate in fall 2025 and is 
currently in the queue for final administrative reviews. Upon signing, the policy will 
become effective for fall 2026. 

Breadth and Depth of Program Learning Outcomes 

The Program Assessment Reporting (PAR) process provides systematic evaluation of 
the quality and rigor of program learning outcomes (PLOs), as well as their breadth, 
depth, and sequencing. All programs review their program learning outcomes on a 
regular and ongoing basis, with a maximum of three years between reviews. 

Through the PAR process, programs are provided with feedback on seven domains, 
including their PLOs. Guided by a standardized rubric, which has four levels of 
achievement (established, developing, beginning, and no evidence), the peer review 
process reinforces continuous improvement in PLOs, which are evaluated on the basis 
of clarity, measurability, breadth, depth, and, as relevant, alignment with professional 
standards. In the most recent three years, 98.3% of programs were rated as Developing 
or Established on their PLOs, demonstrating institution-wide consistency in clearly 
defining intended outcomes of student learning. 

In addition, Boise State’s University Learning Outcomes (ULOs) articulate what every 
Boise State graduate should “Know, Do and Become,” regardless of their major. The 
ULOs are assessed, reviewed, and supported by the GEC, and are available for all 
students and faculty to review on the University Foundations website. Additionally, 
programs illustrate PLO-ULO alignment and major support of ULOs as part of the PAR 
process. 

Synthesis of Learning through Student Reflection 

Boise State embeds reflection opportunities throughout all undergraduate programs to 
ensure that students have the opportunity to articulate their learning at three key points 
throughout their degree program: 
 

1.​ First-year reflection in their University Foundations 100 (UF1XX) courses; 
 

2.​ Midpoint reflection in a 200- or 300-level course with their major; and  
 

3.​ Capstone reflection in their Finishing Foundations courses. 
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Each of these three reflection points involves a course-embedded assignment that uses 
the same “Look Forward, Look Back, Next Steps” General Education Committee 
Finishing Foundations Course Guidelines and Reflection Assignment Framework 
(see Appendix Standard 1.C.2 Evidence #2) to help students pause and consider their 
progress and goals.  
 
While the reflection assignment can take different forms, students must address the 
following three elements: (1) Looking Forward: A succinct vision statement exploring 
who the student wants to become as a learner, as a citizen, or as a professional; (2) 
Looking Back: A description of the knowledge, skills, and dispositions acquired as a 
result of the student’s university experience that directly connect to the vision statement, 
supported with evidence from the student’s educational experiences; (3) Next Steps: A 
description of immediate steps necessary to accomplish the student’s vision that 
logically build upon the knowledge, skills, and dispositions students identify as part of 
the reflective process. Below are examples of Finishing Foundations reflection projects 
from two different disciplines: 
 

Anthropology BS: In Spring 2022, faculty in the Department of Anthropology 
piloted using reflection prompts in upper-division Anthropology courses. Students 
were given the prompt: “Identify the most valuable anthropological content 
knowledge you gained in this course. Reflect on why this stood out to you and its 
relevance for you as a learner, citizen, and/or professional.” They found initially 
that as many as 1/3 of students misunderstood the prompts or instructions and 
were able to implement improvements to the prompts, assignment instructions, 
and instructor coordination as a result. In their 2023-24 PAR, the program 
reported that the results of their most recent review of student reflections (done in 
multiple courses) show a clear progression of student ability to identify and 
explain anthropological concepts throughout the program. 
 
Radiological Science BS: In the Finishing Foundations course for the 
Radiological Sciences BS degree, students are required to create a final portfolio 
to demonstrate how they meet the course and program learning outcomes. In 
this assignment, they are “reflecting back” and tying their work in the Radiologic 
Sciences program to the program’s vision and mission statements. In their 24-25 
PAR report, the department found that “Students are able to look back over the 
course of their educational experience and see how they have grown as an 
imaging technologist and healthcare professional. Students are able to look 
forward by reflecting on their gained experiences and know what type of imaging 
technologist and healthcare professional they want to become, or grow to 
become once credentialed. They are also able to understand how they can 
achieve the goals they have through the experiences and knowledge they have 
gained.” 

The current reflection framework began with a drive to embed reflection in the capstone 
Finishing Foundation (FF) courses. Beginning in 2021-22, all FF courses are required to 
explain how they support both their embedded ULOs and reflection on students’ 
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learning journey at Boise State, and their plans for continued learning in personal, 
professional, and/or civic life. To sync with the FF effort, University Foundations updated 
its long-standing first-year “Becoming a Learner” reflection in 2022-23 to align with the 
FF reflection framework. At the same time, Career Services, working in conjunction with 
the Provost’s office, coordinated the launch of an aligned midpoint reflection assignment 
within each major. 92% of programs have already embedded the midpoint reflection in a 
200- or 300-level course. Now that aligned reflection assignments are embedded at 
three key points across the curriculum, the GEC and Career Services are designing 
regular faculty development workshops and communications to continue supporting the 
first-year, midpoint, and capstone FF instructors who are helping students articulate 
their learning progress. 

Mapping Learning Outcomes to Courses 

Curriculum maps (CMs) are one of the required reporting elements of Boise State’s PAR 
process; a standard template is provided to all programs (PAR Forms). The CM serves 
multiple purposes: illustrating how students experience and develop in the PLOs over 
the course of the degree program; providing faculty with a regular cycle to review 
curricular coherence across the PLOs (i.e., breadth, depth, and sequencing of learning); 
serving as a tool for faculty to use in identifying potential sources of evidence for 
assessing PLOs; and evaluating potential curricular changes and effects on student 
learning experiences. 

During the PAR review process and using the PAR rubric, curriculum maps are 
evaluated on the basis of alignment between PLOs and multiple learning opportunities, 
meaningful sequencing and depth of offerings to foster student achievement of the 
PLOs, and, where relevant, the integration of experiential learning opportunities. In the 
last three years of PARs, 97.7% of programs were rated as Developing or Established 
on their CM (see PAR Review Results Summary). 

In addition, for undergraduate programs, the CM must also include the mapping of 
ULOs to PLOs and illustrate the major courses that support ULO development. The goal 
is to support students in drawing connections between their disciplinary coursework and 
the ULOs across their degree program, striving toward mastery by the time they reach 
their FF course. The GEC provides PLO-ULO Alignment Guidelines to programs, which 
defines a PLO as aligned with a ULO if it addresses at least two of the ULO’s specific 
achievement criteria. After two years of implementing these guidelines, 90% of 
programs have PLOs aligned to written communication; 88% to oral communication; 
98% to critical inquiry; and 77% to ethics. These findings align with the GEC’s 
requirement that all FF courses must target the Critical Inquiry ULO and a 
Communication (Oral or Written) ULO. With regard to the Ethics ULO alignment, the 
GEC is currently using these findings to provide updated guidance to programs about 
expectations around PLO-ULO alignment. They will further engage with programs that 
do not yet have an Ethics-related PLO to identify ways to better highlight this aspect of 
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their programs. In addition, the GEC will review the alignment data again at the end of 
the 2025-2026 reporting cycle to continue their ongoing review of PLO-ULO alignment.  

Measuring Student Learning 

Assessment of learning outcomes relies on multiple authentic measures to evaluate 
student achievement of PLOs. In PARs, programs report on their PLOs, the measures 
used to assess each PLO, what they found when reviewing the evidence from their 
measures, and what they have done or plan to do based on the findings. 

Using the PAR rubric, programs are evaluated on the basis of having measures aligned 
to each program learning outcome, using direct and indirect measures, and providing 
clear information about the measures being used. In the last three years, 87.9% of 
programs were rated as Developing or Established on their Measures, which is a 
substantial improvement over FY2021 data where just 75.0% of programs received 
those same ratings. 

Boise State’s approach—spanning the development of learning outcomes, curriculum 
mapping, authentic assessment, and student reflection—ensures that every credential 
conferred represents verified, meaningful, and cumulative student learning consistent 
with the mission and recognized standards in higher education. 

Evidence for 1.C.2 

●​ Boise State Syllabus Template (posted on the Provost’s website) 
●​ University Learning Outcomes syllabus templates (See Appendix Standard 

1.C.2, Evidence #1) 
●​ Program Assessment Reporting (PAR) Forms and Summary Results 
●​ General Education Committee Finishing Foundations Course Guidelines and 

Reflection Assignment Framework (See Appendix Standard 1.C.2, Evidence #2) 
●​ PLO–ULO Alignment Guidelines 

Standard 1.C.3.  

The institution identifies and publishes expected program and degree learning outcomes for all 
degrees, certificates, and credentials. Information on expected student learning outcomes for all 
courses is provided to enrolled students. 

Boise State systematically collects and publishes Program Learning Outcomes for 
programs of all levels and types, undergraduate and graduate, degree and certificate, 
and online and campus-based. Additionally, Boise State publishes its University 
Learning Outcomes (ULOs), which form the basis of the general education curriculum. 
Finally, course-level learning outcomes are more granular and emanate from or align to 
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the PLOs; these course learning outcomes are communicated by faculty on individual 
course syllabi. 

Transparency and Accessibility of Learning Outcomes 

All Boise State degree and certificate programs have articulated program learning 
outcomes (PLOs) that are managed in the University’s curriculum management system, 
Kuali. They are also published in the University catalog and, therefore, are readily 
available and transparent to students and all stakeholders. An excerpt from the 
Undergraduate Catalog illustrates how PLOs are presented and shared broadly with 
students and other stakeholders; the Graduate Catalog is structured in the same way. 

Example from the Boise State Undergraduate Catalog: 

 

Boise State’s University Learning Outcomes (ULOs) articulate what every Boise State 
graduate should “Know, Do and Become,” regardless of their major. The foundation for 
this learning is set in the first year, through courses like UF 100 and the Foundations of 
the Discipline courses. The ULOs are then supported and further developed throughout 
the degree program’s curriculum, culminating in a student’s Finishing Foundations 
course. The ULOs are assessed, reviewed, and supported by the General Education 
Committee and are available for all students and faculty to review on the University 
Foundations website and in Chapter 10 of the Undergraduate Catalog. 

Transparency in Course Learning Outcomes 

At the course level, Boise State faculty communicate intended learning outcomes 
directly to students primarily through course syllabi. The Boise State Syllabus Template, 
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maintained by the Center for Teaching and Learning (CTL) and distributed annually via 
the Provost’s “Teaching Guides” webpage, guides faculty to display course learning 
outcomes prominently on their syllabi. The Syllabus Template is accompanied by a 
Syllabus Guide, which provides further explanation of the various sections of the 
Syllabus Template. The Syllabus Template includes a prominent space for faculty to 
provide the course learning outcomes and the Assessments section of the Guide asks 
faculty to “describe explicitly how course assignments and activities are aligned with 
course learning outcomes.” 

University Foundations and Extended Studies additionally support this practice. 
University Foundations provides syllabus guidelines for all general education courses 
that include listing the University Learning Outcomes for the course. Extended Studies 
provides guidance for online courses to include course outcomes on the syllabi. 

Support for Developing and Improving Learning Outcomes 

Faculty desiring additional support in creating well-formulated outcomes may access 
consultations and programs centered on writing effective learning outcomes that are 
offered by the CTL (see Appendix 1.C.3 Evidence #1 for examples of CTL faculty 
development programs) and the eCampus Center (the unit charged with supporting 
online teaching). These opportunities include the CTL’s Course Design Institute and 
Academy, the Effective Program Assessment workshop series, and eCampus’ Online 
Course Design Certificates and Online Course Design support. 

The Assessment of Faculty Teaching Policy (Policy 4750), recently approved by the 
Faculty Senate, further underscores the importance of well-crafted courses. This policy 
includes criteria for “instructional design” defined as:  

The intentional, systematic planning and structuring of course content, learning 
objectives, assessments, and instructional methods to create an effective 
learning experience. This includes course organization, alignment of learning 
outcomes with assessments, accessibility considerations, and the purposeful 
integration of technology to support and enhance student learning.  

Through various means, Boise State ensures transparency of learning outcomes to 
students and other stakeholders for all degree and certificate programs in addition to the 
University Learning Outcomes. Coupled with structures and resources, such as the 
Syllabus Template and ongoing faculty development opportunities, Boise State supports 
a culture of continuous improvement of intended student learning outcomes for 
programs of all levels and all types. 

Evidence for 1.C.3 

●​ University Foundations Website; University Learning Outcomes 
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●​ Undergraduate Catalog and Graduate Catalog 
●​ Program Assessment Reporting (PAR) Forms and Guidance, and PAR Review 

Summary Results 
●​ Boise State Syllabus Template and Syllabus Guide (Provost’s “Teaching Guides” 

webpage) 
●​ Examples of CTL Faculty Development Programs on Learning Outcomes (see 

Appendix 1.C.3 Evidence #1) 
●​ Assessment of Faculty Teaching Policy (Policy 4750) 

Standard 1.C.4.  

The institution’s admission and completion or graduation requirements are clearly defined, 
widely published, and easily accessible to students and the public. 

Boise State ensures that admission and graduation requirements for all programs are 
clear, accessible, and consistently communicated. 

Undergraduate Admission Requirements 

Boise State’s undergraduate policies and procedures governing admission 
requirements are available on the Boise State Admissions website and in chapter 3 of 
the Undergraduate Catalog.  

Potential students use the Boise State Admissions website or the state’s Apply Idaho 
website to apply for admissions. In addition to the Next Actions/Steps website, 
applicants use individualized portals within the admissions Customer Relationship 
Management (CRM) system, Slate, to monitor their progress towards admission. 
Applicants are able to track their application from initiation to completion, receiving 
immediate and regular email notifications as individual elements (milestones or checklist 
items) are completed, along with periodic reminders for uncompleted items. “Next 
Steps,” such as details regarding financial aid, scholarships, housing needs, orientation, 
and enrollment status, are clearly presented to all applicants. (See Appendix Standard 
1.C.4 Evidence #1 for admission application tracking example.) 

Undergraduate Degree – Graduation Requirements 

Boise State’s Undergraduate policies and procedures governing graduation 
requirements are available on the university’s official website and in chapter 10 of the 
Undergraduate Catalog.  

Students utilize their Academic Advisement/Requirements Report available in their 
MyBoiseState to monitor their progress towards their degree completion / graduation. 
Students use the What-if Report available in their MyBoiseState to identify impacts of 
changing majors or programs on their graduation requirements. Upon changing their 
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major, students are assigned a new academic advisor to ensure they receive 
program-specific guidance and are integrated into relevant communications regarding 
resources and degree requirements. This professional support complements 
self-service tools by providing students with the ability to schedule advising 
appointments—both during required periods and as needed—to navigate their new 
academic path successfully. Whether a student stays with the major they declared at 
admission or changes their major later, academic advisors are available to support 
students to understand all credit/course requirements, prerequisite sequences, and any 
other impacts on time to graduation.   

The University Curriculum Committee (UCC) supervises all undergraduate offerings of 
the university, determining that curricular changes be compatible with existing programs, 
feasible under given circumstances, and consistent with the educational objectives of 
Boise State University under state and federal law. 

The faculty senate’s General Education Committee (GEC) supervises the University 
Foundations curriculum, Boise State’s program of general education courses. The 
curriculum helps students meet Boise State’s shared University Learning Outcomes and 
provides the framework on which departments can build the opportunities specific to 
individual disciplines. 

All students are assigned an academic advisor with expertise in the relevant program 
curriculum and requirements and who are available to support students to select 
courses each semester to make progress towards degree completion. During 2024-25 
most on-campus advisors were onboarded to a new advising platform, “Student 
Success Hub;” the remaining on-campus advisors will be onboarded in early 2026. 
Student Success Hub is designed to make it easier for students to connect with their 
advisor and more straightforward for advisors to communicate tasks (e.g., apply for 
graduation) at a time that is relevant to each student. Onboarding of faculty advisors 
and those dedicated to online programs will continue into the 2026-27 academic year. 

Graduate Education Admission Requirements 

For graduate education, the admission requirements are available in multiple locations – 
starting with the main Graduate College website, students are directed to find a program 
and “how to apply.” The program location link takes prospective students to a Graduate 
College website that provides a Find Your Degree portal that lists all of the degree 
options, the email and phone number of the program manager or lead, the 
degree-specific website, and a link to the online catalog. For students that are ready to 
apply, the Graduate College website (linked through an “apply” tab and hyperlink noted 
at the top of every page), provides FAQs, an overview of the application process, as 
well as the minimum admission requirements, and links to program-specific application 
expectations. 
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The Graduate Catalog lists all of the graduate programs that are available, with 
hyperlinks to each degree and certificate program. On each program page, the Program 
Admission Requirements are clearly identified at the beginning of every academic 
program’s information page, providing the program-specific expectations (e.g., if a 
program requires undergraduate-level prereqs to have been met, requires a CV or 
Resume to be submitted along with the application, etc.). 

Boise State also uses the Slate application system for graduate application and 
admission processes. Applicants are able to track their application from start to finish, 
and immediate and regular email communications go out as individual elements 
(milestones or checklist items) are submitted. An applicant’s dashboard also makes 
visible the relevant checklists, material submitted, actions that have been taken, and 
any other activities. “Next Steps,” including material required for financial aid, 
scholarships, housing needs, orientation, and enrollment status are all clearly available 
to all applicants.  

Graduate Degree – Graduation Requirements 

The Graduate Council, which has been tasked by the Faculty Senate with oversight of 
graduate curriculum and policy, holds bi-weekly standing meetings to revise and review 
graduate curriculum – including admission requirements and the application process. 
The Graduate Council utilizes the Kuali curriculum management system, which allows 
for a fully-transparent and accessible system for all faculty and staff to review and 
recommend changes to curriculum and the application process.  

The Graduate College has prioritized a comprehensive, regular review of graduation 
requirements for graduate degrees with an eye toward removing unnecessary elective 
bloat, supporting innovative culminating activities beyond the thesis or dissertation 
(such as projects, practicums, and portfolios), reviewing degree requirements to make 
sure that they are valued by employers, and encouraging interdisciplinary programming 
that allows graduate students to apply courses from across the university to their 
graduate degree requirements. 

Graduate Program coordinators have access to institutional data dashboards that 
support real-time monitoring of graduate student progress, including credits completed, 
degree requirements met, thesis or dissertation credits in progress, and completion of 
comprehensive examinations or field requirements at the individual-student level. These 
dashboards are described in greater detail in Standard 1.D.2., which includes 
appendices with screenshots demonstrating dashboard functionality. Together with 
regular advising meetings, degree plans, progress reporting, and success/completion 
planning, these tools support effective mentoring and advising for graduate students 
across programs. 

Boise State maintains clarity and accessibility in information regarding admissions and 
graduation requirements. Both undergraduate and graduate catalogs are updated 
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annually through the University Curriculum Committee and Graduate Council review 
processes. Recent system enhancements—such as the Student Success Hub for 
undergraduate advising and expanded dashboards for graduate coordinators—further 
strengthen Boise State’s commitment to student success by ensuring that every student 
can clearly understand and track their path to degree completion. 

Evidence for 1.C.4 

●​ Undergraduate Admissions Requirements admission tracking examples 
(Appendix Standard 1.C.4, Evidence #1)  

●​ Undergraduate Catalog, Chapter 3 – Admission Requirements 
●​ Undergraduate Catalog, Chapter 10 – Graduation Requirements 
●​ Boise State Admissions Website and Apply Idaho Application Website 
●​ MyBoiseState Academic Advisement and What-If Reports 
●​ Student Success Hub Overview and Summary 
●​ Graduate College Website – “How to Apply” and “Find Your Degree” Portals 
●​ Graduate Catalog Program Pages (Admission and Graduation Requirements) 
●​ Graduate Council 

Standard 1.C.5.  

The institution engages in an effective system of assessment to evaluate the quality of learning 
in its programs. The institution recognizes the central role of faculty to establish curricula, 
assess student learning, and improve instructional programs. 

Consistent with Idaho State Board of Education Policy III.B., Academic Freedom and 
Academic Responsibility, and Boise State Policy 4000, Faculty Code of Rights, 
Responsibilities, and Conduct, Boise State faculty members are responsible for 
establishing the intended outcomes for student learning in their courses and programs, 
determining instructional methods used to facilitate learning, and evaluating student 
learning and performance. 
 
Boise State employs a comprehensive and faculty-led system of assessment to 
evaluate student learning across all academic programs and general education. The 
Program Assessment Reporting (PAR) process and the University Learning Outcomes 
(ULO) Assessment process provide complementary frameworks for systematically 
evaluating student learning, promoting continuous improvement, and strengthening 
curricular quality. 

University Assessment Principles 

Boise State asserts that assessment of student learning is central to teaching and 
learning at multiple levels: the individual courses that faculty teach, the compendium of 
courses and experiences that comprise academic programs, the University Foundations 
Program that reflects the general education, and the complementary experiences that 
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students have outside the classroom. Assessment at Boise State is informed by several 
key principles, which were adopted Universitywide in 2019-20. 

●​ Assessment produces meaningful and actionable information to improve 
teaching and student learning. 

●​ Assessment is a reflective practice that lives closest to the programs in which the 
learning occurs (i.e., it is a tool to be used by programs to understand student 
learning rather than an event/occurrence that happens to programs). 

●​ Assessment-based change is favored by a collaborative, collegial process in 
which the community of educators engages with evidence of student learning. 

●​ Assessment efforts are transparent and explicit rather than known only to 
insiders of the academic or general education program or to the individual faculty 
members teaching a given course or set of courses. 

●​ Assessment reporting is frequent enough to ensure reasonable assurance of 
learning and continuous improvement yet not so frequent so as to detract from 
meaningful and action- oriented efforts. 

●​ Assessment is a regular, ongoing effort rather than an episodic event designed 
solely to satisfy reporting or external regulators. 

Program Learning Outcomes Assessment Reporting 

Structure and Process of Program Assessment Reporting (PAR) 

Since 2016-17, Boise State has used the Program Assessment Reporting (PAR) 
process as the framework for the regular assessment of student learning for all degree 
programs. The PAR process is a collegial, collaborative effort, designed to: improve 
student learning and achievement of outcomes; build capacity for assessment through 
engaged faculty and professional development; and build a solid culture of assessment 
at Boise State.  

Every three years, program faculty submit PAR reports via three standardized 
templates, which are loaded into individual program’s PAR google folders and available 
on the program assessment website. Three examples of completed PARs – BS 
Anthropology, BS Imaging Science, and MA Criminal Justice – including their 
associated Follow-up Reports, are provided in Appendix Standard 1.C.5 Evidence #1. 

●​ Template I, a narrative focused on the program’s context, assessment process, 
including strengths and challenges, continuous improvement efforts; and 
curriculum map analysis.  
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●​ Template II, a matrix listing each PLO, the associated measures used for 
assessment, the key findings based on an analysis of data collected through 
those measures, and the actions taken or planned based on the findings. 

●​ Curriculum Map Template, a matrix illustrating how each PLO is supported and 
developed throughout the program and the degree of emphasis or level of 
mastery of PLOs in required courses.  

Embedded Faculty Engagement in PAR 

The embedded peer review process is a hallmark of Boise State’s PAR. Peer reviewers 
evaluate submitted PAR reports against the standardized PAR Rubric, which is focused 
on seven domains. Peer reviewers are solicited from faculty across the colleges and 
reviewers participate in training, which includes several structured norming activities to 
ensure reliability of the reviews within and across teams. 

In teams of three, including an experienced PAR reviewer who serves as the team lead, 
reviewers independently read and evaluate a set of assigned PAR reports; reviewers 
are never assigned to review a report from their own academic departments. Teams 
then meet to discuss and reconcile any differences observed across the individual 
reviews and agree upon the final ratings. Team leaders submit the final reviews, which 
undergo a final quality review by a Faculty Associate for Assessment and the PAR 
administrative team. Finally, Peer Review Feedback Reports are distributed to programs 
just prior to the start of the academic year to enable timely feedback to be shared with 
program faculty. 

Since the inception of PAR, 83 faculty and staff from across all academic colleges and 
the library have served as peer reviewers with 30 individuals serving two or more times, 
and 16 who have served three or more times. In addition to the programs receiving 
valuable peer review feedback, PAR reviewers report many benefits of serving in the 
role. For example, reviewers report that the experience has influenced their own 
educational practices as illustrated by the following comments:  

“I have my mind on the bigger program learning objectives in a way that I didn't 
before I did the PAR, and so that's been a big change.”  

“<I’m> a lot more explicit in . . . the learning outcomes for specific assignments, 
and how they draw back to the course learning outcomes, and how those course 
learning outcomes draw back to the program and university learning outcomes.”  

“<having> that experience reviewing other programs, it helps you to reflect on 
your own practices as an instructor, and think about even those individual 
assignments, and how they fit into the whole scheme of things for your class and 
program.” 
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Evidence of Effectiveness of PAR 

Summary results are tracked and reported annually and as three-year rolling averages 
to monitor institutional progress. An overall summary is presented below; disaggregated 
data for undergraduate and graduate programs can be found in Appendix 1.C.5 
Evidence #2.  

 

As illustrated, the areas of highest achievement in FY2025 were in the domains of 
Program Learning Outcomes, Curriculum Map, and Assessment Process, with 98.3%, 
97.7% and 92.5%, of programs achieving ratings of Developing or Established. 
Measures and Continuous Improvement had the next highest levels of achievement, 
with 87.9% and 86.1% of programs rated Developing or Established. Key Findings and 
Actions Taken or Planned had the lowest overall ratings, with 70.5% and 74.6% of 
programs receiving Developing or Established ratings. 

It is also important to note the overall improvements across the seven domains over the 
last five years with steady upward trends noted in nearly every area. Although additional 
opportunities for improvement are clear, particularly in Key Findings and Actions Taken 
or Planned, these areas, along with Measures, have seen the greatest increases over 
the last five years. PAR will continue its partnership with the Center for Teaching and 
Learning to bolster improvement efforts through faculty development, which is described 
more fully below. 
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Faculty Development for Learning Outcomes Assessment 

The PAR process is supported by substantial professional development and support, 
which has evolved over time based on program needs and analysis of assessment 
data. Notably, there is a relationship between progress in the PAR domains over time 
and the intentional faculty development opportunities (see Appendix 1.C.5 Evidence #3 
for PAR domains and intentional faculty development opportunities) cultivated through 
the Center for Teaching and Learning (CTL). For example, at the outset of PAR, the 
CTL offered workshops on topics such as writing clear program learning outcomes, 
building a curriculum map, and creating assessment plans. As programs began to 
mature in these areas (based on review data), the CTL shifted its support to other areas 
needing support. For example, based on the FY24 data and a review of the PAR 
Follow-up Reports, faculty development in both fall 2024 and fall 2025 included a focus 
on key findings and action planning based on those findings.  

Other resources include the PAR Help Guide that provides guidance and tips for 
completing every section of the PAR. Finally, individual and departmental consultations 
also are available with the support of the CTL, Faculty Associate, or Provost Fellow for 
Program Assessment. 

Continuously Improving PAR 

The University regularly reviews and refines the PAR process itself through annual 
feedback collected from programs and peer reviewers and a more comprehensive 
review every three years, which also includes feedback from the GEC. This process of 
continuous review and improvement has led to changes in the PAR process such as:   

●​ Clarifying PLO and ULO alignment criteria 
●​ Providing clarifications to the PAR rubric criteria for the Assessment Process and 

Continuous Improvement portions of Template I 
●​ Enhancing the quality of reviews by: incorporating asynchronous peer reviewer 

training modules (in addition to synchronous training); including additional 
norming activities; providing guidance for how to offer constructive and 
supportive feedback; assigning similar programs’ PARs to teams; and hiring a 
Faculty Associate to do a quality check of all reviews before they are finalized 
and shared with programs. 

 
The three-year continuous improvement review of the PAR process is underway in 
2025-26, and the following adjustments to the PAR process are being considered: 
 

●​ Clarifying what it means to “engage stakeholders” for the Established rating in 
the Assessment Process category 

●​ Expanding the PAR Reviewer Synchronous Training to two hours (from 1.5 
hours) 
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●​ In collaboration with the GEC, revising information collected about the ULOs to 
better meet their needs 
 

During Boise State’s 2022 mid-cycle evaluation, reviewers noted a concern with the 
institutional support and FTE allocated to support PAR. Since then, PAR received a 
base budget allocation and a dedicated cost center was established. These funds have 
enabled: the institutionalization of the peer review process, which was previously funded 
by one-time monies; increasing the allocated FTE from 0.35 to 0.70 (which translates to 
nearly 1 FTE over the course of the academic year, and more robust incentives for 
institutional-level assessment, such as the University Graduating Student Survey and 
First Destination. The additional FTE support is provided through: a summer faculty 
associate who guides quality assurance of the PAR reviews; a Provost Fellow for 
Program Assessment who is linking the critical work of program assessment with the 
work of the GEC; and increases to administrative support enabled through a 
reclassification of a position in the Office of Institutional Effectiveness for PAR 
operations support. These changes have aligned the support for PAR with the areas of 
greatest need and ensure stability of the PAR process and embedded faculty 
engagement. 

University Learning Outcomes (ULO) Assessment  

An active General Education Committee (GEC) focused on University Learning 
Outcomes (ULOs) and teaching and learning improvements ensures regular review of 
the general education curriculum, course proposal process, and course-level 
assessment process.  

Structure and Process of ULO Assessment 
 
The General Education Committee (GEC) oversees assessment of Boise State’s ULOs 
(interdisciplinary and disciplinary) on a regular 3-year cycle. This process is intentionally 
synchronized with PAR to help departments think holistically about how they serve both 
majors and nonmajors.  
 
Departments offering Foundations of the Discipline courses submit a Foundations of the 
Discipline Report (FDR) about each of the general education courses they offer. The 
FDR format complements the structure used in PAR with the following categories: 
 

•​ Mission: How the purpose of their general education course is explained to 
students 

•​ Engagement: Their faculty engagement and development processes 
•​ Interpretation of Key Findings: The assessment measures used and 

interpretation of key findings (includes but is not limited to faculty survey data or 
juried assessment results) 

•​ Actions Taken and Planned: Steps they have taken and plan to take for 
continuous improvement of the course 
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The FDRs are reviewed first by the GEC’s Foundations of the Discipline (FD) 
subcommittee, before advancing to the full 22-member GEC for further questions or 
input. The FD subcommittee includes the GEC representatives for each disciplinary 
category and concurrent enrollment. These committee members provide individual 
feedback that is synthesized into committee-level feedback to the department, along 
with ratings in the four categories using the General Education Committee Foundations 
of the Discipline Report Template and Assessment Report Rubric (see Appendix 
Standard 1.C.5 Evidence #4). If an FDR is rated “beginning” in the “Actions Taken and 
Planned” category, the reporting department will be asked to submit a follow-up report 
outlining a more detailed plan for continuous improvement. 

Evidence of Effectiveness of ULO Assessment 
 
Approximately one-third of general education courses submit assessment reports each 
year. A summary of report ratings, reported interdisciplinary ULO scores, and key 
faculty survey data can be found in the General Education Assessment Summary 
Report (see Appendix Standard 1.C.5, Evidence #5). Examples of Actions Taken and 
Planned to improve general education courses as a result of the assessment process 
are outlined in 1.C.6. 
 
The current ULO assessment process was planned and approved in 2019-20 and 
implemented in 2020-21. Like PAR, the GEC regularly reviews the process to make 
ongoing improvements. For example, after the pilot year, the committee revised its 
report template, report assessment rubric, and faculty survey before launching the first 
full cycle. Another review of the process is scheduled for spring and summer 2026, with 
updates to the process to be considered by the GEC in fall 2026. 
 
Boise State University engages in a mature, faculty-led system of assessment that 
systematically evaluates the quality of learning and fosters ongoing improvement. 
Through the Program Assessment Reporting process and the University Learning 
Outcomes assessment cycle, faculty analyze evidence of student learning and 
implement ongoing improvements while being provided with constructive feedback and 
supportive faculty development opportunities. 

Evidence for 1.C.5 

●​ Program Assessment Reporting (PAR) Templates, Rubric, and Help Guide 
●​ Program Assessment Reports (see Appendix Standard 1.C.5, Evidence #1) 
●​ PAR Review Summary with disaggregated data for undergraduate and graduate 

programs (see Appendix Standard 1.C.5, Evidence #2)  
●​ PAR Reviewer Training Materials (see Appendix Standard 1.C.5, Evidence #3) 
●​ General Education Committee Foundations of the Discipline Report Template 

and Rubric (see Appendix Standard 1.C.5, Evidence #4) 
●​ General Education Assessment Summary Report (see Appendix Standard 1.C.5, 

Evidence #5) 
●​ GEC ULO & FD Assessment Cycle 
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Standard 1.C.6.  

Consistent with its mission, the institution establishes and assesses, across all associate and 
bachelor level programs or within a General Education curriculum, institutional learning 
outcomes and/or core competencies. Examples of such learning outcomes and competencies 
include, but are not limited to, effective communication skills, global awareness, cultural 
sensitivity, scientific and quantitative reasoning, critical analysis and logical thinking, problem 
solving, and/or information literacy. 

The learning in a Boise State undergraduate degree is characterized by both the 
disciplinary Program Learning Outcomes (described in detail in 1.C.3., 1.C.5., and 
1.C.7.) of a student’s chosen degree program and the University Learning Outcomes, 
which represent what every Boise State graduate should “Know, Do and Become,” 
regardless of their major. This section provides a deep dive into Boise State’s University 
Foundations (i.e., general education) program and the associated University Learning 
Outcomes (ULOs). 

Framework and Oversight of University Learning Outcomes 

Boise State currently supports a set of nine University Learning Outcomes (ULOs) that 
include both interdisciplinary ULOs (i.e., general durable skills) and disciplinary ways of 
knowing (disciplinary ULOs). Seven of these outcomes are derived from the Idaho State 
Board of Education’s “Ways of Knowing” learning outcomes, required of all public 
college and university general education programs. Students engage with the ULOs 
through 36 credits of lower-division general education courses, are further supported in 
their development throughout their degree programs, and reflect on their durable skills 
development during a capstone course, called Finishing Foundations, in their major. 

Boise State’s ULOs are established, revised, and assessed by the Faculty Senate’s 
General Education Committee (GEC), which also is charged with creating, approving, 
and assessing the general education curriculum and supporting the development of 
general education faculty. The GEC maintains a broad membership that ensures 
contributions from many areas of the institution. The main GEC body consists of 18 
voting and four non-voting members: a liaison from the larger Faculty Senate, seven 
faculty members who represent one of Boise State’s colleges, eight faculty members 
representing the general education course categories and who lead a related 
subcommittee, and six members representing other key stakeholders and support units.   

The GEC maintains four standing subcommittees comprised of cross-disciplinary faculty 
groups and seven standing subcommittees comprised of disciplinary faculty groups. A 
total of 44 faculty members outside of the GEC participate in the subcommittees to 
ensure that course content, assignments, and learning activities are explicitly designed 
to support the ULOs, and they provide faculty feedback based on GEC and state-level 
initiatives. 
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The GEC not only has a broad reach but also strong connections to academic leaders, 
dedicated administrative support, and professional development stipends for committee 
members that facilitate service and continuity. Each of these characteristics helps the 
committee operate effectively. 

 
●​ Strong Connections to Academic Leadership: Not only is the GEC embedded 

within the University’s key academic policy-making body, the Faculty Senate, but 
four of the GEC’s course category representatives – University Foundations, 
Foundations of Written Communication, Foundations of Oral Communication, 
and Foundations of Mathematics – are academic leaders who directly oversee 
the largest courses in the general education program. In the 2023-24 academic 
year, these four GEC representatives led faculty teaching 43% of the student 
seats in general education courses. These members ensure the GEC’s goals 
and decisions are well communicated to a critical mass of general education 
faculty. 

●​ Dedicated Administrative Support: The GEC is co-chaired by the director of 
University Foundations (UF), a unit of the Provost’s Office that supports general 
education and oversees the largest course category by enrollment. UF staff 
members facilitate scheduling, project management, and data collection for the 
GEC and its subcommittees. This dedicated administrative support helps the 
GEC work more efficiently and make sustained progress toward goals. 

●​ Stipends to Support Service: Voting GEC members commit to serving at least 
a two-year term and are compensated for their service with professional 
development funds equivalent to approximately half of a course release per 
semester. This structure also incentivizes a gradual turnover in membership (just 
15-25% each year) which ensures continuity while allowing for fresh perspectives 
and new participation. 

Assessment of University Learning Outcomes (ULOs) 

Assessing Disciplinary ULOs 
Disciplinary ULOs are fostered through “Foundations of the Discipline” courses, which 
are assessed on a regular 3-year cycle via the Foundations of the Discipline Report 
(FDR). This process was developed in the spring of 2020 by a subcommittee of the 
GEC, and adopted in 2020-21.  
 
The first step in the FDR process is that faculty who support disciplinary ULOs complete 
a survey about student achievement and the teaching practices in their courses (see 
Appendix Standard 1.C.6 Evidence #1 for FDR faculty survey example). The results of 
the survey are shared with department/program leaders, who then complete the FDR. 
The FDR consists of four sections:  

•​ Mission: Programs discuss how the purpose of their general education course is 
explained to students. 

•​ Engagement: Programs discuss their faculty engagement and development 
processes. 

•​ Interpretation of Key Findings: Programs outline assessment measures used 
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and interpret the findings (includes but is not limited to faculty survey data or 
juried assessment results). 

•​ Actions Taken and Planned: Programs discuss steps they have taken and plan 
to take to continuously improve the course. 

 
Submitted FDRs are systematically reviewed each year, using the General Education 
Committee Foundations of the Discipline Report Template and Assessment Report 
Rubric (see Appendix Standard 1.C.6, Evidence #2). The reports are first reviewed in 
the GEC’s 11-member Foundations of the Discipline subcommittee, containing GEC 
representatives for each disciplinary category and for concurrent enrollment. Committee 
members provide individual feedback that is synthesized into a subcommittee response; 
the subcommittee response is shared with the full 22-member GEC for further questions 
or input. FDRs receiving ratings of “Beginning” in the “Actions Taken and Planned” 
category will be asked to submit a follow-up report outlining a more detailed plan for 
continuous improvement. 
 
A summary of report ratings and key faculty survey data can be found in the General 
Education Assessment Summary Report (see Appendix Standard 1.C.6, Evidence #3 
for assessment summary report).  

Example of Continuous Improvement in Disciplinary Foundations Courses 
The example below from recent FDRs demonstrates the GEC’s commitment to 
supporting student achievement of the disciplinary learning outcomes. 
 

Foundations of Mathematics Courses. The Mathematics department’s most 
recent assessment report describes a well-established course coordination and 
continuous improvement structure. During the most recent reporting cycle, the 
coordinators for each Math course that is not centrally coordinated by the First 
Year Math Center met three times or more with faculty every year. The 
coordinators identified specific areas of concern in student learning and planned 
improvement steps, ranging from the establishment of a Calculus Coordination 
Committee to ensure the MATH 170 and MATH 175 curriculum are 
complementary, to implementing proctored exams and specific workbook 
revisions for MATH 153. In addition, the Mathematics department is facilitating 
increased communication with the adjunct faculty for each course through an 
Adjunct Faculty Learning Community (AFLC) that was started in Fall 2023 in 
partnership with the University of Southern California’s Pullias Center for Higher 
Education and Boise State’s Center for Teaching and Learning. AFLC activities 
include: collaboration meetings; observations of new adjunct faculty; flipped 
observations of experienced course coordinators by adjunct faculty (promoting a 
stronger understanding of curricular materials and active learning practices); and 
social gatherings that support connection for adjunct faculty.  

Assessing Interdisciplinary University Learning Outcomes 

The interdisciplinary ULOs are fostered throughout the general education curriculum, 
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but are of particular focus in the University Foundations 100- and 200-level courses, as 
well as First Year Writing and Communication courses. Like the disciplinary ULOs, 
these outcomes are assessed on a regular 3-year cycle through interdisciplinary course 
reports. The questions on the interdisciplinary course reports parallel those in the FDRs, 
addressing Mission, Faculty Coordination, Key Findings, and Actions Taken and 
Planned. The GEC reviews and comments on the interdisciplinary reports; further, the 
program directors of the interdisciplinary courses meet to discuss each other's reports, 
which facilitates conversations about similarities and differences in course design, 
assessment, and faculty development for key first-year courses. This process was 
developed in the spring of 2020 by a subcommittee of the GEC, and implemented in 
2020-21.  

Examples of Continuous Improvement in Interdisciplinary Foundations Courses 
The example improvements highlighted below are from recent interdisciplinary course 
reports. They are substantially important because the targeted courses are 
cornerstones of the general education program with particularly large enrollments, 
together encompassing about one-third of annual general education seats. Assuring 
high-quality course design and teaching in these courses has an outsized impact on 
student learning at Boise State. 
 

100-Level University Foundations Courses. During its most recent 
assessment cycle, University Foundations and the UF 100 subcommittee of the 
GEC undertook a juried assessment of student work and assignment instructions 
related to the Critical Inquiry ULO. This assessment confirmed the need for a 
more robust process to ensure that UF assignments remain ULO-aligned over 
time. This need is especially acute in UF courses because each section is 
individually themed and content can differ significantly across sections. As a 
result, University Foundations established a new three-year course proposal 
cycle. Each cycle, UF faculty: (1) provide pre-cycle samples of assignments and 
student work, (2) submit new or renewing course proposals to the UF 100 
subcommittee explaining how their course will support the ULOs over the 
upcoming three years, (3) attend a multi-day course design institute, (4) submit 
ULO-related assignment deliverables after the course design institute concludes, 
and (5) provide subsequent, post-implementation samples of student work. In 
2023-24, UF Faculty reviewers rated assignments and student samples from 
renewing courses prior to and after this course revision work; they found the 
post-revision samples to be more closely aligned to the Critical Inquiry criteria, 
suggesting the effectiveness of the new course proposal requirements. 
 
Foundations of Written Communication Courses. The First-Year Writing 
Program’s most recent assessment report for English 101 and English 102 
describes a double-scored juried assessment process, which further clarified the 
picture of high- and low-performing students and gathered faculty feedback about 
the usability and clarity of the Written Communication ULO rubric. As a result, 
First-Year Writing submitted a phased, yearlong plan for improving the coherence 
of the English 101 and 102 sequence by better describing and supporting how 
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student abilities are expected to develop throughout the two courses. The plan 
includes designing differentiated, developmentally-focused rubrics aligned to 
major English 101 and 102 assignments, holding faculty workshops about 
providing growth-based feedback, and creating student-facing guides illustrating 
different performance levels. 
 
Foundations of Oral Communication Courses. In 2024, the coordinators for 
COMM 101 collected assignment directions and samples of student work related 
to the informative speech assignment given in all COMM 101 sections. They also 
reviewed pre- and post-semester results of a Personal Report of Communication 
Apprehension Survey (PRCA-24) given to all COMM 101 students. In conjunction 
with this assessment work, the coordinators for COMM 101 submitted a detailed 
action plan for each semester of the coming three years focused on improving 
consistency across course sections and faculty engagement. To improve 
consistency, the department decided to require a set number of speeches (three) 
across all sections and to create an informative speech rubric to be used by all 
faculty. To improve faculty engagement, the department also has created new 
faculty onboarding guidelines. Additional actions now being implemented include 
the use of a common Inclusive Access online textbook and faculty development 
related to the textbook’s implementation. Additional case studies, assignments, 
and activities will be added to the textbook over the coming semesters based on 
faculty feedback. 
 

Reported interdisciplinary ULO scores from assessment of these courses can be found 
in the General Education Assessment Summary Report (see Appendix Standard 1.C.6, 
Evidence #3 for assessment summary report).  
 
In addition to supporting the ULOs through the freshman- and sophomore-level general 
education curriculum, Boise State promotes development of ULOs within each 
undergraduate major, culminating in the Finishing Foundations (FF) capstone course 
within each major. FF courses must target the Critical Inquiry and a Communication 
ULO (in addition to major related outcomes) and contain an embedded reflection 
assignment asking students to look back on their development as learners at Boise 
State. In the most recent review of PAR curriculum maps, 99% of FF courses included a 
communication ULO, with written communication being slightly more prevalent in FF 
courses than oral communication. In addition, 98% of FF courses included the Critical 
Inquiry ULO; University Foundations will work with the remaining 2% of FF courses to 
ensure they address the Critical Inquiry ULO and meet the GEC requirement. 
 
In addition, programs are required to report the alignment of Program Learning 
Outcomes with ULOs as part of PAR. Programs are further required to illustrate in their 
PAR curriculum maps where the core interdisciplinary ULOs are supported and 
reinforced throughout the program’s courses and to provide a narrative description of 
the ways in which development of the ULOs is supported.  
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The Office of Institutional Effectiveness, the Center for Teaching and Learning, and 
University Foundations regularly collect and analyze the PLO-ULO alignment data from 
PAR for use by the GEC (see Appendix Standard 1.C.6 Evidence #4 for PLO-ULO 
alignment data). An examination of the first three years of ULO-PLO alignment data 
indicated that Boise State has a high number of ULO-aligned program outcomes that 
help students continue developing durable, interdisciplinary ULO skills alongside 
program-specific skills as they complete their majors. However, the GEC also observed 
that the interpretation of “aligned” varied across programs. As a result, the GEC created 
PLO-ULO alignment guidance, starting with the 2023-24 reporting cycle, that defined a 
PLO as aligned with a ULO if it addresses at least two of the ULO’s specific 
achievement criteria. Data from 2023-24 and 2024-25 suggest that the guidance helped 
programs better identify alignment. According to this data, a high proportion of programs 
have PLOs aligned with critical inquiry, written communication and oral communication 
and a lower number of programs have PLOs aligned with the Ethics ULO. 

●​ Written Communication: 90% 
●​ Oral Communication: 88% 
●​ Either Written or Oral Communication (which meets the requirement) = 99% 
●​ Critical Inquiry: 98% 
●​ Ethics: 77% 

  
Based on the data above, the GEC will further engage with programs that do not yet 
have an ethics related PLO to identify ways to better highlight this aspect of their 
programs. In addition, the GEC will review the alignment data again at the end of the 
2025-26 PAR cycle to continue their evaluation and continuous improvement process. 

The structure, oversight, and continuous improvement efforts of the General Education 
Committee illustrate an intentional, coherent, and aligned general education experience. 
The depth of faculty engagement ensures the focus on facilitating students’ 
development of disciplinary and interdisciplinary ULOs through meaningful learning 
experiences. 

Evidence for 1.C.6 

●​ University Foundations Website – University Learning Outcomes 
●​ General Education Committee (GEC) 
●​ Foundations of the Discipline (FDR) Faculty Survey Example (see Appendix 

Standard 1.C.6, Evidence #1) 
●​ Foundations of the Discipline (FDR) Template and Rubric (see Appendix 

Standard 1.C.6, Evidence #2) 
●​ General Education Assessment Summary Report (see Appendix Standard 1.C.6, 

Evidence #3) 
●​ PLO–ULO Alignment Data (see Appendix Standard 1.C.6, Evidence #4) 
●​ PLO–ULO Alignment Guidelines 
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Standard 1.C.7.  
The institution uses the results of its assessment efforts to inform academic and 
learning-support planning and practices to continuously improve student learning outcomes.  
 
Boise State employs a systematic and faculty-led approach to using assessment data 
for ongoing improvements in academic programs and student learning supports. The 
Key Principles of Assessment at Boise State make clear that assessment is a recursive 
tool, the primary aim of which is the improvement of teaching and learning at these 
many levels. These principles, jointly developed by the faculty committee that originally 
implemented the Program Assessment Reporting (PAR) process and the General 
Education Committee (GEC), emphasize that assessment should produce meaningful 
and actionable information to inform improvement. 
 
Both the Program Assessment Reporting (PAR) process and the GEC assessment of 
University Learning Outcomes (ULOs) reinforce the importance of taking actions based 
on assessment evidence to continually improve academic programs and student 
achievement of learning outcomes. Further, both processes involve cross-disciplinary 
faculty teams in reviewing assessment reports and providing feedback to programs and 
departments. 

Using Assessment to Improve Academic Programs 
 
The PAR process is the central mechanism through which academic programs assess 
learning outcomes and identify areas for improvement. In its tenth year, the PAR cycle 
operates on a three-year rotation across all programs. Faculty submit Program 
Assessment Reports, which are reviewed on seven domains defined by a rubric. The 
seven domains include: program learning outcomes; measures of student learning; key 
findings; actions taken or planned based on current findings; details of their assessment 
process; evidence of continuous improvement (i.e., “closing the loop” from their last 
PAR); and the program’s curriculum map. 
 
A key feature of the PAR is the embedded peer review process using interdisciplinary 
teams of faculty. Faculty volunteers from across the university are trained as peer 
reviewers and review reports based on a standardized rubric. Ratings and feedback are 
provided to programs on all seven areas represented in the PAR rubric. Three domains 
that are particularly relevant to this standard are the Assessment Process, Continuous 
Improvement, and Actions Taken or Planned because these three domains represent 
the ways in which programs carry out assessment, how they actively use findings to 
identify improvements and facilitate closing the loop, and the ways in which they close 
the loop from one PAR cycle to the next. 
 
The Assessment Process section of the PAR provides an opportunity for programs to 
discuss how assessment is carried out in their program, what works well and what is 
challenging, how faculty across disciplines work together to assess co-owned / 
interdisciplinary programs, and whether (and how) the program is aligned with national 
standards. During PAR reviews, the Assessment Process is evaluated on the basis of 
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having a regular process for reviewing student performance, broad-based engagement 
of faculty, and other stakeholder involvement. In the most recent three years, 92.5% of 
programs were rated as Developing or Established in their Assessment Process. 

The Continuous Improvement section of the PAR demonstrates the connectedness 
between PAR cycles. It is backwards-looking in that programs are asked to revisit the 
action items from the previous PAR and discuss changes or improvements they have 
made to the curriculum, instructional / pedagogical, or programmatic changes, along 
with other improvements since the last PAR. During reviews, Continuous Improvement 
is evaluated on the basis of follow-up and follow-through from one PAR to the next. In 
the last three years, 86.1% of programs were rated as Developing or Established in the 
Continuous Improvement domain. This high percentage demonstrates that programs 
are “closing the loop” between PAR cycles and following through on actions identified 
through assessment. 

Finally, the Actions Taken or Planned section of the PAR is the way in which programs 
identify what they will do based on current assessment findings. Actions Taken or 
Planned are evaluated on the basis of the connection between findings and identified 
actions. In the last three years, 74.6% of programs were rated as Developing or 
Established on their Actions Taken or Planned. 

Feedback from PAR reviewers is provided to programs in late summer, so that the 
results can be shared with faculty ahead of the fall semester. Programs then submit a  
Follow-up Report, which includes information about how program faculty discussed the 
results of the PAR and their plans for addressing any areas of improvement; in other 
words, after receiving feedback, programs may alter their plans and the Follow-up 
Report provides the mechanism for documenting those changes. The Follow-up Report 
also includes an optional question soliciting feedback on the PAR process itself; 
responses in the 24-25 Follow-up reports included many positive comments about the 
PAR process, including:  
 

“We value the peer review process and find the rubric-based structure very 
helpful in aligning program goals with institutional expectations. The comments 
provided were constructive and reinforced our areas of strength.” 
 
“We appreciated the specificity of feedback in this round as it highlighted areas 
for continuous development.” 
 
“Reviewers suggest that we rely more on direct measures of student learning that 
are not reliant on other entities to provide meaningful data so as not to get 
derailed. This is sound advice and the faculty steering committee is in the 
process of discussing how some of these assessments might be modified.” 
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Examples of Continuous Improvement from Program Assessment Reports 

A key aspect of Boise State’s program assessment is its focus on improvements 
resulting from the PAR process. In other words, to demonstrate that the PAR process is 
iterative and focused on continuous improvement, programs are asked to look back at 
the previous PAR and reflect and respond to action items and next steps that had been 
identified. Some improvements are identified by programs themselves and others 
emerge after programs receive their peer review feedback as illustrated by the 
examples below. 
 

Spanish BA: “During the [2020] PAR cycle the main action item identified on 
PAR template II was to implement a skills inventory reflection assignment in 
Spanish 498 (FF) similar to one students will have already completed in WORLD 
300 and to have them write a narrative reflection in which they reflect on skills 
they have acquired or further developed as a result of their language studies. 
The Section Heads from all three languages collaborated with the instructor of 
WORLD 300 and their respective Finishing Foundations instructors to create a 
common 498 final reflection assignment (see Appendix Standard 1.C.7 Evidence 
#1 for common 498 reflection) with a skills inventory. This was a positive first step 
with regard to implementing a reflection assignment aligned with the “Know, Do, 
Become” framework of University Foundations. Potential next steps include 
refining the activity to more explicitly align the reflection with PLOs.” 
 
Imaging Science BS: “There were suggestions with the last PAR review to add a 
collection of specific qualitative data to show how students are meeting PLOs. As 
courses go through their periodic revisions and redesigns, benchmarks have 
been added to each course to give a qualitative mechanism of evaluating student 
success in meeting PLOs. This has added an additional layer of complexity to the 
assessment process, but has also provided some valuable demonstration of 
where students are succeeding and where adjustments are needed to help 
students succeed.” 

Using Assessment to Improve General Education 

Departments offering Foundations of the Discipline courses submit a Foundations of the 
Discipline Report (FDR) (see Appendix 1.C.7 Evidence #2 for example FDR) about 
each of the general education courses they offer, which is then reviewed by the General 
Education Committee (GEC). GEC members, consisting of faculty from across the 
institution with expertise in the foundational area, provide individual written and oral 
comments that are synthesized into a committee-level response that is shared with the 
reporting department. They also rate the reports in four categories using the GEC’s 
assessment report rubric: If a FDR is rated “beginning” in the “Actions Taken and 
Planned” category, the reporting department will be asked to submit a follow-up report 
outlining a more detailed plan for continuous improvement. The following summary 
provides an example of an action plan created and executed based on GEC feedback 
to the Philosophy department on their FDR and after a review of DFW rates in the 
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Humanities course category:  
 

In the spring semester of 2024, PHIL 101 instructors formed a working group to 
consider consistency of syllabi, learning objectives, and assessment across 
sections and opportunities for more active course coordination work. The 
following goals were identified: (1) implement common PHIL 101 syllabus 
content; (2) seat a course coordinator for PHIL 101 to lead ongoing faculty 
development; (3) replicate the alignment work and coordination structure 
accomplished for PHIL 101 in the other three 100-level Philosophy courses (102, 
103, and 123). Philosophy has since accomplished its initial PHIL 101 goals and 
they are working on replicating the new course coordinator model across their 
remaining general education courses. 

 
Improvements like the Philosophy coordination effort are directly tied to the GEC’s 
regular assessment conversations and active engagement with contributing 
departments. 
 
Finally, several GEC members are also part of related campus improvement efforts that 
are in sync with GEC goals. For example, the First-Year Focus initiative, inspired by the 
university Strategic Enrollment and Retention Plan (SERP) goals, is a coordinated, 
intentional shift in culture designed to create conditions to ensure that every student, 
both first time in college and transferring from another institution, develops the 
confidence and academic self-efficacy they need to be successful (as defined in the 
First-Year Focus goals, see Appendix Standard 1.C.7 Evidence #3). Elements of the 
initiative are being implemented primarily in general education courses and are 
supported by the First Year Coordinating Council members, which includes faculty from 
First Year Writing, First Year Math, and Communications 101 courses. For example, 
with coordination and support from the Advising and Academic Support Center and the 
Office of the Registrar, University Foundations and First-Year Writing recently piloted a 
new mid-semester grade process that triggers direct academic advising outreach to 
failing students early in their first semester. 

Using Assessment to Improve Learning Supports 

Students are connected to institutional and program-level learning support through a 
variety of means. The Academic Support Services site provides students a 
comprehensive listing of available support services. Every Canvas course includes links 
to a variety of student supports; the course help menu includes links to tutoring centers, 
academic coaching, library resources, and services offered through the Dean of 
Students’ office, among others. A host of online support resources, including live chat, 
are available for students in online programs and courses through the Division of 
Extended Studies. Finally, staff inform students and families of support resources 
through direct academic advising and during orientation programs, as well as through 
targeted email and social media communication.  
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Staff in these units that provide academic support programming regularly assess 
program effectiveness and their impact on student learning. As described in 1.B.1, the 
Annual Integrated Planning process invites all areas, including learning support 
services, to identify, define, and evaluate their services based on contextually- 
appropriate assessment measures, which are determined and reported by the 
respective areas. Examples of learning support service assessment are provided below. 

Examples of Continuous Improvement in Institutional-Level Learning Supports 
 
Advising and Academic Support Center (AASC): AASC is responsible for major 
exploration and advising of students who have not yet declared a major, supporting 
students on academic probation, and supporting academic skill development and the 
campus Learning Assistant program. AASC identifies core learning outcomes by 
analyzing recurring themes in student needs and behaviors—such as major 
discernment and academic recovery—to define the specific knowledge and skills 
students should demonstrate following an intervention. Furthermore, outcomes are 
continuously refined using success metrics, learning theories, and evidence-based 
practices from the Learning Assistant program and an academic skills building 
curriculum (through courses labeled ACAD to ensure they reflect the evolving 
competencies required for university-level rigor and academic persistence). Key 
learning outcomes integrated across these services include self-efficacy, information 
literacy, and metacognition. AASC advising staff regularly assesses student feedback, 
responses to end-of-course surveys, and outcomes in Bronco Rebound (an academic 
probation program) as well as ACAD 102 and ACAD 109 (academic skill building 
courses), and modifies curriculum to better meet learning objectives and to reflect 
trends in student challenges and experiences. Examples of specific improvements 
include the following: 
 

●​ In Fall 2024, AASC began tracking students not originally assigned to AASC but 
who scheduled general advising sessions and/or requested major change 
support, allowing staff to assess advising capacity needs and student 
understanding of the university advising structure. This process has provided 
insight into student needs, including: college-specific advising availability, referral 
processes, wayfinding advising and academic support options for students, major 
change assistance, and alternative major pathway options, helping quantify 
levels of major discernment across the institution. 

●​ In the spring of 2022, the Academic Development and Recovery program 
assessed academic alert referral reporting tools and combined the referral 
process with the Dean of Students CARE interface to streamline 
cross-departmental sharing of student concerns. The Becoming a Bronco survey, 
administered in the Fall 2024 after a Fall 2023 pilot, enabled the assessment of 
students' self-identified academic, financial, and personal wellness concerns to 
inform strategic and personalized outreach. Fall semester GPA outcomes and 
fall-to-spring retention were examined for respondents and nonrespondents to 
inform changes to outreach processes and ongoing communication for future fall 
semesters to the most at-risk groups. 
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●​ AASC staff have recently increased their collaborations with tutoring operations 
across campus and have employed a shared data collection strategy across 
units to identify gaps in usership among all centers. These shared data points 
have allowed for more targeted marketing and outreach opportunities to students 
that may need support but are currently not using resources on campus. 

●​ In Fall 2025, ACAD 109 pivoted one section from a 10-week online format to a 
7-week hybrid modality. Transitioning to a seven-week hybrid model created a 
dynamic environment where increased student interaction led to a clearer grasp 
of course expectations and higher academic achievement. This success provides 
an opportunity to further refine the curriculum into a scalable framework that 
intentionally bridges the gap between different stages of major exploration 
through high-impact, in-person collaboration. 

The Division of Extended Studies expands Boise State University’s impact by 
facilitating online degrees that can be earned anytime and anywhere. Extended Studies 
engages in regular assessment and continuous improvement across all of its programs. 
Much of this occurs in the framework of the strategic plan, where each unit tracks its 
progress toward goals and annual tactics. These tactics oftentimes involve improving 
metrics around student access, student success, and degree attainment. Examples of 
assessment and continuous improvement in Extended Studies include the following: 

●​ Boise State Online, Student Services for online students:  A key goal in 
Extended Studies’ strategic plan is to “Increase educational access by expanding 
in-demand online programs that incorporate best practices.”  In 2021 the Dean of 
Extended Studies co-chaired a university-wide task force to examine Boise 
State’s competitiveness in the online space. A major finding was that the amount 
of time it took prospective online students to get admitted, to get their transfer 
credits evaluated, and to get their financial aid did not meet student expectations. 
Competitors were able to enroll students more quickly and smoothly. 

Resulting changes included: A recommendation to utilize revenue from fully 
online programs to increase capacity in student service resulted in staff being 
added (over the subsequent four years) to Admissions, the Registrar’s Office, 
Financial Aid and Graduate Admissions to improve processing times. As of the 
first quarter of 2025, all the benchmarks set for enrollment processing times are 
being achieved and online student enrollment is growing steadily. A small group 
consisting of the Dean, the AVP of Enrollment Management, the Graduate Dean, 
and the AVP for Budget and Planning is now charged with monitoring the 
situation going forward and ensuring that funding is allocated to address student 
service pain points for the growing number of online students.  

●​ Online Student Retention and Graduation Rates: The Enrollment and Student 
Success team set out to increase new and continuing student retention.  It 
established baseline retention outcomes by each online program, including first 
to second, second to third, and third to fourth-semester retention rates. A major 
finding was that students who take the summer semester off are not likely to 
return for the subsequent academic year. 
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​
Changes resulting from the above include: Outreach campaigns are being 
conducted to encourage online students to enroll in at least one course during 
the summer. Degree audits are completed annually and advisors reach out via 
email, phone and/or text to students not enrolled each semester. Particular focus 
is granted to the first to second semester transition to support student 
persistence. Drop reports are monitored weekly, with outreach to students who 
drop course(s) that may impact degree progression. Retention strategy sessions 
are conducted annually with each online degree program (bachelor and master’s 
level) to review retention data, analyze program-specific trends or gaps, and set 
action plans for both academic advisors and program faculty and administrators 
to minimize performance gaps.  

 
Graduate College: The Graduate College closely monitors graduate student retention 
and completion rates across all graduate programs. Any programs that have 
deficiencies are addressed through various approaches, such as curriculum reviews, 
graduate student success initiatives, and graduate student mentoring and advising 
interventions. Currently, 80% of master’s students and over 60% of doctoral students 
that matriculate at Boise State complete their degrees. Most recently, 79.9% of the 2020 
master’s cohort and 64.7% of the 2017 doctoral cohort graduated by the end of the 
2024 academic year. 
Student Affairs: The Division of Student Affairs is committed to continuous process 
improvement and assessment of effectiveness to continue making the student 
experience better. An Executive-level priority for FY24 and FY25 was to make the 
university easier for students to navigate with the goal to “Decrease the navigational 
capital required for students to access programs, services, events, and experiences and 
to successfully interface with policies, procedures, and protocols.” Student Affairs aimed 
to make 100 things easier for students and/or staff and accomplished more than two 
times that goal within the first year. Examples of these improvements include making it 
easier: 

●​ to access Daily Campus Visit programs, which increased capacity by 7%. 
●​ for incoming students to register for summer orientation rafting, hiking, and 

overnight trips. As a result of the new registration process, summer orientation 
trip registration increased from 97 total registrations during the summer of 2023 
to 482 registrations during the summer of 2024 -- representing a 496% increase 
in total trip registrations. 

●​ for new student organizations to be created by updating and improving the 
communication process. This has resulted in a 25% increase in new student 
organization registration completions this year. Additionally, the number of 
pending new organizations is up 79% from last academic year. 

●​ for student clubs to access their funds through the ASBSU Funding Board. Under 
the new method, clubs can elect during their annual registration process to 
receive $400 posted to their account by just checking a box. This gets funds into 
clubs hands right at the beginning of the school year and eliminates or reduces 
processing time for Funding Board and University departments. for students to 
screen for mental health and substance use concerns by expanding these 
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services, resulting in a 202% increase in mental health screenings and a 53% 
increase in substance use screenings. 

●​ for students to access Financial Aid assistance by improving response time for 
phone and email inquiries. The average phone wait time during August 2023 was 
3 minutes compared to 33 minutes the previous year while call volume increased 
by 35%. Email response times stayed within 3 days or less while incoming emails 
were up 18%. 

Examples of Continuous Improvement in Program-Level Learning Support    

College-based Academic Advising: AASC is supported by a network of college-based 
academic advising offices. Each unit develops deep knowledge of the curriculum and 
unique needs of the students in the college. In addition to a triennial university-wide 
advising survey, which provides disaggregated results for each college, each unit 
conducts its own assessment. Examples of this assessment and continuous 
improvement include the following: 

●​ The College of Business and Economics advising office has used traffic and no 
show data to offer more virtual appointments during times when students may 
not be around campus such as Thanksgiving break, Spring Break and Summer 
term. Data has also been used to identify hours that non-traditional students can 
utilize for an in-person advising option.  

●​ The College of Health Sciences advising office revised their recommendation for 
BIOL 227 (Anatomy & Physiology) to only CAT 3 Math score or higher for 
first-time freshmen after seeing DFW and course repeats were higher with lower 
Math placements. 

●​ The School of Public Service advising office noted from their advising survey that 
students wanted more information on co-curricular and campus resources and 
used that information to create “SPS Connect,” which is a new office that brings 
together academic advising, career coaching, experiential learning, pre-law 
advising, and more to have a place where students can get all of their questions 
answered, not just academic advising questions.  

 
A more comprehensive summary of the distributed advising offices and their 
approaches to continuous improvement can be found in this Advising Assessment 
Report (see Appendix Standard 1.C.7, Evidence #4). In addition to these distributed 
efforts, the directors of these units meet regularly as a small “University Advising 
Network” to discuss common challenges and to share effective practice. 

Writing Center (WC): The Writing Center, also part of AASC, directly supports the 
University Learning Outcomes of Written Communication and Critical Inquiry. The WC 
provides approximately 4,800 one-on-one writing consultations to undergraduate and 
graduate students each year with appointments offered in multiple modalities: 
asynchronously online, remote via zoom, and in-person, with appointments extending 
into the evenings and weekend hours. Additionally, the WC offers campuswide 
workshops and faculty-requested in-class workshops on writing-related topics.  
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A donor-funded partnership with the College of Business and Economics (COBE) led to 
the creation of a satellite location of the WC in the Micron Business and Economics 
building, which expanded the WC’s capacity to serve undergraduate and graduate 
business students. A recent direct assessment of student writing compared 
WC-supported sections of BUSCOM 201 to standard-instruction sections of the same 
course (see Appendix Standard 1.C.7 Evidence #4 for assessment of WC-supported to 
standard-instruction sections). The assessment revealed that samples of student writing 
from the WC-supported sections performed an average of 5.9 to 13.6% higher across 
all categories of discrete criteria than the student samples from standard-instruction 
sections. Notably, students receiving WC support demonstrated higher levels of 
exemplary performance with significantly fewer students being assessed at the 
unsatisfactory level. The standard-instruction sections, on the other hand, rarely had 
students achieve marks of exemplary performance, while up to 33% of students in these 
sections were marked at the unsatisfactory level on multiple discrete criteria on the 
assessment rubric. These results confirm that the WC provides an overall positive 
impact on student performance on the written communication outcome of BUSCOM 
201. Further, these results illustrate that the WC provides writing support that not only 
benefits students who may be underperforming, but also encourages students to 
perform with distinction. 

In addition to these supports, a variety of college- or program-specific supports exist. 
For example, in the College of Arts and Sciences, there are several discipline specific 
tutoring centers (e.g., The Chemistry Instructional Center, Biology Learning Center, 
English Language Support, Geosciences Learning Hub, Math Learning Center). 
Leaders of these centers direct services based on department / course needs and are 
involved in an intentional network designed to share best practices for student support 
and assessment of program impact. More specifically, to ensure alignment across 
learning centers, AASC and the College of Arts and Sciences formed the Learning 
Center Collective in fall 2024 where directors meet monthly to analyze data, discuss 
best practices, and collaborate across Centers.  

Boise State encourages continuous improvement and closing the loop across all 
instructional and learning support programs. Together, these assessment-driven 
initiatives demonstrate Boise State’s commitment to using assessment and evidence to 
guide decisions, optimize student learning and learning-support structures, and promote 
student success. 

Evidence for 1.C.7 

●​ Program Assessment Reporting (PAR) Rubric and PAR Review Summary Data 
●​ Finishing Foundations Course Guidelines and Reflection Assignment Framework 

(see Appendix Standard 1.C.7, Evidence #1) 
●​ General Education Committee Assessment Rubric and Foundations of the 

Discipline Reports (See Appendix Standard 1.C.7, Evidence #2 Foundations of 
the Discipline Report Examples for First-Year Writing, MATH 160, and ENVST 
121) 
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●​ First-Year Focus Goals (see Appendix Standard 1.C.7 Evidence #3) 
●​ Advising Assessment Report (see Appendix Standard 1.C.7, Evidence #4) 
●​ Writing Center Assessment of BUSCOM 201 (See Appendix Standard 1.C.7, 

Evidence #5) 
●​ AASC Academic Support Services Website 

Standard 1.C.8.  
Transfer credit and credit for prior learning is accepted according to clearly defined, widely 
published, and easily accessible policies that provide adequate safeguards to ensure academic 
quality. In accepting transfer credit, the receiving institution ensures that such credit accepted is 
appropriate for its programs and comparable in nature, content, academic rigor, and quality. 
 
Boise State University ensures that transfer and prior learning credit is evaluated 
through transparent, faculty-informed processes that safeguard academic rigor, 
maintain comparability with institutional coursework, and promote fair access to degree 
completion. 

Transfer Credit Policies and Procedures 

The Office of the Registrar oversees the process to evaluate transfer credits, and 
maintains a public and searchable Transfer Equivalency System that contains all 
transfer credit rules. Rules have been developed for most courses in the catalog for 
Boise State’s top 50 feeder institutions. For institutions not in the top 50, rules are 
developed based on the evaluation of transcripts and associated catalogs. The 
Provost’s Office has delegated authority to the Office of the Registrar to develop transfer 
rules for lower-division courses, and departments are brought into the process, as 
needed, if an evaluator is unsure or needs additional information. An example of when 
this might occur is during the evaluation of highly technical courses, such as Chemistry. 
Faculty in academic departments develop the rules for transfer of upper-division 
courses. The policies and procedures regarding the transfer of credits are easily 
accessible in Chapter 10 of the Undergraduate Catalog and online at Transfer and 
Alternative Credit. 

Students may request an adjustment, in alignment with University Policy 3070, to the 
transfer equivalency determination by working with their advisor or academic 
department and submitting an Academic Adjustment Form to the Office of the Registrar. 

The Idaho State Board of Education requires a statewide common core known as GEM 
(General Education Matriculation). GEM courses articulate across all public institutions 
in Idaho. The Office of the Registrar collaborates with the State Board of Education and 
other Idaho public institutions to maintain a state portal system CourseTransfer to 
facilitate the transfer of GEM courses. 

The BroncoConnect program provides a smooth and efficient transfer process with the 
College of Western Idaho and the College of Southern Idaho. In addition, 2+2 
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articulation agreements have been developed for many programs at the College of 
Western Idaho and the College of Southern Idaho. Those agreements facilitate a 
smooth transition of students from both of these colleges to Boise State. 

Credit for Prior Learning Policies and Procedures 

Credit for prior learning at Boise State allows students to earn academic credit for the 
college-level learning they have done through experiences outside of a traditional 
classroom, saving time and money as they complete their degree. The process for 
awarding prior learning credit is governed by University Policy 3040. Boise State 
generally follows the guidelines provided in The ACE Guide to Educational Credit by 
Examination and The ACE Guide to Military and Other Training Programs although a 
department may choose, with justification, to award credit in a manner different from 
that recommended in the guides. A current listing of credit equivalencies is available on 
the Office of the Registrar website, under “Other Credit for Prior Learning.” Academic 
departments are responsible for determining specific course equivalencies, evaluation 
procedures, and credits awarded. 

Students can find information about equivalencies and how to earn credit for prior 
learning at Boise State on the Office of the Registrar website. To earn credit, students 
can complete standardized tests, challenge courses, or complete a prior learning 
portfolio. Boise State University does not award credit for experience alone. Credit may 
be awarded for verifiable learning gained through experience and not for the experience 
itself.  

The Bachelor of Applied Science and Bachelor of Arts in Interdisciplinary Professional 
Studies programs offer credit for prior learning through portfolio assessment in 
conjunction with course IPS 301 Prior Learning Portfolio Development. This innovative 
course leads students through the creation of a prior learning portfolio with the support 
of faculty and peers. It teaches methods of communicating prior experience and 
connecting it with college-level learning. The course is accompanied by an online 
textbook written specifically for Boise State students by the lead instructor and 
developer of the course whose focus is experiential learning opportunities. More 
information is available on the Online Programs website. 

Boise State’s Proctoring and Certification Services Center (PACS) offers prior learning 
assessments for college credit or proper placement in Boise State courses, while 
individual departments offer challenge exams and other opportunities for credit for prior 
learning. 

Boise State’s policies and practices for determining transfer equivalency and evaluating 
credit for prior learning are transparent and accessible. Moreover, Boise State employs 
sound practices with appropriate faculty engagement and uses accepted standards 
where possible, thus ensuring the fidelity of academic credits. 
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Evidence for 1.C.8. 

●​ Transfer Equivalency System  
●​ Undergraduate Catalog, Chapter 10 – Transfer and Graduation Policies 
●​ Transfer and Alternative Credit Webpage 
●​ University Policy 3070 – Academic Adjustment 
●​ GEM Framework and Idaho Course Transfer Portal  
●​ BroncoConnect and 2+2 Partnership Agreements (CWI, CSI) 
●​ University Policy 3040 – Credit for Prior Learning 
●​ Registrar’s Office Transfer Credit Evaluation Procedures 

Standard 1.C.9. 

The institution’s graduate programs are consistent with its mission, are in keeping with the 
expectations of its respective disciplines and professions, and are described through 
nomenclature that is appropriate to the levels of graduate and professional degrees offered. The 
graduate programs differ from undergraduate programs by requiring, among other things, 
greater: depth of study; demands on student intellectual or creative capacities; knowledge of the 
literature of the field; and ongoing student engagement in research, scholarship, creative 
expression, and/or relevant professional practice. 

Alignment with Mission and Disciplinary Expectations 

Boise State’s graduate programs are designed to propel the University toward its vision 
of being a “premier student-success driven research university innovating for statewide 
and global impact.” Graduate students at Boise State work closely with faculty to solve 
critical problems, advance scholarship, and translate new discoveries into everyday life. 

Boise State currently offers 144 unique graduate degrees and certificates, including 53 
graduate certificates, 74 master’s degrees, two specialist degrees, and 15 doctoral 
degrees. These graduate degrees and certificates are housed in 51 distinct 
departments, schools, and colleges, each with an identified graduate faculty cohort, 
administrative staff and leadership, as well as their own unique graduate program 
handbooks, admission requirements, and curriculum committees. All graduate programs 
at Boise State are developed by their home academic department and college (or 
departments and colleges in the case of interdisciplinary graduate programs) with an 
eye toward providing a cutting-edge, highly relevant, industry-valued academic 
experience, as articulated in the University Strategic Plan. 

In keeping with the University mission to expand educational access, Boise State also 
offers fully online graduate degrees and certificates designed to meet the needs of 
working professionals and remote learners. These programs, supported by the Division 
of Extended Studies, maintain the same rigorous academic standards as their 
campus-based counterparts while offering flexible, high-quality learning experiences 
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tailored to industry and workforce demands. Fully online graduate programs include the 
Master of Business Administration (MBA), Master of Social Work (MSW), Master of 
Science in Cyber Operations and Resilience, Master of Science in Organizational 
Performance and Workplace Learning, and various graduate certificates in 
high-demand fields. These programs are developed and delivered by the same 
academic departments that oversee on-campus programs, ensuring alignment with 
disciplinary expectations, accreditation requirements, and industry standards. 

Program Development and Oversight 

All graduate programs undergo a structured, multi-level development and review 
process to ensure alignment with the institution’s mission, disciplinary and professional 
standards, and expectations for graduate-level rigor. New graduate programs and 
substantive program revisions are initiated by faculty and academic units and reviewed 
through department, college, and university curriculum governance processes, with 
faculty serving as the primary stewards of program design, sequencing, and graduate 
learning outcomes. 

Graduate programs under development are first identified and vetted through the 
University’s required Three-Year Plan, a rolling academic planning process submitted 
annually to the Idaho State Board of Education. This process enables academic leaders 
and faculty to evaluate proposed graduate programs within a broader institutional and 
workforce context, assess feasibility and resource needs, and ensure alignment with 
strategic priorities before programs advance to formal curriculum review and approval. 

At the university level, the Graduate Council provides faculty governance and oversight 
of graduate curriculum. The Graduate Council reviews and approves new graduate 
programs, significant program changes, and delivery method modifications, ensuring 
that graduate curricula reflect appropriate depth of study, engagement in scholarship or 
professional practice, and clearly articulated graduate-level learning outcomes. 
Graduate Council recommendations proceed through institutional approval channels 
prior to submission to external governing bodies, as required. 

Once approved and implemented, graduate programs are subject to ongoing review 
and assessment. All programs define program learning outcomes appropriate to their 
degree level and discipline and assess student achievement through the university’s 
Program Assessment Reporting (PAR) process, which has been described extensively 
in sections 1.C.5., 1.C.6., and 1.C.7. These assessment results inform curricular 
refinement and continuous improvement. 

Many graduate programs also hold discipline-specific or professional accreditation, 
including programs in Social Work, Respiratory Care, Business Administration, Early 
and Special Education, Nursing, Genetic Counseling, Public Administration, and other 
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fields. These programs also undergo regular and required external assessments of their 
learning outcomes to meet accreditation requirements and ensure compliance with 
accreditation or professional standards, further reinforcing academic rigor and program 
quality at the graduate level. 

Academic Rigor of Graduate Programs 

Graduate programs at Boise State are intentionally designed to reflect the advanced 
expectations of graduate education, including deeper engagement with disciplinary 
knowledge, higher cognitive and analytical demands, and engagement in scholarship, 
research, or advanced professional practice. Although admission prerequisites and 
curricular structures vary across programs, all graduate curricula are developed with the 
expectation that students enter with strong foundational preparation and the academic 
maturity required for advanced study. Many programs require evidence of substantial 
undergraduate preparation or discipline-specific competencies prior to enrollment. For 
example, the MS Accountancy degree requires demonstrated competency in six upper 
division undergraduate accountancy courses, five elective courses taken from approved 
business topical areas, achievement of specific scores on one of several standardized 
test options, and the possession of a post-baccalaureate certification (CPA, CIA or 
CMA). 

Graduate curricula at Boise State incorporate well-defined core course sequences, 
elective pathways, and culminating activities that align with disciplinary norms at the 
master’s and doctoral levels. Many programs, including professional master’s programs 
aligned with disciplinary accreditation requirements, incorporate intentional course 
sequencing to ensure progressive development of disciplinary depth and research or 
professional expertise. Some interdisciplinary graduate programs allow for the 
development of individualized course plans, constructed and approved by their 
students’ faculty academic advisors, supervisory committees, and/or faculty program 
coordinators. Sequencing of graduate courses is universally expected in graduate 
curricula at Boise State, and the more advanced courses clearly identify the graduate 
prerequisites and foundational graduate courses that they are built upon. The courses 
required for graduate degrees are clearly identified in the program requirements, and 
information about graduate courses is comprehensively provided in the Graduate 
Catalog providing transparency for students, faculty, and other stakeholders. 

With the exception of the professional master’s degrees that require a practicum, 
internship, or clinical experience as a culminating activity, virtually all of the master’s 
programs at Boise State require a research-based culminating activity in the form of a 
thesis, project, or capstone course (with the exception being a very small number of 
master’s-level programs that allow for portfolio-based culminating activities, which may 
or may not include research-based components). In the 2020 master’s cohort, 
approximately 25% of the enrollees were in practicum/internship/clinical-based 
programs, meaning that roughly 75% completed a research-based culminating activity. 
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Boise State continues to strengthen academic rigor at the graduate level through 
ongoing curricular review, assessment of student outcomes, and enhancement of 
institutional structures supporting graduate study. Recent improvements to thesis and 
dissertation processes, faculty guidance, and student support (described below) further 
ensure that graduate-level expectations are clear, consistently applied, and aligned with 
national best practices for advanced scholarship and research. 

Graduate Culminating Experiences: Institutional Structures, Oversight, 
and Support 

Recognizing the central role of culminating scholarly work in demonstrating 
graduate-level rigor, Boise State has undertaken a comprehensive enhancement of 
thesis and dissertation processes through a multi-year Thesis and Dissertation 
Enhancement initiative. This work has strengthened institutional oversight, improved 
transparency and consistency across programs, and expanded support for both 
students and faculty. Key improvements include: 
 

●​ Clear, standardized expectations for graduate scholarly work: The Graduate 
College refined and consolidated thesis / dissertation policies, templates, and 
formatting standards, ensuring students and faculty have consistent guidance 
aligned with disciplinary expectations and national best practices. 

●​ Streamlined and transparent processes: A redesigned Thesis and 
Dissertation Information Hub centralizes requirements and resources, reducing 
barriers for students and improving efficiency and clarity of workflows from 
defense through final submission. 

●​ Strengthened guidance for faculty and committees: Standardized materials, 
including committee instructions, Graduate Faculty Representative guidelines, 
and a suggested defense script, are shared with each committee after receipt of 
a Defense Notification form to promote fairness, consistency, and shared 
understanding of expectations across programs. (See Appendix Standard 1.C.9 
Evidence # 1 for a sample of these standardized thesis/dissertation committee 
guidance materials.) 

●​ Enhanced student support for professional development, research writing 
and completion: The Graduate Student Success Center expanded thesis / 
dissertation coaching, targeted writing support, workshops, and professional 
development enabling students to navigate graduate-level research and scholarly 
writing with greater confidence and success. 

●​ Improved milestone communications and quality assurance: Updated 
communication templates, milestone reminders, and refined Graduate College 
review processes provide timely, accurate information for students and ensure 
quality and consistency in final graduate submissions. 

 
Together, these improvements strengthen institutional oversight of culminating 
experiences, promote consistent practices across programs, and reinforce Boise State’s 
commitment to ensuring that graduate-level work reflects the depth, rigor, and scholarly 
engagement expected of advanced degrees. 
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Overall, Boise State’s graduate programs embody the University mission through 
rigorous, highly relevant, and industry-valued academic experiences. Programs are 
developed and assessed through faculty-led processes that are embedded in University 
structures and connected, as needed, to external professional standards through 
specialized accreditation. 

Evidence for 1.C.9 

●​ Graduate Catalog Website – Degree and Certificate Listings 
●​ Sample Standardized Materials for Thesis/Dissertation Committees (see 

Appendix Standard 1.C.9, Evidence #1) 
●​ Graduate Catalog Listing of Programs with Specialized Accreditation (Page 8) 
●​ Example Graduate Program Handbook  
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Standard 1D. Student Achievement 

Standard 1.D.1. 
Consistent with its mission, the institution recruits and admits students with the potential to 
benefit from its educational programs. It orients students to ensure they understand the 
requirements related to their programs of study and receive timely, useful, and accurate 
information and advice about relevant academic requirements, including graduation and transfer 
policies. 

Recruitment, Admission, and Orientation 

Boise State University recruits, admits, and orients students in a manner consistent with 
the institutional mission and directly aligned with Goal 1 of the Blueprint for Success to 
“improve educational access and student success.” Through a variety of efforts, Boise 
State provides transparent and accessible information about the academic offerings, 
support services, and admissions processes.  

Undergraduate Student Admissions and Orientation 

Undergraduate Recruitment. The undergraduate Admissions Office is responsible for 
a coordinated approach to recruiting and admitting new undergraduate students. 
Admissions initiates and leads the Recruitment Collaborations Council (RCC). The RCC 
provides academic colleges with updates on university-level recruitment strategies and 
shares opportunities for these partners to get involved in recruitment and yield activities. 
The RCC also provides a network where academic colleges can share success stories 
and points of pride with admissions counselors working with prospective students. 
Admissions and Student Communications and Marketing offer the Slate Academic 
Training Portal to academic partners to foster data and resource sharing (such as 
predictive modeling). This enables academic departments to focus their outreach to 
undecided students and assist with "melt reduction” efforts.  

Admissions recruits students by casting a wide net to over 200,000 potential applicants 
from all around the United States, through contracted services and other efforts, such 
as high school visits and recruitment fairs. The Admissions office uses Discover Boise 
State, Bronco Day, webinars, and virtual and in-person daily campus visits to reach high 
school students and encourage their application.  

Print and digital publications and marketing, admissions’ website content, and 
admissions counseling via the recruitment process are designed to provide prospective 
undergraduate students with information about the educational offerings in a 
transparent and straightforward manner. Strategies are employed by the Admissions 
team to target recruitment activities in geographic areas and with student populations 
who have the potential to benefit from Boise State’s offerings. Specific staffing, 
programming and strategies are employed for key subpopulations of undergraduates. 
For example, the Assistant Director for Strategic Enrollment creates and implements a 
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recruitment plan to target the needs and concerns of first-generation college students 
and families who have little to no previous experience with accessing higher education. 
Another admissions counselor has a particular focus on programming and 
communication with prospective students who have excelled academically and are 
particularly interested in conducting undergraduate research, the Honors College, or 
graduate school. 

Admissions also has admissions counselors dedicated to the recruitment and support of 
transfer students. Enrollment and Student Success Counselors, working through 
Extended Studies, are placed  at two of Idaho’s community colleges - the College of 
Western Idaho and the College of Southern Idaho.  

The BroncoConnect program provides a smooth and efficient transfer process with the 
College of Western Idaho and the College of Southern Idaho. In addition, 2+2 
articulation agreements have been developed for many programs at the College of 
Western Idaho and the College of Southern Idaho. Those agreements facilitate a 
smooth transition of students from both of these colleges to Boise State. 

Applicants to the university have access to the student portal and admissions checklist. 
Boise State University primarily considers a student's high school GPA for admission, 
with test scores (SAT/ACT) being optional. Automatic admission is granted to students 
with a 2.80-4.00 GPA, and a holistic review is conducted for students with a GPA 
between 2.60 and 2.79. Applicants may view their application status any time after the 
portal is created. They can verify the application term, major, items required and 
received, and view the acceptance decision on the checklist. They are also able to 
submit changes to the application term and major through the student portal. 

Recruitment efforts result in a final group of students who apply, are evaluated for 
admission, and are subsequently admitted if they meet the admissions requirements. 
Once applicants have been admitted and have submitted their Intent to Enroll, they 
transition into the orientation programming. 

Undergraduate Orientation. The team in New Student Programs oversees the 
orientation for new undergraduate students through three population-specific orientation 
programs: 

First-year orientation serves first-time, first-term students who have graduated from 
high school in the last year. Through the involvement of representatives from Academic 
Departments, Student Involvement & Leadership, University Health Services and a 
variety of other student support services, students are provided with a holistic 
orientation experience (see Appendix 1.D.1 Evidence #1 for example orientation 
schedule). The program introduces incoming students to the academic advising teams 
that will guide their chosen degree plans, engagement opportunities, and support 
resources, while also connecting them with faculty, staff, and current students. Students 
receive academic advising and register for fall courses. Through the orientation 
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process, first year, first generation students are invited to join First Forward  - a program 
that connects them to a peer mentor who will help ease their transition throughout the 
first semester and potentially through graduation. Students are also given an 
opportunity to participate in optional post-program rafting and hiking excursions that 
orient them to the geographic location and provide a high-impact social opportunity. 

Family members are welcomed to the Bronco Family Hub portal through separate 
orientation content, educating them on Boise State practices and helping them assume 
constructive support positions in their student’s lives. Family members are encouraged 
to be partners in the work of retaining and graduating students. Strategic 
communication plans make it easy for the families of new students to track key dates 
and student development opportunities throughout year one (messaging shifts beyond 
year one and extends through graduation).  

Transfer, Non-Traditional, and Veteran Student Orientation. Transfer students 
(entering with 14 or more transferable units), non-traditional students (beginning a 
college career at age 21 or older) and military veterans are connected to advising and 
registration appointments through Zoom, after which they are invited to attend a 
one-day orientation program on campus (see Appendix 1.D.1 Evidence #2 for example 
orientation schedules). Alternatively, these students may elect in-person advising and 
registration, still followed by a one-day orientation program on campus, later in the 
summer. Through the orientation process, transfer students are invited to join Transfer 
Student Connect - a program that connects them to a peer mentor who will help ease 
their transition throughout the first semester and potentially through graduation. 

Long Distance Orientation. While it is Boise State’s preference that students attend in 
person, all students can qualify for Long Distance Orientation if they are unable to 
attend for one of the following reasons: 

●​ Student lives more than 300 miles from Boise, ID 
●​ Active military service 
●​ Distance employment (e.g., forest fire fighter) 
●​ Travel or service abroad for the full summer 
●​ Traveling to campus is cost prohibitive. 

Long Distance Orientation is followed by an in-person day of orientation, designed to 
connect students with key campus resources and support them in feeling fully prepared 
to start classes. 

Regardless of the type of orientation experience, Boise State ensures that all students 
are introduced to their college academic advisor(s) as part of orientation and 
registration. This ensures they are supported to understand and navigate degree 
requirements, course placement processes, general education requirements / 
opportunities, and essential academic tools, such as myBoiseState, Student Center and 
registration systems. To provide continuity, all first-year students (both new to college 

2026 | YEAR 7: EVALUATION OF INSTITUTIONAL EFFECTIVENESS | 87 

https://boisestate.campusesp.com/users/sign_in
https://www.boisestate.edu/admissions/apply/transfer/broncoconnect/
https://www.boisestate.edu/admissions/apply/transfer/broncoconnect/


 

and new transfer students) are required to meet with an academic advisor during their 
first semester to support successful entry into the University and to establish the 
advisee-advisor relationship to which students can return for additional support beyond 
the first semester. This establishes academic advising as a collaborative partnership 
between students and their advisors, designed to support students in achieving their 
educational and career goals. 

Graduate Student Admissions, Orientation, Advising, and Support 

Graduate Recruitment. Boise State is committed to intentional, data-informed graduate 
recruitment efforts that align with the institutional mission and ensure admitted students 
have the preparation and potential to succeed in their programs. While individual 
colleges and departments lead discipline-specific recruitment activities, the Graduate 
College provides centralized coordination, shared resources, and best-practice 
guidance to support a cohesive mission-aligned recruitment strategy. 

The Graduate College collaborates closely with individual colleges, departments, and 
campus partners to implement a comprehensive and integrated recruitment strategy. 
For example, in the recruitment of doctoral students, the Graduate College hosts an 
annual doctoral recruitment event, in which the doctoral programs are encouraged to 
invite their applicants and prospective students to campus, to learn more about the 
program, to interact with other applicants from across campus, often to interview and 
take lab/facilities tours, and to get to know the graduate faculty and staff. All doctoral 
programs are encouraged to participate in the recruitment events, including faculty, staff 
and current doctoral students.  

The Graduate College maintains a recruitment specialist and recruitment team, as well 
as a cohort of trained Graduate Student Ambassadors, who offer peer perspective and 
program insight to prospective students. In addition to the annual doctoral recruitment 
event, the Graduate College actively participates in local graduate fairs, promotes 
graduate education through digital marketing efforts, and supports 
undergraduate-to-graduate pipeline initiatives that introduce students to research and  
graduate opportunities. The Graduate College recruitment team also provides training 
and consultation to support mission-aligned practices. 
​
Extended Studies provides centralized recruitment and marketing support for Boise 
State’s fully-online and self-support programs, including graduate certificates, master’s 
and doctoral degrees. They employ targeted outreach campaigns, employer 
partnerships, and digital recruitment strategies to expand access to graduate education 
for working professionals and distance learners. 
 
Graduate Orientation and Onboarding. Boise State University is committed to 
ensuring that all new graduate students receive timely, accurate, and accessible 
information to support a successful transition into graduate study. To meet the variety of 
needs of our expanding population, the Graduate College provides a hybrid onboarding 
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model consisting of a comprehensive asynchronous onboarding site complemented by 
targeted live orientation programming. 
 
The Graduate College’s asynchronous onboarding site has become the central 
resource for all new graduate students. It provides structured, self-paced modules that 
introduce students to essential institutional information and expectations, including: 

●​ Boise State’s mission, vision, shared values, and academic culture 
●​ Academic integrity and research ethics 
●​ Graduate student policies and progression requirements 
●​ Advising and mentoring expectations, including the respective roles of faculty 

advisors, supervisory committees, and graduate program coordinators 
●​ Tools for thriving in graduate school, including strategies to support academic 

success and well-being  
 
Campus partners contribute essential content, ensuring students receive accurate, 
specialized information. Contributors include: 

●​ Division for Research and Economic Development: Overview of graduate 
research, funding mechanisms, research compliance, and responsible conduct of 
research. 

●​ Dean of Students: Student well-being, community standards, and key student 
support resources. 

●​ Albertson’s Library: Graduate-level research skills, data services, and technology 
resources. 

●​ Graduate Student Success Center: Writing support, research development, and 
professional growth. 

●​ GradWell: Mental health and well-being resources and engagement 
opportunities. 

 
Modules are reviewed and updated regularly in collaboration with faculty, staff, and 
graduate students, ensuring alignment with best practices and emerging institutional 
needs. 
 
The Graduate College continues to offer live new graduate student orientation 
sessions each fall and spring. These events are designed to foster a sense of 
community, introduce students to the culture of graduate education at Boise State, and 
provide opportunities for meaningful engagement with faculty and current graduate 
students. 
 
Key elements include: 

●​ Faculty roundtables and dialogue sessions that promote relationship-building 
and provide new students with direct access to faculty in an approachable setting 

●​ Peer-led panel and Q&A session in which current graduate students share 
experiences, resources, and strategies for success 

●​ Welcome and framing remarks from Graduate College leadership, with 
comprehensive informational content now delivered through the asynchronous 
onboarding site 
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This intentional redistribution of content allows the live orientation to focus on building 
connections, fostering community, and supporting early student engagement, while 
ensuring that baseline institutional information remains easily accessible and 
consistently delivered in the asynchronous site. 
 
Graduate students appointed as Graduate Assistants continue to participate in the 
Graduate Assistant Orientation, and students serving as Teaching Assistants participate 
in the Teaching Assistant Orientation facilitated by the Center for Teaching and 
Learning. 

Graduate Advising and Mentoring 

Boise State is committed to structured and continuous graduate advising and mentoring 
to support students throughout their academic and professional journeys. Advising 
occurs systematically at multiple levels, beginning at orientation and continuing through 
degree completion. 
 
Each graduate program assigns faculty advisors or supervisory committees to guide 
students in course planning, research progression, and career development. Doctoral 
and research master’s students receive individualized mentorship from research 
advisors who support the development of disciplinary expertise, research competency, 
and scholarly identity. 
 
The Graduate Student Success Center provides specialized support, including 
thesis/dissertation coaching, writing assistance, and professional development aligned 
with career competencies. These services strengthen students’ ability to meet 
graduate-level expectations and progress efficiently through key milestones. 
 
To ensure continuous improvement, the Graduate College administers a periodic 
Graduate Student Advising Survey to assess advising effectiveness and identify areas 
for enhancement. Findings inform institutional initiatives, including the work of a newly 
established Faculty Advisory Council on Graduate Mentoring and Advising, which is 
developing best-practice resources, mentoring tools, and future priorities to strengthen 
faculty-student mentoring relationships across campus. 
 
Overall, Boise State employs comprehensive recruitment, admission, and orientation 
practices at the undergraduate and graduate levels. The coordinated, student-centered 
approach ensures that all students admitted to Boise State have the potential to 
succeed and receive accurate, timely, and meaningful information as they embark upon 
their programs of study. 

Evidence for 1.D.1 

●​ Undergraduate Admissions website  
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●​ Undergraduate Orientation Schedule (see Appendix Standard 1.D.1, Evidence 
#1) 

●​ Transfer & Non-traditional, and Virtual Registrants Orientation Schedules (see 
Appendix Standard 1.D.1, Evidence #2) 

●​ BroncoConnect & 2+2 transfer agreements 
●​ Graduate College recruitment, onboarding & orientation materials 

 

Standard 1.D.2.  
Consistent with its mission and in the context of and in comparison with regional and national 
peer institutions, the institution establishes and shares widely a set of indicators for student 
achievement including, but not limited to, persistence, completion, retention, and post 
graduation success. Such indicators of student achievement should be disaggregated by race, 
ethnicity, age, gender, socioeconomic status, first generation college student, and any other 
institutionally meaningful categories that may help promote student achievement and close 
barriers to academic excellence and success (equity gaps). 

Mission Alignment 

Boise State aims to provide an innovative, transformative, and supportive educational 
environment that prepares students for success and advances Idaho and the world. The 
university’s vision statement, to be a premier student-success driven research university 
innovating for statewide and global impact, identifies “student success” as the driving 
force in fulfilling the mission. Goal 1 of the University Strategic Plan, Blueprint for 
Success, clearly articulates this priority to Improve Educational Access and Student 
Success. A variety of processes are in place to examine success metrics, utilize peer 
comparisons, and engage stakeholders. 

University Student Achievement Indicators 

Boise State employs a range of student achievement indicators to track student 
progress, success, and outcomes. The annual strategic plan update of the Blueprint for 
Success submitted to the State Board of Education reports several student achievement 
metrics and establishes targets for these KPIs. These include the number of degree 
graduates, rates of retention and graduation overall and disaggregated for specific 
groups of students, and leading indicators of student success in their progression to 
degree (e.g., progress indicated by credits per year, retention rates). Other reported 
student achievement metrics focus on student experiences and conditions that enable 
success such as integrating career education and experiential learning opportunities 
(e.g., internships, service-learning opportunities, participation in vertically integrated 
projects, etc.); and employability of graduates measured by post graduation outcomes 
(i.e., first destination).  
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The table below shows selected university student achievement metrics, including a 
brief definition, and a description of the use/purpose of the metric.  
 
Selected Student Achievement Indicators 

Metric Definition Purpose 

Persistence / 
Fate 
 
 
 
 

Answers the question: “For students in a 
given fall semester, in a given college, 
department, and major, where were they 
one year later?” 

Provides an analysis of the retention / 
persistence of all undergraduate 
enrolled students. There are nine 
enrollment statuses (Fates) that 
students might have one year later.  

Retention Traditional measure of the percent of the 
first-time full-time (FTFT) degree-seeking 
students who enter in a given fall and 
return the following fall.  Analogous 
metrics are tracked for full-time transfer 
students 

Provides an early indicator on 
progress to degree completion. A 
leading indicator. 

Participation in 
High Impact and 
Experiential 
Learning 

Includes participation rates in 
Internships; Service Learning; 
Participating in Research / Creative 
Activity with Faculty. These measures 
serve as indicators that the university is 
creating the conditions for engagement 
and success in impactful and hands-on 
learning opportunities. 

High impact and experiential learning 
practices are associated with greater 
levels of student engagement, which is 
related to increased rates of success 
(retention, progression, and 
graduation). 

Baccalaureate 
Graduation Rate 

The percent of FTFT baccalaureate 
degree seeking students who start in a 
given fall term and earn their degree 
within 6 years (150% catalog time). 

Timely graduation remains an ultimate 
achievement measure and is a 
national standard of student success. 

Graduate 
Student 
Graduation and 
Success Rate 

The percent of graduate degree seeking 
students (by award level) who start in a 
given year and either graduate or are 
retained in the degree program by year 
up to  7 years for master’s students and 
10 years for doctoral students. 

Measures the graduate students’ 
“success rate” as either graduation or 
continuation of their graduate 
education within a specified time. 

Post Graduation 
Success 

Percent of graduates with a primary 
activity after graduation of working full- or 
part-time for a business / organization or 
themselves, furthering their education, or 
serving the military or service 
organization, both for Undergraduate 
degree completers  and Graduate degree 
completers 

Post-graduation outcomes are from 
the annual Graduating Student Survey 
(GSS) plus the Follow-up Survey of 
non-respondents six months after 
graduation. These two surveys 
comprise the First Destination data. 

 
As described in Standards 1.B.1, 1.B.2, and 1.B.3, metrics from the University strategic 
plan (or appropriately-aligned indicators) are embedded across strategic planning, 
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program prioritization, and integrated planning. Many of the university-level indicators 
are also available in a disaggregated fashion for colleges, departments, and programs 
through dashboards, the Department Analytics Report, and measures used in the 
five-year program prioritization. For example, post graduation outcome KPIs in the 
strategic plan are disaggregated for colleges, departments, and programs and provided 
in the First Destination dashboard. Similarly, the five-year program prioritization process 
includes measures from first destination related to graduates' reported preparation for 
work. In this way, measures of the same construct are applied in relevant ways across 
levels of the organization. 

Disaggregating Student Achievement Indicators 

Boise State has been systematically disaggregating student achievement measures for 
many years to better understand the student experience and in an effort to ensure that 
all students have an opportunity to be successful. For example, student achievement 
indicators of retention and graduation rates are disaggregated and analyzed by 
race/ethnicity, gender, age, Pell eligibility, first generation status, residency, rurality, and 
program type (i.e., online, campus-based, blend). Within the University Strategic Plan, a 
number of KPIs are disaggregated for specific groups of students and, in recent years, 
strategic plan KPIs have been expanded to reflect several of the key SERP KPIs. 

Strategic Enrollment and Retention Plan (SERP) 
 
The comprehensive SERP is focused on undergraduate student success and efforts to 
support the whole student – from recruitment and retention to graduation. The plan is 
both a collection of strategies and an ongoing process to focus attention on student 
success broadly and on closing key outcome gaps. The SERP was identified as a 
priority after Boise State’s 2022 mid-cycle review. 
 
The goals articulated by the SERP are based on deep analysis of disaggregated data 
for both access to the university (i.e., entering student cohorts) and outcomes (e.g., 
retention rates and 6-year graduation rates). The original goals articulated in the plan’s 
2022 launch were based on understanding where significant gaps existed. For example, 
Boise State observed a sizable gap in graduation rates for first-generation students 
compared to continuing-generation students; moreover, the numbers of first generation 
students enrolling at Boise State had declined substantially between 2016 and 2021. 
These data and others were used to develop the original goals for SERP, which has 
focused on first-generation students, Pell-eligible students, Latino/x students, and rural 
Idaho students in the new first-time student population. 
 
As the SERP implementation has proceeded, additional analysis of disaggregated data 
has informed changes and additions to the goals. For example, in 2024, metrics were 
added specific to transfer students and, in 2025, a first-year retention goal was added. 
These important undergraduate student success data are shared through regular SERP 
updates in the Provost’s newsletter, through presentations to the Academic Leadership 
Council, the Council of Deans, and the Administrative Council. In addition, the groups 
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engaged in the implementation of the SERP (the Enrollment and Retention Action Team 
and the Enrollment and Student Success Governance Council) engage with 
disaggregated data on a regular basis to understand the extent to which progress is 
being made toward the goals in the SERP and to understand how systems, policies or 
practices may need to be modified to help all students be successful. Tools such as the 
SERP Fate dashboard were developed to provide departments and programs with 
meaningful ways of tracking their contributions to the SERP. Annually, the SERP 
initiative reports ongoing progress and includes additional analyses undertaken to 
understand student outcomes each year; this report is published on the SERP website 
and shared widely through the Provost’s Newsletter. Finally, an annual “SERP Summit” 
focuses on a theme associated with the plan and brings together faculty and staff 
across the university to explore data and identify ways to move the work forward. 

Examples of Disaggregated Data Embedded in Campus Practices 
 
The implementation of the SERP activated networks across the university in exploring 
disaggregated student achievement indicators. The examples below illustrate two such 
efforts. 
 
The College of Arts and Sciences (COAS) initiated a Strategic Enrollment and Retention 
Plan, which included a universal goal for students in COAS as well as college-level 
disaggregated data to determine key barriers and areas of impact. In 2023, COAS 
began implementation of a college-level SERP that identifies three priority areas for 
strategic retention: advising, persistence, and first-year success. Starting in Fall 2024, 
COAS introduced a new college-wide “tandem advising” model that provides students 
with wrap-around support from professional advisors and department mentors. Based 
on needs assessment from the Bronco Gap Year program, COAS prioritized success 
coaching as a key intervention to help at-risk students persist. In Fall 2024, COAS 
joined the Provost’s office to organize and enhance support for first-year students 
through the First-Year Focus initiative. In addition to the college-level SERP priority 
areas, the COAS Data Team supports departments in developing localized student 
success interventions through programs such as the Strategic Retention Initiative (SRI). 
In Fall 2024, as part of the SRI, four departments were granted funds and support as 
part of a two-year process to analyze areas for improvement with respect to student 
success and create and implement interventions to improve student outcomes. 
 
The Center for Teaching and Learning offers two faculty learning communities that 
support the use of disaggregated measures of student achievement: the Designing for 
Student Success Faculty Learning Community (DSS FLC) and the Acting on Data to 
Advance Teaching and Student Success Faculty Learning Community (ADATSS FLC). 
In these FLCs, faculty explore disaggregated course or department level data about 
student outcomes and plan and implement strategies for addressing gaps through 
effective pedagogy. Prior to participating in the DSS FLC, the DFW rate gap for first 
generation students in the associated courses was 5.3%, meaning that first generation 
students had proportionally higher DFW grades than non-first generation students. After 
the DSS FLC participation, the DFW rate gap in those same courses decreased to 
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0.8%. Likewise, the difference in average course grades also decreased after FLC 
participation, with the average grade for first generation students being on par with their 
non-first generation peers. The ADATSS FLC was implemented in the spring of 2025 
and does not yet have outcome data to report; however, engagement in ADATSS has 
been strong with 21 faculty from four colleges participating thus far. In addition, by the 
end of this academic year, the Center for Teaching and Learning will have facilitated 
student data conversations with eight departments. 

Peer Benchmarking 

Boise State regularly reviews institutional performance compared to the established set 
of peer institutions selected through a rigorous process in 2019-20 and as described in 
1.B.2. Peer comparisons inform a number of measures in the University Strategic Plan, 
and are employed regularly in the five-year program prioritization and to inform other 
planning processes, such as the SERP. 
 
Regular benchmarking is accomplished by using data from IPEDS and other sources to 
examine student success outcomes, retention and graduation rates, against Boise 
State’s peer institutions. The annual IPEDS Data Feedback Reports (DFRs) provide a 
consolidated summary comparing Boise State to its peer institutions across a variety of 
measures including retention and graduation rates. These DFRs are shared annually 
with University leadership to inform performance targets and strategic priorities and are 
posted on the Institutional Effectiveness (IE) website. A second example is through 
focused reviews of peer performance on key student indicators, such as retention and 
graduation, which are also linked on the IE website. 
 
Another example of benchmarking student achievement is through the National Survey 
of Student Engagement (NSSE), which the University participates in triennially. The 
NSSE enables peer comparisons of student engagement across a variety of indicators 
for first-year and senior students. NSSE results are shared through articles in the 
Provost’s newsletter and through a dissemination plan with particular stakeholder 
audiences. For example, NSSE enables the examination of variations in reported 
participation in high-impact practices (HIPs) across a range of student groups; these 
results are shared with offices that are responsible for student engagement in HIPs to 
ensure that more (or all) students have access to participate in HIPs. Institutional 
Effectiveness has done additional analyses of NSSE data, including studies of student 
participation in HIPs and the relationship between HIPs and engagement for Boise 
State students. These reports, published on the IE website, are shared directly with 
executive sponsors and relevant offices to further inform ways that Boise State supports 
students in being successful. 

Boise State also systematically collects, analyzes, and shares graduate student 
achievement data. Graduate student achievement indicators include: a) graduate 
student retention and persistence rates, b) time-to-degree completion metrics, c) 
disaggregated graduate student enrollment trends, d) graduate program completion and 
attrition rates, and e) post-graduation career outcomes. These indicators are 
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benchmarked against national and regional peer institutions through: a) the Council of 
Graduate Schools (CGS) PhD Career Pathways Project, which tracks doctoral student 
outcomes nationally, b) the Western Interstate Commission for Higher Education 
(WICHE) data reports, providing graduate education comparisons across institutions, 
and c) National Center for Education Statistics (NCES) and IPEDS reporting, ensuring 
Boise State’s graduate performance aligns with industry standards. 

Finally, additional institutional peer analyses also are conducted on an ongoing basis to 
benchmark performance on topics of interest, for example, to support executive 
leadership needs, inform policy discussions, assist with State Board of Education 
initiatives, prepare for and respond to legislative needs, and fulfill special requests.  

Evidence for 1.D.2. 

●​ Institutional Effectiveness Dashboards 
●​ Strategic Enrollment & Student Success Plan (SERP) 
●​ Peer Institution Comparisons 
●​ IPEDS Data Feedback Reports 
●​ First Destination & Alumni Career Outcomes Dashboards 
●​ Graduate College Retention & Completion Reports 

Standard 1.D.3.  
The institution’s disaggregated indicators of student achievement should be widely published 
and available on the institution’s website. Such disaggregated indicators should be aligned with 
meaningful, institutionally identified indicators benchmarked against indicators for peer 
institutions at the regional and national levels and be used for continuous improvement to inform 
planning, decision making, and allocation of resources. 
 
Boise State University widely publishes disaggregated indicators of student 
achievement in alignment with its mission and Strategic Plan. The University’s Strategic 
Plan website highlights selected KPIs and the Institutional Effectiveness (IE) website 
serves as a primary, public-facing platform for disseminating student success data to 
internal and external stakeholders. Through interactive dashboards and reports, the 
University community and other stakeholders have access to meaningful 
institutionally-identified indicators of student success. 

Publication and Accessibility of Student Achievement Indicators 

Boise State regularly tracks and reports on a variety of metrics across the student 
experience. Student achievement indicators are widely available through the Office of 
Institutional Effectiveness (IE), whose mission is to “answer meaningful questions 
through data and analysis that inform decisions, stimulate action, and influence positive 
change.” Through IE’s public-facing dashboards, institutional reports, presentations, and 
consultations, student achievement data are accessible to internal and external 
stakeholders. These include, but are not limited to: 
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●​ Retention and Persistence (first-time and transfer cohorts, online and 

campus-based, graduate students) 
●​ Student Progression through the Fate and SERP Fate Dashboards 
●​ Credit Accumulation (i.e., students completing 30 or more credits per year) (See 

Appendix Standard 1.A.1 Evidence #2 - Boise State University Strategic Plan 
July 2025, Page 7) 

●​ Undergraduate Graduation Efficiency (bachelor’s degree completers per junior / 
senior FTE) (See Appendix Standard 1.A.1 Evidence #2 - Boise State University 
Strategic Plan July 2025, Page 19) 

●​ Graduation Rates (undergraduate first-time and transfer cohorts, graduate) 
●​ Post-graduation Outcomes for recent graduates through the First Destination 

Dashboard 
●​ Alumni Career Outcomes (including the mapping of careers to major programs 

and major programs to careers) 
 
In addition to these University-level measures, a host of reporting is available to 
colleges and departments. Tools such as the SERP Fate dashboard were developed to 
provide departments and programs with meaningful ways of tracking their contributions 
to the SERP. The University’s reporting tools, available at reporting.boisestate.edu, 
provide campus users with access to an analytical toolset that enables users to drill 
more deeply into data or modify reports to analyze data for specific interest groups. 
These reports include course completion, academic progress/advising reports (see 
Appendix Standard 1.D.3, Evidence #1), DFW rates (see Appendix Standard 1.D.3, 
Evidence #2), grades in course pairs (i.e., student performance in a course and a 
prerequisite to that course), and graduate program data dashboards among others.  

Disaggregation of Student Success Indicators 

The Office of IE recently expanded retention and graduation rates reporting through the 
development of an interactive dashboard. This dashboard provides users the option to 
focus on a cohort of interest and a subset of demographics, which enables differences 
in outcomes to be more easily identified and interpreted. 
 
Similarly, Boise State has developed the Fate model, which depicts the transitions of 
undergraduate degree-seeking students from one year to the next; that is, how students 
move in and out of colleges, departments, and majors. Fate data provides a 
department- / major-appropriate model to examine student retention, transitions and 
outcomes, which cannot be similarly assessed through a traditional cohort-based 
retention and graduation model. Through the interactive Fate Dashboard, users can 
explore the outcomes for various groups of students based on a host of demographic 
characteristics. 
 
The Fate  model was further extended in response to needs identified through the 
SERP with the creation of two SERP Fate Dashboards. These dashboards enable 
college and department-level looks at the four SERP groups: first-generation students, 
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Hispanic/Latino students, Pell-eligible students, and rural Idaho students, along with the 
opportunity to further limit results based on academic level (freshmen through senior) 
and program type (online vs. campus-based). The first SERP Fate dashboard – “SERP 
Populations by Year” – enables comparisons of one group at a time to relevant 
comparison data and the associated university averages for all possible outcomes. The 
second SERP Fate dashboard – SERP Populations and Percentage Point Gap – 
enables the comparison of all four SERP groups to the relevant comparison data for a 
selected outcome across five years. 
 
Similarly, the Department Analytics Report (DAR), available to all academic leadership 
(deans, associate deans, department chairs, vice provosts) has been enhanced with 
disaggregated enrollment and degree graduates measures aligned to the SERP. The 
DAR is available through Boise State Reporting, and is continually refined to meet new 
and emerging needs. 
 
Additional analyses are conducted on an ad hoc basis (such as the relationship 
between taking specific courses and retention), and selected reports are available on 
the IE website. Results of these types of analyses are shared with executive sponsors 
and relevant offices to further inform ways that Boise State supports students in being 
successful. 

Peer Benchmarking of Student Success Indicators 

Boise State regularly reviews institutional performance compared to the established set 
of peer institutions as described in 1.B.2.and 1.D.2. The KPIs in the University Strategic 
Plan are reviewed annually or as part of the data collection cycle (e.g., NSSE is 
administered every three years, so the targets are reviewed on that interval). 
 
The Strategic Enrollment and Retention Plan, a collection of strategies and an ongoing 
process to focus attention on student success broadly and on closing key outcome 
gaps, has employed peer benchmarking in setting the universal goal for student 
success of 80% retention. 
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Peer Benchmarking in the Strategic Enrollment and Retention Planning Process 
 

 
 
With this new universal goal in place, peer data will continue to be monitored as 
progress is tracked. Specific disaggregated data based on required reporting through 
IPEDS also is available on the IE website and enables peer comparisons on key 
student achievement indicators of retention and graduation. 

Graduate Student Achievement Indicators 

Success and completion data are central to the Graduate Strategic Enrollment and 
Retention efforts. The Graduate College, in collaboration with the Office of Institutional 
Effectiveness, tracks and reports annually to all graduate program leadership, chairs, 
and graduate program coordinators, cohort-level success and completion metrics every 
academic year. These reports track annual cohorts of graduate students, at a 
program-plan level, over time, reporting the percent of the cohort that has graduated or 
re-enrolled in any subsequent academic year.  
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The Graduate College has established targets and reach goals for programs, and 
encourages review and mitigation measures (for example, increased participation in 
Graduate Student Success Center support services, or faculty participation in mentoring 
and advising programs) when programs drop below the all-university or national 
averages for retention and completion.  
 
The current all-master’s and all-doctoral graduation rates (four-year for master’s and 
seven-year for doctoral) are well above the national averages provided by the Council of 
Graduate Schools. Specifically, Boise State’s master’s graduation rate (looking at the 
2020 master’s cohort’s four-year graduation rate) is 79.7%, and the doctoral graduation 
rate (looking at the 2017 seven-year graduation rate) is 64.7%. 

Communication, Support, and Continuous Improvement 

Communication about the dashboards highlighting student achievement data and other 
updated data is shared in multiple ways, including through the Provost’s newsletter and 
via a direct email to all academic leaders with the prefix “Data Delivery.” (This 
convention is how the Office of IE alerts academic leaders about newly available data.) 
In addition, the Office of IE staff hosts drop-in office hours via Zoom after major data 
releases to assist academic leaders in using the data and answering questions they 
may have. Finally, the Office of IE keeps a record of requested enhancements for 
possible further development and reviews these annually so that the dashboards remain 
relevant and that continuous improvements are incorporated into them. 

Through wide dissemination, University leaders, faculty, staff, and other stakeholders 
have timely access to student achievement data that inform evidence-based planning, 
decision making, and continuous improvement.  

Evidence Snapshot for 1.D.3 

●​ Institutional Effectiveness (IE) Website – Public Dashboards 
●​ Retention & Graduation Rates Dashboard 
●​ Fate and SERP Fate Dashboards 
●​ First Destination & Alumni Career Outcomes Dashboards 
●​ Academic progress/advising reports (see Appendix Standard 1.D.3, Evidence #1) 
●​ DFW rates (see Appendix Standard 1.D.3, Evidence #2) 

Standard 1.D.4.  

The institution’s processes and methodologies for collecting and analyzing indicators of student 
achievement are transparent and are used to inform and implement strategies and allocate 
resources to mitigate perceived gaps in achievement and equity.  
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Goal 1 of the University Strategic Plan, Blueprint for Success, clearly articulates that 
improving educational access and student success is an institutional priority. To focus 
attention and resources in making improvements, Boise State engages in intentional 
and transparent processes to understand student outcomes among all student groups 
and to act on that information to improve student outcomes. 

Acting on Data to Support Undergraduate Student Outcomes 

Boise State carries out the institutional priority to support both access and success 
through the Strategic Enrollment and Retention Plan (SERP). The development of the 
SERP, which is focused on gaps in access and student outcomes, was identified as a 
priority after Boise State’s mid-cycle review and was fully launched in 2022.  
 
The SERP is both a collection of strategies and an ongoing process to focus attention 
on student success broadly and on closing key outcome gaps in both access to a Boise 
State degree and graduation rates. The plan has focused on first-generation students, 
Pell-eligible students, Latino/x students, and rural Idaho students in the new first-time 
student population. Since the launch, significant, concrete progress has been made 
toward the SERP goals. 
 
Ongoing evaluation of data is integral in the SERP implementation to inform the 
development of additional goals. For example, in Spring 2024, goals were added to 
address the success of transfer students; this change was in response to the 
understanding that transfer students comprise a large portion of the incoming class and, 
subsequently, of degree graduates. Another example is the addition of a first-year 
retention goal in Spring 2025 based on the need to have a leading indicator for student 
success. 
 
Stewardship of the SERP has included the implementation of a variety of strategies 
generated originally by seven cross-divisional working groups in response to the 
articulated goals in the plan to increase access and close achievement gaps. The SERP 
also includes a process to add relevant strategies in response to new data or 
understanding of how best to achieve the SERP goals. Of the forty-six strategies in the 
plan, 54% have been completed and 37% are in progress; the remaining 9% of 
strategies have been removed from the plan because they are no longer relevant. An 
additional 27 strategies focused on transfer students are now largely in progress. The 
process of moving strategies forward and adding new strategies is supported by the 
Enrollment and Retention Action Team (see Appendix Standard 1.D.4, Evidence #1 for 
Enrollment and Retention Action Team tracking sheet example) as well as working 
groups formed to address particular challenges. The Enrollment and Retention Action 
Team meets monthly to ensure that strategies are moving forward. The Enrollment and 
Student Success Governance Council meets approximately quarterly to review progress 
towards the goals. Annual presentations to the university Administrative Council ensure 
the plan is centered in university work. Regular articles, many focused on data and 
SERP results, are shared monthly via the Provost Newsletters. An annual “SERP 
Summit” (see Appendix Standard 1.D.4 Evidence #2 for sample SERP Summit Agenda) 
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focuses on a theme associated with the plan and serves to bring together faculty and 
staff across the university to explore data and identify ways to move the work forward. 
Annual reports with additional details on progress towards the goals, strategies, and 
overall process can be found on the SERP website.  As part of the preparation for the 
annual report, the Enrollment and Retention Action Team reflects on the progress of the 
SERP and makes plans for the coming year. In summer 2025, this process resulted in a 
shift in the focus of the SERP student success goals. The SERP will now concentrate 
on meeting an established set of universal goals for both first-year retention and 6-year 
graduation rates, for cohorts of both first-time, full-time students and full-time, transfer 
students. Specifically, the goal is to have all groups within both cohorts reach an 80% 
first year retention goal and all groups within both cohorts meet an 65% 6-year 
graduation goal. 
 
The chart below, shown for the first-time, full-time first-year retention goal, illustrates 
how the universal goal framing broadens the view to illuminate many groups of 
students. It also makes it clear there is work to be done to help many groups of students 
meet the universal goal. For example, Boise State will continue to find better ways to 
serve first-time, full-time first-generation college students so they can move from 71% to 
80% first-year retention. The same is true for first-time, full-time Pell-eligible students to 
increase their graduation rate from 47% and meet the 65% goal.   
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Importantly, this approach allows the campus to continue to see the original four groups 
of “SERP students.” One reason for this change is that while the overall goals of the 
SERP and the idea of “SERP groups” are well understood across campus, most 
community members would be hard-pressed to articulate the goals precisely and the 
progress toward them because the original goals were articulated on the basis of 
shrinking gaps; most community members do not remember what the gaps are, but can 
remember a universal goal. Further, framing these goals as a reduction in gaps has 
been challenging because outcomes for each group in the comparison can move. In 
some cases, outcomes for the students of interest have improved in an absolute sense 
even when the gap has not yet gotten smaller. This can make it difficult to see when 
positive progress has been made. This new approach also makes it easier for colleges 
or programs to see how their local results contribute to the university level goals. Finally, 
having goals that serve both first-time and transfer students allows a more holistic 
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approach to addressing student success. Data for all groups and the framing of 
universal goals are further explained in the 2025 SERP Annual Report. 
 
These undergraduate student success efforts at the university level have generated 
interest in disaggregating data and generating processes for continuous improvement at 
both the college and course level; some of these efforts are described in the 2025 
SERP Annual Report. The “Acting on Data to Advance Teaching and Student Success” 
project, which is supported by multiple units within Academic Affairs, has generated the 
capacity to share course-level disaggregated outcomes with faculty. The SERP Annual 
Report also describes how individual colleges have used the university SERP to inform 
local efforts for student success. In addition, several of the completed SERP strategies 
involved the development or modification of existing reports to disaggregate data and 
improve analysis. Examples include the Retention Reports by time frame and 
population and the addition of disaggregated data to Admissions Funnel Reports (see 
Appendix Standard 1.D.4, Evidence #3 for example admissions recruitment dashboard 
example) and the Weekly Registration Report (see Appendix Standard 1.D.4 Evidence 
#4 for example registration report). The most recent report creation is the Retention and 
Graduation Rates Dashboard for both fall and spring cohorts. These dashboards allow 
users to disaggregate graduation and retention rates by a variety of populations 
(Resident, Nonresident, First Generation, Hispanic/Latino, Idaho Rural, Pell Eligible, 
Gender, First Term Housing or Commuter, etc). 

Evidence of Impact:  Improvements in Undergraduate Access and 
Student Success 

The SERP initiative has reached or nearly reached several goals related to access. The 
initial SERP goals were focused on making a Boise State education more accessible to 
four key student groups: rural Idaho, Hispanic/Latino, Pell-eligible, and first-generation. 
The results after three years are remarkable. In addition to significantly increasing 
enrollment overall, the enrollment goals for Idaho Pell-eligible students, for Idaho 
Hispanic/Latino students, and for Idaho first-generation college students have been 
reached or exceeded. The total enrollment of students from rural Idaho also has 
significantly increased.  

●​ Incoming Idaho Pell-eligible enrollment increased by 39%, rising from 951 
students in 2021 to 1,322 in 2024. The number of incoming Idaho 
first-generation students grew from 974 to 1,178. This growth significantly 
exceeded the goals for both of these groups and reversed a declining trend.  

●​ The goal for enrolling Hispanic/Latino students has been surpassed. At 19.1% 
of the incoming class, their enrollment is approaching full representation within 
service region 3. 

●​ The number of incoming rural Idaho students has grown by nearly 46%.  
While the percentage of the incoming class they represent has not kept pace with 
the goal, this is a positive problem: the overall size of the incoming class is 
growing so fast that the rural student population, though larger than ever, makes 
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up a slightly smaller proportion. This challenge serves as a reminder to continue 
seeking innovative ways to reach and support these students.  

Three years into the SERP initiative the work to close graduation gaps is still in its early 
stages. Because graduation is a lagging indicator, it will be several years before 
sufficient data is available to confidently assess SERP’s impact on degree completion. 
That said, retention and graduation rates have improved for nearly all students—a 
powerful sign that SERP strategies are having an impact.  

●​ Six-year graduation rates have improved overall and have improved for nearly 
all student groups compared to the 2015 baseline.  

●​ However, some gaps in graduation rates persist.  
○​ For Pell-eligible students and for first-generation students compared to 

students who are not-Pell or continuing generation, respectively, these 
gaps have actually widened slightly. 

○​ The graduation rate for Hispanic/Latino students has exceeded the 
target, but the gap between their graduation rate and that of other 
students has also grown. 

These outcomes highlight a critical insight: while access to a Boise State degree has 
increased, more efforts are needed to support students throughout their entire academic 
journey. The lingering impact of the COVID-19 pandemic on the Fall 2018 student 
cohort, whose six-year graduation rate was a focus of the summer 2025 annual report, 
underscores the continued need for strategies that benefit all students to reach 
graduation.  

In addition to the overarching goals, where practical, the SERP initiative seeks to 
assess the impact of each enacted strategy. For many strategies, it is not possible to 
draw a direct connection from completion of the strategy to access or retention goals. 
However, impact on course outcomes, persistence, participant reactions to a program, 
or concrete changes in student navigation provide valuable insight into how each 
strategy may be impacting the overall environment for students and their success at 
Boise State.  For example, redesigns of many student-facing websites to help students 
navigate to important information have resulted in a 30% decrease in bounce rate 
(which measures the percentage of visitors who leave a website after viewing only one 
page) and a 15% increase in engagement rate (which measures how actively users 
interact with your website). Similarly, analysis of professional development offered by 
the Center for Teaching and Learning and designed for instructors teaching large 
populations of first-year students indicates that 62% of participants had a lower DFW 
rate after participating in the professional development; there was, on average, a 6% 
decrease in DFW rates in those sections.  
 
Annual reports with additional details on progress towards the goals, strategies, and 
overall process can be found on the SERP website. 

The SERP is both a plan and a process. By continuing to adapt efforts and engage the 
entire campus community, Boise State will build on the progress and give every student 
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the opportunity to succeed. Beyond the resources of time and effort that have been 
allocated in support of SERP goals, the SERP has also focused attention on the 
allocation of financial resources which will be further described below. 

Acting on Data to Support Graduate Student Outcomes 

The Graduate College meets regularly with the program-specific faculty coordinators 
and staff, as well as with the Associate Deans tasked with graduate program oversight, 
to review the retention and completion data. The Graduate College has established 
targets and reach goals for programs, and encourages review and mitigation measures 
(for example, increased participation in Graduate Student Success Center support 
services, or faculty participation in mentoring and advising initiatives) when programs 
drop below the all-university or national averages for retention and completion. The 
current all-master’s and all-doctoral graduation rates (four-year for master’s and 
seven-year for doctoral) are well above the national averages provided by the Council of 
Graduate Schools.  

Academic leaders (deans, associate deans, chairs, and program leads) are regularly 
supported to make meaning from the data available to them and use it to shape 
decisions and future practice. This is accomplished through a robust new chairperson 
onboarding process through Academic Leadership and Faculty Affairs and ongoing 
professional development provided as part of the Academic Leadership Council 
meetings. 

In addition to leadership development and onboarding support, academic leaders now 
benefit from two new centrally-available graduate data dashboards that provide timely, 
actionable insights to guide program decision-making and continuous improvement. The 
Graduate Student Success Dashboard (see Appendix Standard 1.D.4, Evidence #3) 
offers program- and college-level views of key student success indicators, including 
enrollment patterns, retention, progression, milestone completion, and graduation 
trends. The Graduate Program Data Dashboard provides academic leaders with access 
to longitudinal admissions, yield, enrollment, and degree-completion data, enabling 
more informed planning related to recruitment, resource allocation, and curricular 
design. 

These dashboards were developed to increase transparency and enhance the 
campus’s capacity for data-informed decision-making. Together, they allow college, 
department and program leaders to monitor program health, identify patterns and 
emerging needs, and implement evidence-based strategies that support student 
success.  

Integration into Institutional Decision Making and Resource Allocation 

The annual budget request process at Boise State involves each Vice President 
identifying budget requests within their Division, prioritizing them, and submitting them 
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to the Office of Budget and Planning. Divisions may submit requests that total no more 
than 5% of their original appropriated budget. Because SERP is co-led by the Vice 
Provost for Undergraduate Studies and the Associate Vice President for Enrollment 
Management, SERP related budget requests are submitted with support from both 
divisions (Academic Affairs and Student Affairs and Enrollment Management). In the 
past year, SERP was funded for a Predictive Analytics Student Success Dashboard 
Project (PASS) (see Appendix Standard 1.D.4 Evidence #4 for PASS dashboard) and 
for two new Senior Student Success Specialist positions. Both projects were identified 
to address important needs for moving the SERP initiative forward and serve to 
illustrate how the SERP process has informed resource allocation by successfully 
securing funding for projects to improve student success. 

Evidence for 1.D.4 

●​ Strategic Enrollment and Retention Plan (SERP) 
●​ 2025 Annual SERP Report 
●​ Enrollment & Retention Action Team Strategy Tracking Sheet (see Appendix 

Standard 1.D.4, Evidence #1) 
●​ Sample of SERP Summit Agenda (see Appendix Standard 1.D.4, Evidence #2) 
●​ Example Admissions Recruitment Dashboard_New Enrolled (Disaggregated) 

(see Appendix Standard 1.D.4, Evidence #3) 
●​ Example Registration Report (Disaggregated) (see Appendix Standard 1.D.4, 

Evidence #4) 
●​ Graduate Student Success Dashboard (see Appendix Standard 1.D.4, Evidence 

#5) 
●​ Retention and Graduation Rates Dashboard – Disaggregated indicators 
●​ Annual Progression: Fate Dashboards & SERP Fate Dashboards 
●​ Census Day Profile of New Freshman 
●​ Census Day Profile of New Transfer Students 
●​ Predictive Analytics Student Success Dashboard Project (PASS) (see Appendix 

Standard 1.D.4, Evidence #6 for PASS dashboard) 
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Moving Forward 
Boise State University has been building upon the direction and accomplishments 
defined by the University strategic plan, Blueprint for Success. Moving forward, Boise 
State has identified opportunities to continue bolstering institutional effectiveness, 
student learning, and student achievement through specific actions and next steps, 
which are outlined below. 

University Leadership Transition and Associated Searches 

The search for Boise State’s next president is being led by the State Board of 
Education. During this transitional period, a number of senior leadership positions are 
filled in an interim capacity by experienced leaders. These leaders bring continuity and 
deep institutional knowledge and are ensuring continuity of operations, sustained focus 
on Boise State’s core mission and strategic objectives, and unwavering commitment to 
forward progress. A search to fill the role of Chief Financial Officer has commenced and 
a search for the Chief Information Officer position is planned next. The University 
maintains a website for executive searches, a practice that was started several years 
ago, to keep the campus apprised of updates and offer engagement opportunities. 
Boise State is well-positioned to welcome a new president and other senior leadership 
with a successful conclusion to the presidential search. 

2025-26 Program Prioritization Process Outcomes Implementation 

In Spring 2026, Boise State will complete the five-year program prioritization process for 
all instructional programs and non-instructional units (i.e., administrative and support 
programs). Instructional programs identified in the fourth and fifth quintiles will be 
required to submit formal Action Plans identifying the ways in which they will improve 
efficiencies, productivity, quality, and relevance. The same will be true for 
non-instructional units identified as needing improvement. Results of program 
prioritization will continue to be incorporated into the annual integrated planning 
process, whereby units with Action Plans report on their progress annually. 
 
Strategic Enrollment and Retention Plan (SERP) Implementation 

The development of a campus Strategic Enrollment and Retention plan, focused on 
access for students who are less likely to attend college and student outcomes was 
identified as a priority after the mid-cycle review. The Strategic Enrollment and 
Retention Plan (SERP), launched in 2022, has made significant, concrete progress to 
implement strategies and processes to support the plan and has observed a number of 
early successes and improvements in outcomes. Two new projects that have been 
launched under the umbrella of the SERP will also continue forward progress: the 
Experiential Learning Network will continue to work on policy and structures to enhance 
quality and access to experiential learning; and the First Year Focus (FYF) Coordinating 
Committee will continue to engage faculty and staff to improve the first year experience. 
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The FYF group plans to launch a website in Spring 2026 to make the work more visible 
to campus partners. As the SERP initiative is in its fourth year of implementation, its 
leaders are also exploring aspects of the process that need to be institutionalized to 
support continuous improvement going forward. 
 
Program Assessment Reporting (PAR) Continuous Improvement Review 

Several important developments have occurred in our Program Assessment Reporting 
(PAR) program over the last six years, including improvements to clarity of the process 
for programs, reviewer training, additional quality reviews, connections with the General 
Education Committee (GEC), and the allocation of resources to institutionalize the PAR. 
These resources have been used to redirect staff FTE and fund the PAR peer review 
process on an ongoing basis. The Provost Fellow for program assessment, initiated in 
2025-26 from one-time funds, has been a boon to the PAR efforts. A proposal to 
continue offering a Provost Fellow position focused on program assessment will be 
forwarded for consideration. 

In the summer of 2025, Boise State initiated the PAR continuous improvement review 
by collecting all PAR feedback received from program faculty, PAR reviewers, and PAR 
team during the last three years. During the fall of 2025, the Provost Fellow for Program 
Assessment gathered input from the GEC and its Finishing Foundations Subcommittee 
for potential updates to the PAR process based on the GEC’s needs. Based on all of 
this feedback, initial recommendations for updates to the PAR process have been 
developed. Two focus group meetings are scheduled for February 2026 with 
department chairs and program leads to provide feedback on the initial 
recommendations. The goal is to bring final recommendations to the GEC and the 
Academic Leadership Council in spring 2026 for implementation in the 2026-27 PARs.  

General Education Assessment Continuous Improvement Review 

In the Spring of 2026, the GEC is undertaking a planned, periodic review of general 
education assessment as part of its commitment to undertaking regular evaluation of 
the process and continuous improvement. The GEC has already noted the following 
areas for discussion: (1) if a Foundations of the Discipline report (FDR) was rated 
“beginning,” the process was not initially designed to require follow-up reporting prior to 
the next 3-year report, which would ensure timely improvement, and (2) the “Key 
Findings” sections of the reports have received the most “Beginning” and “Developing” 
ratings, suggesting departments needed more guidance and resources to help them 
collect meaningful data. The GEC is already addressing the first item by asking 
departments who received “Beginning” ratings on the “Actions Taken and Planned” 
sections of their 2024-25 FDR reports to submit follow-up reports with updated action 
plans by May 1, 2026. The committee will consider and address the “Key Findings” 
concern as it reviews the FDR process for improvements to be implemented in the 
2026-27 FDR cycle.  
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As noted in the PAR process improvements section above, the GEC and its Finishing 
Foundations Subcommittee has also been collaborating with the PAR team to review 
University Learning Outcome (ULO) alignment data and discussing potential updates to 
the PAR process based on GEC needs. The GEC is currently using these ULO 
alignment findings to provide updated guidance to programs about PLO-ULO alignment. 
In 2026, the GEC will further engage with programs that do not yet have an 
Ethics-related PLO aligned to the Ethics ULO to help them articulate ways they can 
support the Ethics outcomes in their program, thereby meeting expectations for 
PLO-ULO alignment. 

Graduate-Level Strategic Enrollment and Retention Plan Development 

At the graduate level, a proposed strategic enrollment and retention plan will seek to 
ensure that each graduate student receives a high-quality, enriching experience that 
leads to timely degree completion. 

Over the next two to four years, campus stakeholders will provide feedback on the 
initiatives that will be initiated and refined during the first phase of the enrollment and 
retention plan, supported entirely by the Graduate College. Examples of these initiatives 
include: Building a comprehensive graduate student dashboard that integrates 
admissions, enrollment, advising and student success data; developing and 
implementing an impactful graduate student onboarding and orientation process; 
streamlining and increasing the transparency of the thesis and dissertation review 
process; promoting and expanding our GradWell community & wellness initiatives; and 
strengthening advisor-student relationships through enhanced advising and mentoring 
resources. All of these initiatives have been initiated as of the spring 2026 semester, 
and an internal, first-phase assessment of their effectiveness will be conducted over the 
summer of 2026. The continued use of benchmarks such as target enrollment levels, 
student re-enrollment, student completion rates, and post-graduate employment 
outcomes, as well as student survey results (graduate student climate survey and 
mentoring and advising survey) will support the assessment of the effectiveness of the 
proposed graduate strategic enrollment and retention plan.   
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Addenda 

Response to PRFR Findings 

Boise State University submitted the Year 6, PRFR in April 2025. NWCCU reviewers 
identified Type 1 findings for three items within standards 2.A.1 and 2.G.2 . This 
Addendum provides additional information to address these items. 
 
PRFR Finding Type 1: Spring 2025 Policies, Regulations, and Financial Review - 
The following standards are areas substantially in compliance but where 
improvement is needed. (2020 Standard(s) 2.A.1;2.G.2) 
Standard 2.A.1 
The institution demonstrates an effective governance structure, with a board(s) or other 
governing body(ies) composed predominantly of members with no contractual, employment 
relationship, or personal financial interest with the institution. Such members shall also possess 
clearly defined authority, roles, and responsibilities. Institutions that are part of a complex 
system with multiple boards, a centralized board, or related entities shall have, with respect to 
such boards, written and clearly defined contractual authority, roles, and responsibilities for all 
entities. In addition, authority and responsibility between the system and the institution is clearly 
delineated in a written contract, described on its website and in its public documents, and 
provides the NWCCU accredited institution with sufficient autonomy to fulfill its mission. 
 
Team Verification: Type 1 Finding (substantially in compliance but needs improvement) 
Evidence: 

• Multiple board governing policies and procedures (if applicable) _N_ 
• Board’s calendar for reviewing institutional and board policies and procedures 
_N_ 

Rationale: 

Boise State is governed by the Idaho State Board of Education and has provided 
evidence to demonstrate an effective governance structure. Board calendar and 
agendas are publicly available. Relevant board policies are in place and publicly 
available. Some board policies were established over a decade or two and should be 
revisited routinely to ensure that they are up-to-date. Boise State also has university 
policies. According to their policy manual, all University policies and associated 
documents (e.g., procedures, FAQs, forms, and appendices) should be reviewed at 
least once every 4 years, or as otherwise required to stay current with applicable laws 
and/or Idaho State Board of Education policies. Though they have done a good job 
indicating which policies were last reviewed when, several policies (both board level and 
university level) have not been revisited in decades. 
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Boise State Response to Finding on 2.A.1: State Board of Education 
Policies 

A letter from the Chief Academic Officer of the Idaho State Board of Education (see 
Appendix Standard 2.A.1 PRFR Finding Type 1, Evidence #1 - letter from the Chief 
Academic Officer of the Idaho State Board of Education), Dr. Heidi Estrem, outlines 
important context about Board policy management and highlights changes that will 
assist with improving the Board’s policy processes and procedures. Board staff regularly 
review postsecondary education policies on an internal schedule, with some policies 
remaining more stable over time and others that are updated frequently. Improvements 
to the policy management include: (1) the hiring of a Policy Director who is charged with 
updating, improving, and publishing policy review cycles, and (2) a significant rebuild of 
their website, which will help make policies more accessible and searchable. 

Boise State Response to Finding on 2.A.1: Boise State University Policies 

According to the Faculty Senate Constitution and Bylaws, the Senate is charged with 
reviewing the policies under their purview every five years. However, no mechanism has 
been adopted to ensure this cycle of review, and the last attempt to do so occurred right 
before the pandemic. Instead, the vice provost for Academic Leadership and Faculty 
Affairs has been reviewing and revising various policies in Section 4 (Academic Affairs - 
Faculty and Administration) since 2019. In addition, the vice provost for Undergraduate 
Studies has been reviewing and revising policies in Section 3 (Academic Affairs - 
Student) as well as those in Section 4 as they pertain to students in Academic Affairs. 
Those efforts have gradually addressed the number of policies in those sections that 
were overdue for being reviewed.  
 
Boise State has updated its practices as follows: 

●​ Assigning various policies to the designees of the policy owners. For example, 
the vice provosts are typically the designees for a majority of the policies in 
Sections 3 and 4.  

●​ To ensure that the policies governed by the Faculty Senate are regularly 
reviewed, the University Policy Director has assumed responsibility for managing 
the review cycle and notifying the appropriate policy owners when a review is 
due. The Policy Director is starting with those Senate-governed policies that 
haven’t been reviewed in decades, so that every policy will be reviewed on the 
university’s four-year cycle. 

●​ Additionally, the Faculty Senate has re-established its standing committees after 
being dormant during the pandemic period, which has meant that the policy 
review and approval process is more efficient and effective.  
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​
Below is an updated list of policies that have been approved since Spring 2025, those in 
the approval process, and those actively under revision in AY2025-2026. 
 
Policies Recently Approved (Spring 2025-Summer 2025) 

●​ Policy 4420: Faculty Absences from Assigned Responsibilities 
●​ Policy 4720: Faculty Due Process and Appeal Procedures 
●​ Policy 4090: University Course Numbering 
●​ Policy 4520: Evaluation of Deans 
●​ Policy 4400: Faculty Sabbatical Leave 
●​ Policy 4750: Assessment of Faculty Teaching (New) 
●​ Policy 4530: Evaluation and Performance Management of Academic 

Administrators 
●​ Policy 4740: Faculty Multiple Year Appointments (New) 
●​ Policy 4700: Faculty Workload Release Plan 
●​ Policy 3200: Registration and Transcript Holds 
●​ Policy 3240: Maintaining Effective Learning Environments 

 
Policies In the Approval Process (Fall 2025) 

●​ Policy 4230: (Suspended) Faculty Employment - Summer Sessions 
○​ Updated and retitled “Faculty Compensation - Off Contract Periods." 

Coverage expanded to include both instructional assignments as well as 
sponsored projects and other supplemental pay during off-contract 
periods; aligned with other instructional policies. 

●​ Policy 4210: (Suspended) Employment of Tenured and Tenure-Track Faculty.  
○​ Updated to reflect current practices and legal requirements for hiring 

faculty members of all positions and ranks. Retitled “Employment of 
Faculty.” Aligns with shared governance principles for the role of faculty 
members in the search and recommendations for colleagues. 

●​ Policy 4500: Search for And Selection of Department Chairs, Division Managers, 
or Unit Heads 

○​ Retitled “Search and Appointment of Academic Affairs College / School / 
University / Unit Leaders” and expanded to include not only department 
chairs, heads, divisional deans, faculty directors, but also associate 
deans, deans, and provost-level administrators. This revision modernizes 
the search and appointment process for department-level leaders and 
creates a process for all other academic leaders below the level of the 
provost that is transparent and reflects shared governance principles. 

●​ Policy 4050: Minor Curriculum Change Procedures 
●​ Policy 3110: Student Complete Withdrawal 
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●​ Policy 3190: Course Repetition/GPA Relationship 
 
Policies Under Revision  (AY25-26) 
The policies below are being revised collectively to reflect changes to promotion and 
tenure standards that are being considered by the Faculty: 
 

●​ Policy 4320: Faculty Peer Review 
●​ Policy 4310: Faculty Promotion and Tenure Committee Duties and Composition 
●​ Policy 4340: Faculty Promotion and Tenure 
●​ Policy 4490: Clinical Faculty 
●​ Policy 4730: Teaching Faculty 

 
Other Policies Under Revision 

●​ Policy 4430: (Suspended) Faculty Salary Determination 
●​ Policy 4480: Faculty Grievance Procedures 
●​ Policy 4460: Nonreturnees - Faculty 
●​ Policy 4280: Emeritus Faculty 
●​ Policy 3060: Practicum/Internship 
●​ Policy 3070: Request for Academic Adjustments of Undergraduate Requirements 
●​ Policy 3060: Practicum/Internship 
●​ Policy 3120: University-Recognized Student Absences 
●​ Policy 3140: Academic Grievance Policy 
●​ Policy 2290: Student Governance Groups 

 
Policies Assigned for Review, 2025-2026 

●​ Policy 3030: Additional Baccalaureate Degree or Double Major 
●​ Policy 4000: Faculty Code of Rights, Responsibilities, and Conduct 
●​ Policy 4030: Assessment of Advising 
●​ Policy 4070: Workshop and Conference Credit Allocation 
●​ Policy 4110: Awarding Posthumous Degrees 
●​ Policy 4150: Annual Revision of University Catalog 
●​ Policy 4185: Administrative Withdrawals 
●​ Policy 4215: Part-Time Tenure-Eligible Faculty 
●​ Policy 4390: Faculty Exchange 
●​ Policy 4570: Joint Appointment of a Faculty Member 
●​ Policy 4710: Graduate Faculty Appointments 
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Standard 2.G.2 
The institution publishes in a catalog, or provides in a manner available to students and other 
stakeholders, current and accurate information that includes: institutional mission; admission 
requirements and procedures; grading policy; information on academic programs and courses, 
including degree and program completion requirements, expected learning outcomes, required 
course sequences, and projected timelines to completion based on normal student progress 
and the frequency of course offerings; names, titles, degrees held, and conferring institutions for 
administrators and full-time faculty; rules and regulations for conduct, rights, and 
responsibilities; tuition, fees, and other program costs; refund policies and procedures for 
students who withdraw from enrollment; opportunities and requirements for financial aid; and 
the academic calendar. 
 
Team Verification: Type 1 Finding 
 
Evidence: 
Catalog (and/or other publications) that provides information regarding: 

• Institutional mission _Y_ 
• Admission requirements and procedures _Y_ 
• Grading policy _Y_ 
• Information on academic programs and courses, including degree and 
program completion requirements, expected learning outcomes, required 
course sequences, and projected timelines to completion _N_ 
• Names, titles, degrees held, and conferring institutions for administrators and 
full-time faculty _Y_ 
• Rules and regulations for conduct, rights, and responsibilities _Y_ 
• Tuition, fees, and other program costs _Y_ 
• Refund policies and procedures for students who withdraw from enrollment _Y_ 
• Opportunities and requirements for financial aid _Y_ 
• The academic calendar _Y_ 

Rationale: 

Boise State publishes separate undergraduate and graduate catalogs. The catalogs are 
available in both online and pdf formats. The reviewers found the 2024-25 and 2025-26 
undergraduate catalogs which also includes a degree tracker tool. 
 
Only the 2024-25 graduate catalog is currently available. This catalog still provides 
COVID disclaimer from 2023-24. The Graduate College website still links to tuition and 
fee information for 2024-25 which is not relevant for incoming students. The Graduate 
College website included forms for current students but reviewers could not find a 
handbook that would walk current students through graduate student policies and 
processes. 
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Boise State Response to Finding on 2.G.2 

The Degree Tracker application provides course sequencing and projected timelines to 
completion and the frequency of offering. Students use Degree Tracker to help plan 
their entire academic path, from day one to graduation. With Degree Tracker students 
can create a custom academic plan that fits their needs and timeline. Degree Tracker 
pulls from the Academic Advisement Report, and all transfer credits and academic 
adjustments show up in the Degree Tracker. 

Boise State is replacing the current Degree Tracker application with two integrated 
tools: Highpoint Degree Planner and Schedule Builder. While the existing Degree 
Tracker provided students with essential course sequencing, projected timelines to 
completion, course offering frequency, and reflected all transfer credits and academic 
adjustments pulled from the Academic Advisement Report, the new software offers far 
greater customization. These new tools are designed to help students plan their entire 
academic journey, from enrollment through graduation, with increased flexibility. 

The new Degree Planner and Schedule Builder software will empower students to fully 
customize their academic path. Degree Planner allows for personalized plans that fit 
individual needs and timelines, features credential stacking to support flexible degree 
options, and offers a much-needed mobile experience. Schedule Builder complements 
this by enabling students to define specific parameters (when they can and cannot take 
courses) and instantly generate multiple potential class schedules to perfectly fit their 
availability and life commitments. 

Both Degree Planner and Schedule Builder are built directly into PeopleSoft, ensuring 
all academic data, course sequencing, enrollment information, transfer credits, and 
academic adjustments are live and real-time. This integration not only creates accurate, 
custom degree paths for students but also offers significant benefits to departments. 
The software’s reporting capabilities allow for better course predictability for 
departments and enable administrators to easily identify students who have already 
completed the requirements for majors or certificates they have not yet officially 
declared. 

The 2025-2026 Graduate Catalog was not available when the standard was first 
addressed, but has been available for several months. The COVID-19 disclaimer, which 
is provided as a link on both the undergraduate and graduate catalog webpages, 
addresses the campus-wide policy of delivery-mode (and other scheduling) 
modifications that may be necessary. At the time that the standard was reviewed, the 
25-26 tuition and fee information was not final, but has now been updated and is 
available. The Graduate College does not provide a campus-wide handbook, but rather 
maintains all policies and procedures in the Graduate Catalog’s Graduate Academic 
Regulations pages (beginning on p. 37), which is available in a PDF copy, as well as 
through electronic links on the Graduate Catalog webpage.  
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Distance Education 

In the 2025 Year 6 Policies, Regulation and Financial Review (PRFR) Report, Boise 
State provided detailed information about identity verification, student privacy, 
transparency in charges, and policies and procedures employed regarding regular and 
substantive interactions. A summary of these policies and procedures is provided below 
with additional detail available in the PRFR Report (pp. 73-78). This section also 
provides information about how the institution ensures mission alignment in its distance 
education offerings and quality of learning in distance education modalities. 

Distance Education Student Verification: Policies and procedures for 
ensuring the student who registers in a Distance Education course or 
program is the same student who participates in the course and receives 
credit 

Boise State is fully committed to ensuring the integrity of Distance Education courses 
and programs by implementing robust policies and procedures that verify the identity of 
each registered student. Full details are available in the PRFR Report. 

●​ Student identity verification begins during the application process through 
submission of academic history and documentation via a secure portal and 
continues through use of secure login credentials, annually-updated strong 
passphrases, and multi-factor authentication for access to systems including  
myBoiseState and Canvas. 

●​ For proctoring in the distance education format, the University uses ProctorU or 
other virtual proctoring options, per Policy #8170. As with location-based 
proctoring, students must present valid photo identification prior to starting a 
virtual proctoring session. Academic Testing Center staff reviews flagged tests 
with follow-up to students or faculty as appropriate. To date, no tests have been 
reviewed where a student has potentially used a different ID card than their 
actual identity, meaning all remote proctored tests at Boise State seem to meet 
standards for ensuring the test taker is also the student earning credit.  

●​ Additional safeguards include faculty use of other plagiarism detection tools in 
their online courses, such as TurnItIn.  

Distance Education Student Privacy: Policies and procedures make it 
clear that these processes protect student privacy 

Boise State’s commitment to ensuring the confidentiality of student information is 
outlined in Policy #2250, “Student Privacy and Release of Information,” and embedded 
in the institutional Privacy Statement. Boise State’s Student Code of Conduct Policy 
explicitly addresses the handling and storage of academic records, including Student 
Conduct records. Students are not only informed about their rights, but are also 
educated on the role of FERPA in protecting their sensitive data.  
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Additional measures used in the context of academic misconduct prevent unauthorized 
access to student information. For instance, students enrolled in the Online Academic 
Integrity Workshop are restricted from accessing the class list, which protects the 
privacy of students involved in academic misconduct cases and prevents the 
identification of one’s peers.  

 
In virtual proctoring, students are informed about the recording of their exam session, 
who has access to recordings, and how recordings are securely stored, used only for 
academic integrity purposes, and deleted.In plagiarism detection, the Turnitin FAQ 
explains that it is a secure, FERPA-compliant database that safeguards student 
submissions, and instructors may choose not to retain student submissions to the 
database, further limiting data retention. 

Distance Education Student Notification: Notification to students at the 
time of registration of any additional charges associated with 
verification procedures 

Boise State engages in transparent and proactive communication with students, 
providing clear and effective updates on any charges associated with identity 
verification procedures. This commitment is implemented in Policy #8170, “Proctoring 
Solutions,” which requires instructors to notify students explicitly about the potential for 
additional charges related to proctored exams or assessments.  
 
A well-considered course note, reviewed by the University’s Legal Counsel and Testing 
Services, is integrated into all online courses requiring proctored exams. The course 
note: articulates testing requirements and the responsibility for exam fees, provides 
detailed information on the potential cost of in-person proctoring and varying fees based 
on location, and directs students to the relevant resources for virtual proctoring options. 
Charges associated with virtual proctoring options or for in-person proctored exams at 
another institution are  billed directly to the student. These approaches aim to empower 
students to make informed decisions and mitigate any unforeseen financial challenges. 

Distance Education Instructor Interaction: Academic policies and 
procedures for instructors to implement requirements for regular and 
substantive interactions in Distance Education courses or programs 

Boise State employs processes for distance education programs in the continuous 
commitment to sustaining regular and substantive interactions between students and 
instructors in online courses. This commitment is evident in the eCampus Center’s 
provision of information to faculty members during all phases of online course design 
and development, as well as throughout the creation of online degree programs. 

●​ The Course Design and Development Agreement affirms eCampus Center’s 
support to, “Assist the faculty developer in meeting federal and state regulations 
on accessibility, copyright, and regular and substantive interaction with students, 
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as well as applicable University policies such as those related to clock-hour 
requirements and intellectual property.” 

●​ Instructional Design Consultants integrate the concept of regular and substantive 
interaction into consultations with faculty, providing clear explanations of these 
principles within the context of asynchronous online courses, such as 
recommendations to incorporate teacher-to-student interactions as weekly 
activities in courses. The consideration of regular and substantive interaction is 
further integrated into the course design process, including the development of 
rubrics and discussions surrounding personalized assignment feedback.  

●​ Faculty development further reinforces the importance of regular and substantive 
interaction. In the Effective Online Teaching Course, faculty participants engage 
with WCET’s Interpreting what is Required for “Regular and Substantive 
Interaction” and other eCampus events are regularly offered that address specific 
aspects of regular and substantive interaction (see PRFR, Appendix 2.G.7 
Evidence #3). On-demand resources for faculty also are provided.  

●​ Course evaluations for online courses collect feedback via questions aligned with 
Quality Matters™ standards and regular and substantive interaction strategies. 

The institution’s Distance Education programs are consistent with the 
mission and educational objectives of the institutions (Standard 1.C.1). 

In keeping with the University mission to expand educational access, Boise State also 
offers fully online programs designed to meet the needs of working professionals and 
remote learners. These programs, supported by the Division of Extended Studies, 
maintain the same rigorous academic standards as their campus-based counterparts 
while offering flexible, high-quality learning experiences. Online programs are bound by 
the same governance processes and standards for program development and planning 
(including the three-year academic plan), rigor, and program learning outcomes 
assessment. 

Institutions that offer courses or programs via multiple delivery 
modalities ensure learning outcomes and levels of student achievement 
are comparable across modalities (Standard 1.C.6). 

The same academic departments and faculty that are responsible for the design and 
delivery of in person programs and courses also oversee their online counterparts with 
substantial online course design support available to facilitate consistency of learning 
outcomes. Departments assess all program modalities when completing our institutional 
program learning outcomes assessment process. Department chairs and program 
directors also have access to institutional, program and course completion data for all 
modalities to ensure comparable student success and retention levels are achieved. 

The Boise State Concurrent Enrollment program is accredited by the National Alliance 
of Concurrent Enrollment Partnerships (NACEP), which requires that programs provide 
evidence of consistency of student learning between the high school and university 
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courses. Boise State meets the criteria for NACEP accreditation in a variety of ways: 
Boise State Faculty Liaisons conduct virtual classroom visits and review student work 
for equivalency; concurrent enrollment instructors attend annual professional 
development with their respective Boise State academic departments; online concurrent 
enrollment classes offered with Idaho Digital Learning Academy (IDLA) align with the 
university standards applied for all online classes; and students are invited to complete 
course evaluations. 
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