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Executive Summary

In 2022, Boise State University launched the Strategic Enrollment and Retention Plan (SERP) with a clear
purpose: to increase access to a Boise State degree  so that our student body better reflects our region and
our state and to successfully support every student to reach graduation , regardless of their background,
financial situation, or family's college-going experience. By doing so, we better Serve ldaho by working to
ensure that Idahoans have the opportunity to accrue the benefits of a college education. We believe that it is
our responsibility to help students overcome obstacles they may encounter or remove as many of them as we
can. We want every student to feel welcome and supported. We are focused on Helping Students Navigate
Pathways and Building Relationship -Rich Environments so that every student can thrive.

This year6s report describes whatds next for this amk
through June 2025.

What 6s Next: A Focused Path Forward

As we enter the fourth year of the SERP initiative, we will continue to focus on providing every student who
enrolls with the support they need to succeed and earn their degree. To that end, the SERP will be moving to
the use of universal goals, which will entail monitoring all student groups relative to a single target. The goals
are to:

0 Attain 1-year retention rates of 80% for all students , within both transfer and first-time-to-college full
time cohorts.

0 Attain 6-year graduation rates of 65% for all students , within both transfer and first-time-to-college
full-time cohorts

As the SERP initiative continues, we expect to see the impact reflected in future graduation rates. In the
coming year, we will build on our momentum by focusing on game-changing strategies to create environments
that are more easily navigated by all students and to create a more supportive and relationship-rich
environment for all students. As has been true since the initiative began, we will seek out strategies that both
address barriers for students we serve less well and simultaneously benefit all students.!

This next chapter of the SERP initiative will also be defined by a renewed focus on transfer students , a vital

segment of our university community. We are establishing a new Transfer Team to work on implementing a set

of strategies designed to streamline transfer student
will be building on the significant progress of the first three years of the SERP initiative.

Progress to Date: Welcoming More Students

Our initial focus, resulting in this third annual report based on work completed as of June 30, 2025, was on
making a Boise State education more accessible to four key student groups: rural Idaho, Hispanic/Latinx, Pell-
eligible, and first-generation. The results after three years are notable. In addition to significantly increasing
enroliment overall, we have reached or exceeded our enrollment goals for Idaho Pell-eligible students, for

Yldaholaw (8675 909 A) st ates that @Athe state shall not discrimina
individual or group on the basis of race, sex, color, ethnicity, or national origin in the operation of public employment or
public educ&tERPn.Iditlimti ve, the strategies we have used ha

are implemented in response to known barriers and benefit all students.
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Idaho Hispanic/Latinx students, and for Idaho first-generation college students. We have also significantly
increased the total enrollment of students from rural Idaho.

This progress, which has benefited all student groups (not just those noted above), is the result of strategic
collaborations, including enhanced campus engagement, intentional housing programs, and dedicated
admissions counselors across the state. Our efforts have been bolstered by new state and federal support,
such as the Idaho Launch scholarship and changes to Pell Grant eligibility, which have opened doors for more
students than ever before. (Data details pp. 8-11).

Given the significant achievements in meeting the original goals, in the coming year we will explore new goals
for access to a Boise State University degree.

Progress to Date: The Path to Graduation

Three years into the SERP initiative our work to close graduation gaps is still in its early stages. Because
graduation is a lagging indicator, it will be several years before we will have sufficient data to confidently
assess SERPO6s i mpaetion. Aswe'e exgeaasee thecsiaenopour incoming class and
increased enrollment for key student groups, we've also seen a rise in retention and graduation rates for nearly
all studentsd a powerful sign that our efforts are benefiting everyone.

(@]

Six-year graduation rates have improved overall and have improved for nearly all student groups
compared to our 2015 baseline.
However, some gaps in graduation rates persist
3 For Pell-eligible students and for first-generation students compared to students who are not-
Pell or continuing generation, respectively, these gaps have actually widened slightly.
3 The graduation rate for our Hispanic/Latinx students has exceeded our target , but the gap
between their graduation rate and that of other students has also grown.

O«

These outcomes highlight a critical insight: while we have increased access to a Boise State degree, we must
intensify our efforts to support students throughout their entire academic journey. The lingering impact of the
COVID-19 pandemic on the Fall 2018 student cohort, whose six-year graduation rate is a focus of this report,
underscores the need for strategies that benefit all students to reach graduation. (Data details pp. 13-16).

Our journey is far from over. By continuing to adapt our efforts and engage our entire campus community, we
are confident that we will build on our progress and give every student the opportunity to succeed at Boise
State.
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SERP Goals: Progress Report

The goals of the Strategic Enrollment and Retention Plan, launched in 2022, have been (i) to have a student
body that better represents our region and state and (ii) to successfully serve every student, regardless of of
what county they come from, their racial or ethnic identity, or their family's financial situation or college-going
background (or any other aspect of their identity). This progress report summarizes activity and progress as of
June 30, 2025.

In 2022, we set eight distinct goals to improve both access and 6-year graduation rates for four groups of

students within the first-time, full-time cohort that make up a large part of our incoming class: students who are
Pell-eligible, 1st-generation college students, Hispanic/Latino/a/x, and/or students from rural Idaho. In 2024, we

added four additional goals for transfer students based on class standing (Freshman, Sophomore, Junior,

Senior); transfer students are ~35% of each incoming classand nearlyhal f of each year ds gr

That we observe gaps in outcomes suggests that some students experience more barriers to earning a degree
at Boise State than others. SERP is about making changes to our educational environment to give every
student an opportunity for success.

Overall, webdbve i mproved our capacity to both enroll &
size of our incoming cohort and enrolled more student
increases in retention and graduation for nearly all groups of students. These are results worth celebrating!






Access to a Boise State Education

This report on access applies to Idaho First-time students and Transfer students, both full-time and part-time.
Idaho Rural Students

For rural and Hispanic/LatinX ldahoans, census data enables us to compare the percent of these populations
in our Service Region 3 to the composition of Boise

Original Goal Year 3 Status (Fall 2024 cohort)
Increase the percentage of incoming Idaho rural The percentage of incoming ldaho rural students from
students from Service Region 3 from 13.9% (3-year | the service region is 14.2% - minimal progress in three
avg) to 17.3%, which would get us half-way to the years. However, the absolute number of enrolled rural
20.6% of rural Idahoans in Service Region 3. students has increased. (see below)

Idaho Rural Fall Cohort
In Boise State's Service Region
20.0% (Idaho Residents: Inclusive of First Time and
Transfer and of Fulltime and Parttime)

18.0% Target: 17.3%

16.0%

14.0%

Minimal progress in

12.0% the first three years

Fall Fall Fall Fall Fall  Fall Fall Fall Fall Fall Fall
2016 2017 2018 2019 2020 2021 2022 2023 2024 2025 2026

While we have not reached our target of 17.3% of the incoming class of Idaho students being from rural
communities, it is important to note that the actual  number_ of rural Idahoans enrolling at Boise State

has increased 45.6% , from 307 in Fall 2021 to 447 in Fall 2024. The percentage of the incoming class that is
rural students has decreased because the size of the incoming class, especially of Idaho urban students, has
increased faster than the increase in rural students.?

2A studentos rural classification is based on the definiti
not re-calibrate this annually for comparison purposes.
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Idaho Hispanic Students

Original Goal

Year 3 Status (Fall 2024 cohort)

Increase the percentage of incoming Idaho
Hispanic/Latinx students from service region 3 from
15.5% to 17.8%, which would get us half-way to the
20.3% of Hispanic/Latinx Idahoans in Service area 3.

Increased the percentage of incoming Idaho
Hispanic/Latinx students from the service region to
19.1% - exceeded the target in the first three years

Hispanic/Latinx Fall Cohort
In Boise State's Service Region
(Idaho Residents: Inclusive of First Time and
Transfer and of Fulltime and Parttime)

22.0%

20.0% 19.1%
18.0% 17.5% Target: 17.8%
16.7% _@ —----+———-
[ |
5 15.2% 15.5% |
16.0% 15.09% 14.9% ||
14.0% 13.8% 1359 Exceeded the
e targetin the first
three years

12.0%
Fall Fall Fall Fall Fall  Fall Fall Fall Fall Fall  Fall
2016 2017 2018 2019 2020 2021 2022 2023 2024 2025 2026

In the third year of the SERP initiative we surpassed the established goal for creating access to a college
degree for Hispanic/Latinx students in our service region. Furthermore, we surpassed our goal to such a
degree that we have nearly achieved an incoming enrollment of students that is representative of the
Hispanic/Latinx population in our service region. This result was largely achieved through increased
recruitment resources in the University especially in rural areas of Idaho and enhanced communication
campaigns received by all potential students. More information about the strategies used to achieve this and

our other access goals is provided below.




Pell-eligible Idaho students

Because standard external datasets do not exist for Pell-eligible and first generation student populations in
Idaho, we relied on internal benchmarking to set the goals of reversing our previously declining trend by half.

Original Goal

Year 3 Status (Fall 2024 cohort)

Increase the number of Idaho Pell students to 1028
in the incoming class.

Increased the number of Idaho Pell students from 951
to 1,322 in the incoming class - significantly exceeded
the target in the first three years.

Pell-Eligible Fall Cohort
(Idaho Residents: Inclusive of First Time and

1,400 Transfer and of Fulltime and Parttime)
1,300 [ ]
"1,37_2

1,200

1,100 7

e  Tmwuiom
1,000 + ‘1007 n
900 .’_f_gi;r’l _______________ i
= R Y
700 first three years
Fall Fall Fall Fall Fall Fall Fall Fall Fall Fall Fall

2016 2017 2018 2019 2020 2021 2022 2023 2024 2025 2026

Our data show that after this third year of the SERP initiative we have significantly surpassed the SERP goal
for creating access to college degrees for Pell eligible Idaho students. Not only have we reversed the decline in
Pell student enroliment, we have now significantly surpassed the number of Idaho Pell students compared to
2016. Importantly, the significant increase between the Fall 2023 and Fall 2024 cohorts is at least in part due to
a change in the eligibility requirements related to the FAFSA Simplification Act.
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First-generation college-going Idaho students

Original Goal Year 3 Status (Fall 2024 cohort)
Increase the number of Idaho First -generation Increased the number of Idaho First -generation
students to 1035 in the incoming class. students from 974 to 1,178 in the incoming class -

exceeded the target in the first three years

First Generation Fall Cohort
(Idaho Residents: Inclusive of First Time and
1,200 Transfer and of Fulltime and Parttiméel

1
1,100

Target: 1,035
1,000

200

885 Exceeded the
targetinthe
first three years

200

700
Fall Fall Fall Fall Fall Fall Fall Fall Fall Fall Fall
2016 2017 2018 2019 2020 2021 2022 2023 2024 2025 2026

Our data show that in the third year of the SERP initiative we have now significantly surpassed the SERP goal
for creating access to a college degree for first-generation Idaho students. Not only have we reversed the
decline in incoming first-generation student enrollment and surpassed the goal of reversing the decline by half,
we have now nearly reached the enrollment levels of the Fall 2016 cohort (the cohort against which we
benchmarked the original goal). Because many first-generation students come from limited means, it is
important to recognize that the significant increase between the Fall 2023 and Fall 2024 cohorts is likely due,
at least in part, to changes in Pell eligibility requirements and the introduction of the Idaho Launch scholarship.

What contributed to our progress?

In the last 3 years the size of our incoming class of first-time/full-time students has increased by 7.6%; this has
created access for approximately 234 more students. Within that overall growth, we have also made
significant strides in our access goals and made the incoming class more representative of our region 3
student population. There are a variety of reasons for this progress; highlights include:

0 Record-Breaking Campus Engagement:  Over 5,000 visitors attended campus through guided tours,
group visits, and events like Discover Boise State, which had its highest attendance since 2016 and
earned top satisfaction scores. These events are crucial to the shaping of our incoming class and are
key indicators for enrollment projections.
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0 Collaboration with Housing:  We extended the housing application window, eliminating the frantic
rush, and allowing families time to review options and make deliberate choices. Idaho students who
applied were also given priority. These changes resulted in 72 more Idahoans applying than last year,
an 8.6% increase over fall 2023.

0 Statewide Counselor Coverage: Our commitment to Idaho students is reflected in our strong in-state

presence, with dedicated admi ssions counselors ba:
counselor focused on serving rural communities.
Expanded Orientation Success: Successfully launched and expanded Spring and Summer
Orientation programs, including virtual options and personalized event portals. New collaborations
supported adult, transfer, and first-generation students through advising and peer mentoring.
Collaborative Programming:  Admissions continued to collaborate with organizations such as AVID?,
TRIO*, Gear Up®, and various community-based groups to offer students the opportunity to experience
campus life firsthand.
0 Scholarships and grants:
3 In fall 2023, the Presidential and Deands scho
annually to $3,000 and $2,500 annually, respectively, and remained at that level for fall 2024.
3 The Idaho Launch scholarship, starting in fall 2024, further increased the number of Idaho
residents choosing Boise State.
3 The FAFSA Simplification Act expanded Federal Pell Grants to more students, starting with the
20247 25 award year.

Given the significant achievements in meeting the original goals, in the coming year we will explore new goals
for access to a Boise State University degree.

8 Advancement Via Individual Determination (AVID) - is a proven national program designed to support and assist all
students to succeed in a college preparatory path for admission to universities and colleges.
4 Federal TRIO Programs (TRIO) are Federal outreach and student services programs designed to identify and provide
services for individuals who are from low-income backgrounds, are first-generation college students, or have a
documented disability.
5 GEAR UP is a highly competitive grant program that helps empower local partnerships comprised of K-12 schools,
institutions of higher education, state agencies, and community organizations.

12



Boise State Student Degree Attainment

The progress report below applies to all Boise State First-time, Full-time Students

The SERP initiativebs degree att ai ryeaegnduatgprratesofadri on gc
First-time, Full-time (FTFT)® cohorts, which includes all students (both resident and non-resident), except for

the goal for rural students, which looks only at Idaho students. Our FTFT cohort constitutes approximately two-

thirds of the total incoming class each fall.

One important accomplishment this year is the development of a new interactive dashboard by Institutional
Effectiveness that allows anyone on campus to explore retention and graduation rate data for a number of
groups of interest. Additional data related to first-year retention, 4- and 6-year graduation rates, and cohort
sizes are found in Appendix A.

In each graph below, the Fall 2015 incoming cohort data is the baseline against which we are measuring
progress.

Idaho Rural students

Goal, Target, and Status Year 3 Status

Rural Students (Idaho Only) Six Year Graduation Rate of FTFT

Goal: Watch to make sure no gap appears (relative Idaho Urban and Rural Only
to urban) 60% Target based on Fall 2015 Cohort
Original Target : Rural student 6-year grad rate > ss% 4.7% 2-:’%
52.4% Fall 2015 Cohort: Gap ’>{" -~ EZ""mzo
Reversed Gap: y v ¥ 1.5% ort
50% Target:
Rural>Urban Gap
’I ¥ No Gap
Status: assc ./"\‘
. Idaho Rural
0 The gap between rural and urban ldaho 6-year ao ——idaho Urban
: ) 0 o
_graduatlon rates is 1.5%. This is an Fall Fall Fall Fall Fall Fall Fall Fall
Improvement over Iast year. 2013 2014 2015 2016 2017 2018 2019 2020
0 Grad rates for both rural and urban ldaho Cohort

students decreased for the Fall 2018 cohort
relative to last year.

0 Target has not been achieved; rural student
graduation rates have decreased since the 2015
entering cohort

® Note that for the graduation data in this section, there are small variations between the data shown here for the Fall
2015 cohort and earlier data reported in the original SERP plan, released in Fall 2022. Numbers have been updated here
for greater accuracy.
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Hispanic/Latinx students

Goal, Target, and Status

Year 3 Status

Hispanic/Latinx Students

Goal: Reduce the 2.3% gap in the six year
graduation rate between Hispanic/LatinX and Not
Hispanic/LatinX by half. Goal = 1.1% gap for the Fall

65%

Six Year Graduation Rate of FTFT
Residents & Nonresidents Combined
Target based on Fall 2015 Cohort

3.8%

Gap -
7.4% ’,-5\? -

eligible decreased in Fall 2018 compared to the
previous year.

0 The gap between them is now 15.8%. This is not
an improvement from last year and does not
represent progress toward the goal of 7.1%.

2020 cohort 6% ¢ D P ohaez0
Original Target: Latino/a/x 6-year graduation rate of 55% /’ I $ Eg;ésap
52.1% /.\'
0 50% /
Fall 2015 Cohort: Hispanic/Latinx
2.3% Gap === Not Hispanic/Latinx
45%
Status: Fall  Fall Fall Fall Fall Fall Fall Fall
. . 2013 2014 2015 201e 2017 2018 2019 2020
0 The gap between Latino/a/x and other students Cohort
is 4.9%. This is larger than the 2015 baseline
gap of 2.3%
0 Grad rate for both groups decreased for the Fall
2018 cohort relative to Fall 2017 cohort;
however, rates for both groups are still higher
than for the 2015 cohort.
0 The 6-year grad rate for Latino/a/x is 55.0%,
which surpasses the target of 52.1%.
Pell-eligible students
Goal and Status Year 3 Status
Pell _e”gible Students Six Year Graduation Rate of FTFT
Goal: Reduce the 14.2% gap in the six year Residents & Nonresidents Combined
graduation rate between Pell-eligible and Not Pell- 70% Target based on Fall 2015 Cohort
eligible by half. Goal = 7.1% gap for the Fall 2020 65% ,——
cohort sone ',’ + 14‘5% t ?:mzo
o J ohort
Original Target: Pell-eligible student 6-year s5% '/.Frm? 200% wp  138% Target:
. n v 7.1% Gap
graduation rate of 50.1% 50% Cohort: v
14.2% Gap v
45% = pell-eligible
. 40% ====Not Pell-eligible
Status' Fall Fall Fall Fall Fall Fall Fall Fall
0 Grad rates for both Pell-eligible and not Pell- 2013 2014 2018 zmcﬁohoﬁm 2018 2019 2020
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Goal and Status

Year 3 Status

0 While we exceeded the target last year, the 6-
year grad rate for Pell-eligible students is 47.5%,
which is short of the target rate of 50.1%.

First-Generation Students

Goal and Status

Year 3 Status

First -Generation Students

Goal: Reduce the 10.1% gap in the six year
graduation rate between First Generation and Not
First Generation by half. Goal = 5.0% gap for the Fall
2020 cohort

Original Target: First-Generation student 6-year
graduation rate of 51.8%

Status:

0 Grad rates decreased for both the Fall 2018
First-gen cohort and Not First-gen cohort relative
to Fall 2017.

0 Because the grad rates decreased more for the
First Generation cohort the gap between them
increased to 12.1%. This is still larger than the
baseline gap for the Fall 2015 cohort

0 The 6-year grad rate for First-gen students is
51.1%, (compared to | a
short of the original target of 51.8%

70%

65%

60%

55%

50%

45%

40%

Six Year Graduation Rate of FTFT
Residents & Nonresidents Combined
Target based on Fall 2015 Cohort

P -~ <
11.2%
A7136% T 12.1%
Gap Y Gép
Fall 2015 v v

Cohort:
10.1% Gap y

Fall 2020
Cohort
Target:
5.0% Gap

First Generation

=@ Not First Generation

Fall Fall Fall Fall Fall Fall Fall
2013 2014 2015 2016 2017 2018 2019
Cohort

Fall
2020

Results: Implementation of the SERP strategies began in Fall 2022, several years into the 6-year experience

of students starting in Fall 2018. Students in the Fall 2018 cohort who graduated in less than six years may

have been near the end of their programs when we began to focus on these goals. Thus, because 6-year

graduation rates are a lagging indicator, we may still need to wait several years to see the full impact of the

SERRP initiative on this metric. That said, Boise State has been working to improve student outcomes for years
and many efforts pre-date the SERP. While the outcome gaps are stubbornly persistent, we have made
progress on improving 6-year graduation’ rates for all our cohorts of interest. It further suggests that the work
webve been doing has benefi

" The 6-year graduation rate includes those who graduated within four and five years, so some of the students in the

ted all student s

groups we are currently looking at would have graduated even before the SERP plan launched.

wh o

come
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Further, after several years of improvementin6-y ear gr aduati on r at e syeargradeatidhal |
rate is somewhat lower than that of Fall 2017 (though still better than the Fall 2015 baseline outcomes). This

same decrease is seen in the university average 6-year graduation rates, which is ~2% lower for Fall 2018

than Fall 2017. Interestingly, the overall first-year retention rate between those two cohorts was nearly identical
(79.5% and 79.6%, for Fall 2017 and 2018, respectively) which suggests that something was different between
these two cohorts aftert he st ud e n £Isigreatonabls tb hygothesize that the COVID19 pandemic

may have had a larger impact on the Fall 2018 cohort because the Fall 2017 students were farther along in

their studies and may have found it easier to navigate through the challenges of the pandemic.

As we have done in the past, we have conducted an analysis of these data disaggregated by resident and non-
resident students to be sure that we werendt masking
groups. The data (see Appendix B) shows that for Pell, First-gen, and Latinx students, we generally do a better

job overall of serving our non-resident students than we do of serving Idaho resident students.® Gaps in

outcomes continue to exist in both resident and non-resident populations.

Transfer Student Success

Transfer students are a substantial proportion of each incoming class and comprise a large portion of
baccalaureate graduates from Boise State. During year three of the SERP initiative (FY25), we began work on
implementation of a new set of strategies targeted at transfer student success.

Goals for transfer students are based on comparing tr
dat ao. FiAqudntifielsahe proportions of students at a specified academic level that, between one Fall
semester and the next Fall semester, have graduated, have been retained, or are no longer enrolled. The most
recent FATE data document eenFalh2023f@rd&all 2024; impact sfour aasfet s b et
work will (ideally) begin to be observed next year (FY26). The data below, then, serve as a second baseline

year of information.

8 For additional insight into these trends, see the analysis in Appendix N.
The new graph I've inserted makes clear the connection between Retained/Grad in Six year rate and Standard Grad in

Six year rate.

% The Rural/urban group is not included in this comparison because this group is already focused only on Idaho students.
10 FATE dashboard
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Transfer vs. Firsttime: Gaps in Percent
Retained or Graduated

Between Fall 2023 and Fall 2024

[Drata from SERP Fate Data Dashboard
Limited to Students who were Full-time in Fall 2023

Bl b % T S BR.O0%

08 76.7% B1.0%

Percent Retained or Graduated

Sophomaore
Academic Level

IS'."I

u Transfer Seniors: Transfer vs. Firsttime
Gaps in Percent Not Enrolled,

T

ED

S0

405

£l

10%%

0%

Juniar 0%

Academic level is based on number of credits in Fall 2023. Fate data addresses the guestion: "For

students in a given fall semester, where were they one year later: did they not enroll, were they
retained, or did they graduate?” "Freshman" only approximately corresponds to the traditional
*freshman cohort”. Similarly, "retention” only approximately corresponds to traditional cohort-based
measures of retention. N's at base of bars represent the sum of not enrclled, retained, and
graduated. “Graduated" includes associates graduates who did not continue.

We define Asuccesso

as the percent

Retained, or Graduated
Between Fall 2023 and Fall 2024

u Transfer N = 1,485
® FirstTime N = 2,220

2.4%

5.2% gap
ﬁ 2.8%

Mot enrolled  Retained

age

Data from SERP Fate Data Dashboard
- Students who were Full-time in Fall 2023

T12%

103% |
gap
B1.9%

25.0%

Graduated

Academic level is based on number of credits in Fall

2023, "Retained" only approximately corresponds to
traditional cohort-based measures of retantion.
"Graduated"” includes associates graduates who did not
continue..

of student s

graduated. In comparison to the previous year (FATE for Fall 2022 to Fall 2023; see Appendix C)

data show:

O« O¢ O¢ O«

and retention.

success rates for freshman TR students were much worse than the previous year
success rates for sophomore TR students were better than the previous year.
success rates for junior TR students were essentially the same as the previous year.
success rates for senior TR students were better than the previous year with respect to both graduation

It is useful (and humbling) to see that these results can vary significantly from year to year, even in the
absence of any changes to programs or processes.

Status Report on SERP Strategies

A key component of the SERP is a set of strategies that were prioritized by seven working groups during the

spring of 2022. Our

i mpl ementation

has

focused

t

hi s

on

strategies plus an additional 8 strategies approved by the ER Action team, for a total of 46 strategies that have
been the focus of our work. While the SERP is a plan, it has always been intended that it is dynamic. Thus,

several strategies were removed or revised to better reflect conditions and opportunities to better serve
students (see footnoted strategies). This section provides a status update of each of the 46 strategies, along
with information about the Foundational Investment strategies and Aspirational projects.
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Ready to Do/Ready to Develop Strategies

This section provides a status report for the Ready to Do and Ready to Develop strategies. At a high level,
many of the completed strategies are infrastructure changes, including the development of reports or improving
websites and systems. Other completed strategies focused on student access, onboarding, and transitioning.
While we have completed some strategies that focus on a robust student experience and retention, many more
in these categories are still in progress or planned for the future.

Completed strategies (25 of 46 strategies)

O« O« O« O¢ O« O« O« O«

O« O¢ O«

O¢ O« O¢ O« O« O¢ O¢C O¢ O¢ O«

¢

¢ O«

Develop In-Demand Online Programs that Incorporate Best Practices and that Scale in Size to Address
Needs.

Improve & Maintain the Major Finder Tool

Improve the Logon Process for myBoiseState

Update Admissions & Recruitment Funnel Reports

Create Retention Reports (by population)

Create Retention Reports (by timeframe)

Provide Consistent Advisor Training and Accountability

Redesign Weekly Registration Reports

Utilize Analytics and End-user Feedback to Ensure Navigation of the University Website Effectively
Supports Student Access and Success; Explore the Potential for Targeted Spanish Speaking
Resources

Make SERP Part of the Campus Culture

Improve Wayfinding to Student Life Essentials resources and Student Basic Needs

Use Marketing and Communication Strategies Tailored for Different Groups of Students to Improve
Awareness of Student Resources

Continue Development of in Commuter Connections Program

Continue to Leverage Reflection in Finishing Foundations Courses

Expand Opportunities for Course Redesign Support.

Increase Reach of Educational Development Opportunities

Provide Professional Development for Instructors of Courses with a Critical Mass of First-year Students
Create a Collaborative Process for Annual Blueprint for Success goal setting

Increase Access to Campus Housing for Idaho Students

Assess where web-based Spanish-speaking resources might have the biggest impact on student
access and success & work intentionally toward their incorporation into our university web presence.!!
SILC analyze student participation in co-curricular opportunities!?

Student Affairs and Enroliment Management divisional web redesign and simplification project.*3
Recognize effective teaching in annual teaching evaluations & Provide support for pedagogical
approaches that support SERP populations!*

Modify Recruitment Scholarship Strategy (new strategy)
Identify University Websites and Content Relevant to Student Success (new strategy)

11 Revised strategy, original strategy was: Coordinate Enterprise Level Marketing Campaigns for Targeted Recruitment
12 Revised strategy, original strategy was: Support Faculty to Promote Engagement in Co-curricular Learning

13 Revised strategy, original strategy was: Enhance the Campus Interactive Map

14 Revised strategy, original strategy was: Enhance Support for Student-Centered, Inclusive Teaching
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In Progress/Planned Strategies (17 of 46 strategies)

0 Improve and Unify the Completion Grant process

0 Improve Ease of Use of D, F, W reports

0 Improve Financial Aid Infrastructure Needs

0 Increase Integration of Academic Development and Recovery (ADR) Advising and Outreach -

0 Increase Implementation of High Impact Practices Throughout the Curriculum

0 Integrate Career Competencies into the Fabric of the Boise State Experience

0 Support Effective Course Scheduling

0 Create a "Current Students" tab on the boisestate.edu homepage?®®

0 Support scheduling for advisors, students, and department chairs & Leverage degree tracker to assist
with course capacity planning, scheduling, student planning & degree completion'®

0 Engage in work to make navigating curricula easier for students®’

0 Create an ongoing process to identify needed changes to policy, practice and infrastructure!® -

0 SERP Spotlights - Tell the story of SERP. Include SERP stories on the webpage and in the annual
report (new strategy)

0 Implement the Salesforce Student Success Hub platform to support student success, for advising and
beyond (new strategy)

0 Continue development of the Peer Navigator Program (new strategy)

0 Explore changes to student parking policies and practices that support student retention, especially for
students who may have limited financial resources (new strategy)

0 Improve Web experience for commuter students (new strategy)

0 Improve Web experience for transfer students (new strategy)

Removed Strategies (4 of 46 strategies) -

0 Leverage National Survey of Student Engagement (NSSE) Results to Inform Planning
0 Expand Application of Mentorship Tools for Yield and Retention (BroncoBridge)

0 Highlight Exemplary Use of the PAR Process in Academic Units

0 Improve the e-Commerce Payment Process

Transfer Strategies (27 sub-strategies)

During year three of the SERP initiative, we began to work on implementation of a new set of strategies

targeted at transfer student success. The process of implementation, which was led by a group within the

Enrollment and Retention Action team, involved defining and prioritizing the specific actions/sub-strategies

associated with each larger strategy. In that process, one action (sub-strategy) was eliminated because it

wasndét feasible and a second was el i mi nrgdr &rdtegic eategory.s e i
The table below summarizes the work and its status. There are 12 large strategies and 27 total actions/sub-
strategies. To date, one of the strategies and its action is complete. There are 15 actions/sub-strategies in

progress and 11 are planned for the future.

15 Revised Strategy, original strategy was: Create a Canvas Course to Assist Students in Navigating the University
16 Revised Strategy, original strategy was: Leverage Curriculum Help Tools (Curriculum mapping and Degree Pathways
and 4-year Course Rotation Schedule posted, Degree Tracker and Major Finder)
17 Revised Strategy, original strategy was: Engage in Curricular Audits to Assess & Address Overall Degree Complexity
18 Revised Strategy, original strategy was: Create New University Registration, Advising & Drop Committee
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Transfer Strategies and Sub-strategies /Actions

Status

Enhance intentional connections with community colleges, including through the BroncoConnect
program, to support the recruitment of transfer students from partner institutions

~

0 Increase the number of BroncoConnect prospects and increase the percentage of In Proaress
those prospects moving the admissions funnel. g

0 Establish and maintain curriculum maps to facilitate the seamless transfer of
students between institutions, focusing on programs that attract the highest
number of transfer students. Create advising tools (2+2 documents) that help In Progress
transfer students understand how courses at the community college fit into their
academic plan.

0 Leverage the BroncoConnect program to help students build a sense of

. In Progress
community.

0 Establish a regular process for transcripts to be sent and evaluated automatically Planned for
each semester. (student gets an evaluation report every semester, independent of Future
their start at Boise State)

0 Consider expanding intentional programming to other institutions (e.g., CEl, Planned for
TVCC) Future

0 Create a set of resources or a course that could be taken by students at partner Planned for
institutions to learn about transfer to Boise State and explain the value of Future
participating in the BroncoConnect program.

0 Leverage the capacity of site-based coordinators to encourage BroncoConnect Planned for
enrollment; identify specific practices for each community college partner Future

Regularly meet with key transfer-sending partners to assess transfer student outcomes and identify
necessary policy and practice changes.
Conduct an audit of relationships, collaborations, and partnerships with Idaho community colleges (both
formal and informal).

0

Implement a proactive approach, where we regularly meet with community college
partners, attend relevant meetings, extend event invitations, and ensure open
communication.

In Progress

By leveraging existing relationships cultivated by Admissions Counselors, site-
based Extended Studies Coordinators, and faculty, coupled with a
comprehensive audit , we aim to streamline partnerships, address specific gaps,
and clarify job descriptions for effective engagement with Idaho community
colleges.

In Progress

Support Academic Departments to better serve transfer students

0

Identify a process by which colleges and departments can understand their
transfer student population so they can be better prepared to serve these
populations and be better informed when collaborating with community college
partners.

Planned for
Future
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Transfer Strategies and Sub-strategies /Actions Status

0 Provide academic depts with information about their incoming transfer student
population each semester (#s, source institutions); advocate for using the FATE Planned for
dashboard to understand outcomes for TR students. Consider adding information |Future
about transfer students to the DAR

Make it clear to whom admitted transfer students can/should reach out with Planned for
additional questions Future

(@]

Revise program curricula to facilitate more effective transfer

0 Identify examples of problematic transfer course issues (e.g., upper vs. lower
division course numbering). Create practice and policy to encourage curricular In Progress
changes that will better support transfer students.

Help prospective transfer students navigate by improving the information available online*®

0 Ensure easy-to-find info is available online to help transfer students make
decisions about coming to Boise State (at the university, college, or department
level)

3 Admission requirements to the institution and specific programs are clearly
communicated to transfer students and others supporting their journeys.

3 Academic colleges and departments include information on websites
geared toward prospective transfer populations.

3 Make it clear to whom a prospective can/should reach out with additional
guestions.

3 Highlight majors that may be particularly attractive to transfer students
(e.g., based on popularity, agreements in place, or flexibility of major)

3 Specific program application deadlines are highlighted?

In Progress

0 Be intentional about stories/images used on websites and in communications to be
inclusive of non-traditional/transfer students; our choices should reflect the Planned for
significant numbers of rural, Latinx, Pell, and first-gen students within our transfer |Future

student population.

0 Collaborate with partner Marketing and Communication offices to update and

o . . In Progress
maintain transfer pages on Community College partner websites g

Implement technology solutions for transcript evaluations to decrease evaluation time and access.

0 Adopt EDX and partner with other institutions to facilitate the transfer and
evaluation of credits. Once in place, explore how the new system might allow for  |In Progress
access to better information and/or advising before admission or intent-to-enroll

Support regular connections between Boise State community college partner advisors

Establish a liaison role to facilitate connections between partner institution advising staff
and Boise State Advising staff
- coordinate across units at Boise State (Small UAN, Admissions, Extended
Studies)

19 https://www.nists.org/post/from-transfer-guides-to-program-maps-updating-your-website-with-student-friendly-terms

20 For example: nursing deadline is Sept for spring, but university priority/scholarship deadline is Oct 1 and general

admissions is later (Dec 1); for graphic design, deadlines are the Monday of the 6th week of classes each fall and spring
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mobility.

Transfer Strategies and Sub-strategies /Actions Status

- Facilitate ongoing information sharing and engagement by supporting travel for
non-local advisors,

- proactively involving partner advisors in professional development events and
summits, and

- ensuring they have relevant program deadline information.

Make the credit adjustment process?! more transparent

Specify individuals who can serve as havigators to support students through the academic In Proaress
adjustment process g
Make the adjustment status more transparent to stakeholders and the student (e.g., is it In Proaress
approved?) by adopting a central electronic system to house and track requests g
Create and maintain a system for making current articulation agreements available

0 Create an online resource where articulation agreements are kept for in-state, out-
of-state, and program-specific agreements, accessible by staff, faculty, and In Progress
students

0 Develop a sustainable cycle for reviewing articulation agreements for the purpose |In Progress
of providing students and partner institutions with up-to-date information.

Create a targeted scholarship strategy for transfer students.

0 Implement a scholarship program recognizing TR students' achievements, Planned for
community engagement, leadership, and financial circumstances. Future

0 Develop a scholarship timeline that allows more TR students to be considered for |Planned for
scholarships. Future

Remove barriers to completion for general education requirements for transfer students.

0 Clarify and adjust foundation course requirements to ensure they support our Completed

transfer students' journey in pursuing a bachelor's degree. P
Publish and share an annual transfer student report.

0 Collate data, comparisons of progress year over year, college-specific information, Planned for
and plans for the coming year to better serve transfer students. Engage in regular Future
strategies for sharing info.

0 Report on a regular review process to ensure institutional policies and practices Planned for
are aligned with state policies designed to support transfer students and credit Future

Foundational Strategies

I n the original SERP, we identified

sever al

strategi e

forward will require a financial investment. Some of the foundational strategies have been funded while others

21 After transcripts have been evaluated, it is not uncommon for students to have one or more courses that MIGHT count
toward their major, but in the evaluation process is an elective. This means that a student has to go through a process to
request an evaluation of their prior coursework and, if appropriate, get an academic adjustment. This can be a

cumbersome process and presents a barrier for students.
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have moved forward without additional funding. Next year, the ESSGC will review these strategies to
determine if any of them should be recommended for FY27 funding process.

Completed Strategies (4 strategies)

0 Develop College Enroliment Dashboard tool

0 Improve Service Infrastructure That Supports Online Students and Programs (Funded)
0 Increase Capacity in University Health Services - Counseling (Funded)

0 Create Two Regional Admissions Counselors positions (Funded)

In Progress Strategies (7 strategies)

~

0 Create a Demographic Data Report Tool- Develop a mechanism/tool where departments can easily
access the demographic data of the students they serve (or under-serve) and could make systematic
changes to improve access and retention.

0 Expand Communication Resources to Improve Financial Literacy

0 Increase Data Literacy - Develop new methods for increasing data literacy and building capacity around
data (e.g., communication, training, etc.)

0 Expand Idaho scholarships

0 Build Capacity to Support Assessment of Prioritized SERP Strategies.

0 Develop Early Warning Dashboard & Provide Proactive Academic Support (Funded)

0 Strengthen and Expand the Community Impact program

Pending Future Funding Strategies (6 strategies)

0 Implement Milestone-based Required Advising and Expand RADs
0 Investin Student Employment

0 Create the Center for Early Academic Outreach

0 Subsidize Student Housing on Campus

0 Generate bilingual (Spanish) enterprise level marketing campaigns
0 Provide Proactive Academic Support for underserved students

Removed Strategies (2 strategies) -

0 Create a Hispanic and Latinx Student Center
0 Expand Analysis and Use of Post/alumni Graduate Outcome Data

Aspirational Projects

I'n the original SERP plan, we identified several stre
either or both financial resources and the development of concrete plans for implementation. Often these ideas
cross multiple areas of the university and/or call for new structures to be built in order to be enacted.

Several of these projects, each of which represents a collection of strategies, have moved forward in exciting
ways this year.
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Experiential Learning Network (ELN)

The Experiential Learning Network (ELN) was launched in the fall of 2023. Originally co-led by Donna

Llewellyn and Debbie Kaylor, Jim Frederickson and Kara Brascia have stepped into leadership with Debbie

this year after Donnads .Theneiworlkeofredactive facultipand stafhiitaeerbeed 0 2 4
focused on intentionally infusing experiential | earni
experience. This yearés work has included eyEgattpwnng f &
hall events, revisions to Policy 3160 (Internship policy) to include the Five Elements of High Impact EL,

intentional and consistent use of language for EL, and completion of a field guide. For further details see
Appendix D.

First Year Experience

After the departure of the Director of First Year Experiences in September 2024, a First Year Focus

Coordinating Council (FYF-CC) was formed to both move ongoing work forward and more firmly establish the

direction and focus of the first year experience in academic affairs. Co-chaired by Susan Shadle (Office of the
Provost) and Kelly Myers (OCORG tobetharstaffsanddatulty resgopsible forh e F
or engaged with significant components géccomplishohentst s o6 f
from this year are the | aunch of a set of ABroncoStar
communications, the development of a set of goals/strategies/outcomes (Appendix E), assessment of

professional development for faculty teaching first year students, and plans for fall 2025 to engage and

celebrate those teaching first year students. See Appendix F for more information. Importantly, the FYE-CC

played an instrumental role in the establishment of the new universal goal for first year retention.

Other Aspirational Projects

This year, within the College of Arts and Sciences and in collaboration with Advising and Academic Support
Center, the has taken s maCréates UnfipdsCentralized Hame forlPeer pr oj ect
Tutoring Programs 6. The COAS Learning Collective are sharing
assessment. The relevant AASC unit has moved to the library, which has opened conversations about how we

help students navigate to and in the spaces in which they will find academic support.

The following projects, each of which represent a collection of strategies, have not moved forward as coherent
projects. However, in some cases, individual strategies under the project umbrella have moved forward where
there has been a champion in a college, department or unit on campus.

0 Build an Inclusive and Intentionally-designed Space to Support the Campus Welcome and Visit
Experience

0 Make Intentional Connections with Communities
0 Tell our Story to Idaho

0 Focus on Connections for Seamless Transitions
0 Implement an Integrative Learning Portfolio

Assessment: Impact of SERP Strategies

This year, the Enroll ment and Retention Action team s
assessment of the impact of selected SERP strategies. For many strategies, it is not possible to draw a direct
connection from completion of the strategy to access or retention goals. However, impact on course outcomes,
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persistence, participant reactions to a program, or concrete changes in student navigation provide us with
valuable insight into how each strategy may be impacting the overall environment for students and their
success at Boise State.

We have elected to highlight s o RgpendikG. These bighfgbtedadiidtiesa s s ¢
demonstrate how the SERP initiative has impacted a variety of aspects of the student experience, including

campus technology infrastructure, support for academic advising, student mentoring, professional development

for faculty, and key processes for recruitment and retention.

0 Communications and Marketing Strategies - Appendix G.1

0 Expand Opportunities for Course Redesign Support - Appendix G.2

0 Provide Consistent Advisor Training and Accountability - Appendix G.3

0 Provide Professional Development for Instructors of Courses with a Critical Mass of First-year Students
- Appendix G.4

0 Develop the Peer Navigator Program - Appendix G.5

0 Increase Access to Campus Housing for Idaho Students - Appendix G.6

0 Implement technological solutions for transcript evaluations to decrease evaluation time and improve

access - Appendix G.7

Other Major Activities during AY24-25

SERP Summit Fall 2024: A Focus on Transfer Students

In order to support a commitment to the goals of the SERP and to stimulate dialogue across the campus
community, we held our third SERP Summit in September 2024. The event engaged 104 participants from
across academic affairs and student affairs and enroliment management. After an exploration of data related to
transfer students at Boise State, participants engaged in rich discussions about activities that are already in
place to support transfer students and ideas for improving the support of transfer students. The event ended
with a well-received student panel. An analysis of the ideas that emerged from the day is found in the report in

Appendix H.

Student Voice

Admissions launched a SERP New Bronco Survey. The objective of this survey was to assess student

satisfaction with various aspects of the onboarding process at Boise State University, including admissions,
orientation, academic advising, and financial aid assistance. It was administered in February 2025 to Idaho
residents whoo6éd just completed their first sé&amester ¢
Appendix |) identify areas of strength and opportunities for improvement to enhance the student experience. As

part of the in-progress strategy - fiCreate an ongoing process to identify needed changes to policy, practice and
infrastructureo , Admi ssions also created a Focus Group Tool ki
Focus Group at Boise State University in Appendix J) to aid other units interested in utilizing Focus Groups for
process improvement.

As part of the FY25 Provostés Fellow program, Prof. /
February 2025 with first year students with at least one SERP identity. The goal of the focus groups was to
gather information about what might already be working to support first year students and what additional ideas
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students might have. Results are summarized in Appendix K. Going forward, these results will be used as part
of supporting faculty teaching first year students.

Understanding the Impact of Gender

As was noted in last yeards annual r e p é2%int6-yeanvgeduatibns e r v €
rates for first-time-full-time students based on gender, with female students graduating at a higher rate than

male students. In addition, among degree seeking undergraduates in the Fall 2024 incoming class,

approximately 40% were male. These data reflect trends seen nationally which show that men are less likely to

enroll in and complete college. In September 2024, Matt Genuchi (Professor of Psychology) and Jeff

Matsushita (Engaging Men Project Director) hosted an event to begin a conversation about better

understanding these gaps and seeking to identify strategies that might better support all students to be

successful. During the spring 2025 semester, they convened a small working group to consider specific

strategies to ensure the University is serving all students.

Undergraduate Recruitment, Retention and Marketing Summit

The Undergraduate Recruitment, Retention and Marketing summit was held on November 12 and featured
multiple impactful sessions related to recruitment, marketing and retaining prospective and current
undergraduate students. Over 160 people from across the university were invited and just over 100 attended.
See Agenda in Appendix L.

SERP Across Campus/Adjacent Work

One of the SERP Ready-to-do strategies is to make SERP part of the campus culture. Evidence of the
progress of this strategy can be found in the following examples:

College-level activity

Each academic college has been engaged in a variety of activities to support student success broadly and to
attend to the specific goals of the SERP. Some of these activities are described briefly below.

College of Arts and Sciences

To advance the goals of the university SERP, the College of Arts and Sciences (COAS) analyzed college-level

data to determine key barriers and areas of impact. In 2023, COAS began implementation of a college-level

SERP that identifies three priority areas for strategic retention: advising, persistence, and first-year success. In
advising, starting in Fall 2024, COAS introduced a new college-wi de At andem advi si ngo mc
students with wrap-around support from professional advisors and department mentors. Based on needs

assessment from the Bronco Gap Year program, COAS prioritized success coaching as a key intervention to

help at-risk students persist. In Fall 2024, the College of Arts and Sciences formalized its partnership with the
Provostbés office to or gan tyeaestudentsthreughttre Rirstereas Roqupioitiative. f o r
In addition to the college-level SERP priority areas, the COAS Data Team supports departments in developing
localized student success interventions through programs such as the Strategic Retention Initiative (SRI). In

22 |nterestingly, we do not observe this gap in our transfer student population (at least not those that start in the fall)
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Fall 2024, as part of the SR, three departments were granted funds and support as part of a two year process
to analyze areas for improvement with respect to student success and create and implement interventions to
improve student outcomes.

College of Business and Economics

The College of Business and Economics (COBE) actively supports Boise State University's Strategic
Enroliment and Retention Plan (SERP) through a series of focused and strategic initiatives. COBE maintains
its commitment to mandatory academic advising each semester. Offered on a walk-in basis, this advising
ensures students consistently receive timely guidance on their academic progress, helping them advance
efficiently toward graduation. Additionally, COBE provides free tutoring services in key lower-division core
business courses, fostering foundational skills that enhance student success early in their academic journey.
To better manage increased enroliment and advising demands, COBE strategically expanded staffing in its
advising office, enhancing the capacity to offer personalized student support. Furthermore, COBE has begun
leveraging Professional Fee funds to strategically hire faculty, with plans to continue this hiring throughout the
next year. This proactive approach is designed to address current wait-lists and expand course availability in
high-demand subjects, ensuring students have consistent access to necessary courses to support their
academic progress, ultimately supporting student retention and overall academic achievement.

College of Education

The College of Education uses a variety of college-wide data sources to inform and track strategic initiatives
related to student success, such as COED SERP data, student exit surveys, alumni survey data, and advising
surveys. In response to this data, we have hired a Director of Student Success, who has transformed our
advising suite into a more welcoming environment in our Student Success Hub where students can come in
and ask questions face-to-face. We have expanded the availability of face-to-face advising appointments, as
well as regular-lgposatdedsl ad. Awal k

Our TRIO Teacher Preparation Program continues to be a cornerstone in supporting first-generation students
by offering one-on-one advising, tutoring opportunities, and PRAXIS test preparation. This year, the program
received additional funding, which will allow it to serve even more first-generation students.

In addition, COED leadership has established regular communication pathways between academic advisors,
department heads, and program area coordinators to collaborate on course scheduling and offeringsd
ensuring that students can progress through their programs without barriers.

College of Engineering

The College of Engineering established the Micron Student Success Center (MSSC) in the Spring of 2023
which has a number of initiatives that support SERP goals.

Transfer Students - A dedicated staff member was hired as a Transfer Student Coordinator in mid 2023 to
increase support of COEN transfer students. Additionally, along with the support from an NSF S-STEM,
transfer pathways were developed utilizing a user experience designer for COEN majors for students earning
associate degrees at both the College of Western Idaho and the College of Southern Idaho (these pathways
have since been turned into transfer pathways templates for any college to use in mapping their curriculum for
transfer students). Coordination with the community colleges has assisted in the development of new
associates degrees at these schools that has helped create a smoother transition to Boise State and provided
27



students with a framework for obtaining degrees at both schools and in some cases a plan for 2 years at both
institutions. For the last 3 years we have also brought CSI and CWI students and faculty to our Senior Design
Showcase and conducted lab and COEN complex tours for prospective transfers from these institutions.

Student Centered Design - Adriana Facundo and Sienna George, a Learning Experience Designer, exemplify
innovation by creating a culture of student-driven inquiry in the College of Engineering (COEN), shifting

traditional research paradigms to position students as active co-creators of knowledge. Grounded in

Participatory Action Research, over the past year, Facundo and George led a student-centered research
initiative, ensuring students were not merely fobser\
creation of interview questions and review of emergent data. Through this process, they engaged over 250

students through group interviews, individual interviews, and surveys, to understand (from a student
perspective): whatodés wor king, wharauppgodstudentssccessgndwealnd hov
being for the long-term.

After synthesizing and affirming findings from this research with its initial participants, Facundo and George

unl ocked a key discovery: studentsdé overwhel ming neec
response, Facundo and George set-outto bui |l d a fAHumani zed -f&cug ioterdclivetool Ki t |,
designed to make humanized teaching more approachable and more joyful for both faculty, and students.

Unlike traditional faculty development resources, this tool is being co-created with faculty and students through

a series of workshops, iterative experimentation, and additional qualitative interviewsi ensuring it is not only
evidence-based, but also transformative in fostering curiosity, compassion, and stronger faculty-student

relationships. This work embodies imaginative problem-solving by translating the lived experiences and

insights of students into actionable strategies for institutional and community-created change.

Increased Advising Support - The COEN advising model has not changed significantly, though increased
funding through the advising fee has allowed for a reduction in advising loads and increased advising support
for students. Advisor turnover for some majors in recent years has led to frustration with students and likely
impacted enrollment and retention numbers. Staffing levels have increased in the last 2 years from 5.5
advisors to 8.5 advisors; for almost a year and half until recently we had no turnover in advisors. Advisors have
continued to utilize a COEN Academic Success Outreach Report after the 10th day of each semester to target
outreach to students who fall within at risk categories including those recently reinstated, on probation, with
multiple (4 or more) repeats and those with low semester or cumulative GPA's (below a 2.50). The lists also
include SERP student population information on first generation, Idaho rural, and Hispanic/Latino students that
has also been highlighted.

College of Health Sciences

To support the universitybds Strategic Enroll ment and
(COHS) Student Services and Academic Advising (SSAA) has implemented several initiatives to boost student
retention and expand support for its diverse student body. Several years ago, SSAA restructured its advising

model to create two specialized teams, Pre-Clinical and Pre-Health which was completed in 2024. The goal of
this restructure was deepening advi s odinspioving thepoveralli se, r
advising experience. By 2024, students reported shorter wait times, more opportunities to meet with advisors,

and more efficient communication and support. Additionally, SSAA integrated HLTH courses into the first-

semester experience forallon-c ampus COHS majors to introduce student
career pathways and to foster early faculty engagement. In collaboration with the School of Public and

Population Health, SSAA co-developed and co-instructed HLTH 100, a course launched in Fall 2024 to support
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Health Sciences Undeclared students and those exploring non-clinical career options. Additionally in 2025,
SSAA introduced its inaugural March Medical Madness, amonth-l ong series of ewvents
Pat hwayod student s pur s ueslth-telatedmptofesgional progiamsne di ¢ a | or h

School of Public Service

The School of Public Service officially launched our comprehensive student support center, entitled SPS
Connect in fall 2025 (although many pieces of this effort have been in place for a year or more). As the name
implies, this effort is geared toward better connecting students to their majors, their college, the university, as
well as careers. This grouping of co-located professional staff members provide a variety of services to our
students in an effort to keep them engaged, and follows best practices for student retention. Services include
(1) academic advising; (2) career coaching; (3) experiential and career learning; and (4) pre-law advising. SPS
Connect also features student ambassadors and faculty liaisons to support students.

Honors College

To advance the goals of the university SERP, the Honors College focused on three major areas this past year;
admissions, curriculum, and advising.

Recruitment: For fall of 2024, 20.5% of our new admits were Pell Eligible and 20% of our total student
population were Pell Eligible. 17.33% of our new admits were first generation students and 18.1% of our total
student population was first generation. We also reconstructed our admissions appeal process to be more
holistic. Our Idaho resident applications to Honors were up 22.69% over last year's resident application
numbers at this time (compared to the university's ~ 3.22% increase in completed, on campus, resident
freshman applications). For 2024-25 we allocated $35,000 for Honors College Program Fee Waiver. We used
$28,500 of that allocation partially due to a lower number of applications from the previous year. We have
continued an articulation agreement with CWI for direct Honors Admission if a student completes the CWI
Honors program.

Advising: We added a second full time advisor to divide the advising caseload. This led to over 500
individualized appointments, not including walk-ins and 17 group advising sessions. We have sent 2000+
targeted emails to Honors students to bring awareness to advising needs. Also, the advisors conducted 2400
audits between FA24 and SP25 to determine advising needs for each individual honors student with emails
being sent to students upon audit completion. The Honors staff also met with each student for an annual
meeting to discuss professional mentoring, academic and professional pathways, and conducted wellness
check-ins for students.

Curriculum: Honors restructured the curriculum, reducing credits needed to complete the program (5 credits
total from 21 credits to 16), and by removing 6 credits of flex, and adding one required 1-credit course focused
on developing career skills and bridging academics to professional pathways. We also implemented a new
procedure for students to apply for research/conference travel grants of up to $400 of which we granted 8 this
past year. We made 58 total travel awards for a total of $50,250: 15 travel awards through GLO for Su24, 1
GLO for Fa24 (through the Pia Unamuno Anchustegqui Basque award), and 42 with Honors 392 for Sp25.
Summer award amounts per student ranged from $150-350, Basque awards totaled $10,500. Honors 392
London trip awards were $800, and the Oxford trip award was for $900. Due to the increase in Honors 392
trips we have changed policy to not make study abroad awards for students using the regular GLO study
abroad programs, unless it connects to Basque Studies.
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Extended Studies

The Division of Extended Studies Enrollment and Student Success advising team implemented an annual
degree audit for all students enrolled in online programs supported by Extended Studies, regardless of their
current enrollment status. The primary goal was to identify students who had deviated from their degree path
or who had not enrolled for two or more consecutive semesters.

Based on audit findings, advisors conducted targeted outreach, prioritizing students who had stopped out or
were unresponsive to previous contact attempts. This outreach was designed to reassure students that they
hadnoét been f or got inteacorevarsation about stnategies ®r rétunnagrto school and
completing their degree.

In addition to the degree audit initiative, the team refined its proactive student outreach efforts. This included
weekly outreach to students on the drop report and outreach informed by behavioral indicators from Canvas
Analytics. The team also developed best practices for initial advising appointments, centering on a relationship-
first approach to build trust and support long-term student success.

We also pulled retention data for all of our online programs and met with individual academic program partners
to review retention and begin conversations about setting retention goals and opportunities to collaborate on
student success strategies and support.

Changes to Academic Advising

In order to increase retention of professional advising staff, a group charged by the Provost to explore
promotional pathways for advisors brought a proposal to the deans and the Exec Council. The proposal was
approved and necessary funding was identified. The promotional pathway process will be implemented in Fall
2025.

Salesforce Student Success Hub

iStudent Success Hubd (SSH) serves as the universityfé
the future) other success efforts. The platform went live in spring 2024 and this academic year was focused on
onboarding additional advising units, as well as building the features into the platform needed by new users. As

of June 2025, all college advising units have been onboarded to the system except for those in COBE and in

Extended Studies. Next year, we will complete the onboarding of advisors across campus and begin the move

to include other student success staff.

Salesforce Predictive Analytics for Student Success (PASS) Project

In parallel with the activity related to the Student Success Hub, Boise State invested this year in the
development of an analytical model for student success: Predictive Analytics for Student Success (PASS).
Built in the Salesforce CRM-A (analytics) product, the PASS model uses historical Boise State data to predict
future student success or risk based on a variety of factors ranging from their student GPA to their average of
late submissions in the Canvas learning management system.canvas. To be completed in summer 2025, the
project will include dashboards that will make it easy to identify students at risk. During FY26, we will explore
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the use of this new information to inform student success interventions based on unique needs at the student
level.

Course Capacity/Strategic Registration

In anticipation of a larger-than-originally-anticipated incoming class, planning for fall 2025 enrollment has
included modeling for how many more seats are needed in critical courses. This is in addition to the changes
we made to the strategic registration process last year, which will continue this summer.

In addition, a project was launched this year to explore the adoption of a course planning tool.?* Not only will
such a tool help students and advisors plan a path to degree, it will also be critical in forecasting needed
capacity in key courses.

Financial Wellness

Within the office of Student Financials, the Financial Wellness program is especially important for our students
who have financial-need and has been growing traction. The program has added layers of support and this
coming year will roll out a new Canvas course for students to become better informed about how to
successfully navigate the financial costs of a university education..

New First Gen focus in the Student Connections and Support Center

The Student Connections and Support Center, in partnership with New Student Programs, is launching a First
Forward Cohort Program in Fall 2025 to support incoming first-gen students. Designed to serve up to 50
participants, the program will offer peer mentorship, community-building, and tailored guidance as First Gen
Broncos.

Student Success Case Coordinators

Enroliment Services created a new position - Student Success Specialist. The Student Success Specialist
supports strategic recruitment, retention and graduation initiatives. Serves as an advocate for students
navigating administrative and academic processes, with a focus on students with some credits and no degree.
Also serves as a liaison for partners in enrollment and student success teams in Extended Studies and
academic departments to create a cohesive, transparent experience for students from the time of inquiry to
graduation. We successfully recruited and hired two people to serve in this new role.

Processes for Supporting the SERP

In the third year of SERP implementation, we continued to engage four different groups to support and expand
the work of the SERP at the university level.

23 Boise State has a course planning tool, but it is a decade old and no longer supported and because it has many
limitations, there is poor uptake by advisors and students.
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SERP Co-chair Meetings

The SERP Co-chairs meet at least once a week to plan, strategize and work to move the SERP forward. In
addition to planning for the ER Action Team, the ESSGC and the SERP Summit, the work this year consisted
of continuing to monitor the progress of the Ready to Do and Ready to Develop SERP Strategies, launching
the Transfer Working Group Strategies, and expanding assessment capacity.

Enrollment and Retention (ER) Action Team

The Enrollment and Retention Action team (co-led by Susan Shadle and Kris Collins) continued to convene

every two weeks. The membership fluctuated some but continues to represent a cross section from Academic
Affairs and Student Affairs & Enroliment Management. This year we continued to focus on engaging with
stakeholders of the various fiReady to dodo and AReady
strategy. We added 2 new teams to the original four sub-teams: Team T to steward the Transfer Strategies

and Team Assessment to increase our bandwidth to support assessment of the impact of the various

strategies.

Data Group Meetings

The Data Group met twice a month, until January 2025, to support the SERP and other student success

initiatives. Having completed many of the original data driven SERP Strategies and after completing the

institutional goal setting for the Blueprint for Success process and providing data that would support Boise

State at the JFAC sessions, the group decided to discontinue regularly scheduled meetings. A large part of this
groupds role was compiling and an alrkhasibeeg strSamihéd withgHea t e c
creation of The Retention and Graduation Dashboard and building SERP work into the workload of a Research
Analyst in Enroliment Services.

Enrollment and Student Success Governance Council (ESSGC)

The ESSGC is responsible for high-level oversight of SERP progress, along with other issues related to
enroliment and retention. Members represent the interests of the SERP at the University Executive Council.
Meetings focus on implementation process and issues that require prioritization, governance, and oversight.
The group met 4 t-25aoademidyear. Exagples df the ide&s4nd issues the group engaged
with this year include:

0 Fall 2024 Enrollment and Idaho LAUNCH Data

0 The SERP Annual Report

0 Blueprint for Success Targets

0 Enrollment Modeling and Capacity Planning

0 First Year Experience Coordinating Council and a proposed First Year Retention Universal Goal
0 Graduate SERP

0 The Path to 10,000 Fully Online Students
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Reframing the SERP Student Success Goals

As we move into year four of SERP implementation, we have elected to reframe the SERP student success
goals.?* There are several reasons for this change.
O While the general goals of the SERP and the idea
campus, most community members would be hard-pressed to articulate the goals and how we are
progressing, or not, toward those goals; we need a set of goals that is easier to understand and
articulate.
Framing our goals as a reduction in gaps has been challenging because outcomes for each group in
the comparison can move. In some cases, outcomes have improved in an absolute sense even when
the gap has not yet gotten smaller. This can make it difficult to see when paositive progress has been

(@]

made.

0 While gaps are easy to represent graphically, they are more difficult to remember and discuss than a
particular target. In addition, there hasndét been
local results contribute to the goals that we set at the university level.

0 For each goal, we originally articulated a reductioninthegapandwe noted a target we

well-served students to reach. While this makes the analysis of our student outcomes very rich, itis
also complex; there are a lot of different numbers to track.

The addition of the Transfer student goals last year are based on a totally different set of metrics and
an effort this year to add a first year retention goal increased the complexity of tracking progress.

(@]

New Goals for Student Success

0 Attain 6-year graduation rates of 65% for all students , within both transfer and first-time to full-time
college cohorts

0 Attain 1-year retention rates of 80% for all students , within both transfer and first-time to college full
time cohorts.

Distinct from an average goal, these are universal goals, which allow us to monitor all student groups relative
to a single benchmark.

24 The SERP access goals have served the initiative well and we will continue to monitor these as-is.
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In the context of setting new goals, it is valwuable f
average first year retention and 6-year graduation rates for First-Time/Full-Time (FTFT) students) with Peer
Institutions.?® Based on the disaggregated results described below, we can see which cohorts of interest need

more support to improve our average rates. The table below also notes our aspirational universal goals.

1-yr Retention Rate FTFT 6-yr Grad Rate FTFT
Fall 2022 Cohort Fall 2017 Cohort
Boise State Universal Goal 80% 65%
Boise State University (average) 78% 61%
State Board -approved Peer Institutions
Cleveland State University 69% 49%
Indiana University-Indianapolis 72% 54%
Portland State University 75% 53%
The University of Texas at San Antonio 79% 51%
University of Akron Main Campus 73% 53%
University of Nevada-Reno 80% 62%
University of South Alabama 76% 52%
University of Wisconsin-Milwaukee 72% 51%
Wayne State University 82% 57%
Wichita State University 68% 51%

Aspirational Peer Institutions

Georgia State University 78% 54%

University of New Mexico-Main Campus 73% 52%

25 |nstitutions are not required to report retention and graduation rates for transfer students, so we are not able to compare
our local transfer student data to that of our peers.
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Status of outcomes for 6-year graduation rates relative to a universal goal

The graphs below depict outcomes for disaggregated student groups relative to these new universal goals.?®
For the 6-year graduation rate, we show the results for the Fall 2018 incoming full-time cohorts (first time and
transfer). For the 1-year retention rate, we show the results for the Fall 2023 incoming full-time cohorts (first
time and transfer). The width of each bar reflects the size of the group. As the SERP initiative moves forward,
we will monitor the progress of all students relative to the universal goal.

First-time, Full-time students: Within the FTFT Fall 2018 cohort, we see in the figure below, there are multiple
groups of students whom we have not effectively supported to reach the universal goal (e.g., male students,
Idaho urban students, Idaho resident students, and students who live off campus in their first year, those who
are both first-gen and not-first-gen, students who begin in fully online programs etc.). These data can give us
insights into the kinds of changes that might be made to support all students to navigate to degree completion.

Qur efforts wildl be aimed at understanding studentsé
be successful.

26 |t is important to note that students are counted multiple times in this data. For example, every student is in both an age
category and a gender category.
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Six Year Graduation, First-time, Full-Time Students, Fall 2018
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The above graph shows our current status relative to the universal goal. In order to see the kind of progress
webve made since the |l aunch of the SERRppendikl.i(Spoilerv e
alert: we have improved outcomes for nearly every group of students).

Full-time, Transfer students: Within the FTTR Fall 2018 cohort, we see that more groups of students reach the
65% universal goal compared to FTFT students. This is to be expected since transfer students frequently bring
in many credits toward graduation. However, in the transfer data, we see several groups of students (e.g.,
Idaho urban students, Pell-eligible students, students in campus-based plans, and male students) do not yet
meet the universal goal for degree completion. In contrast to the FTFT cohort, transfer students who enroll in
fully-online programs are highly likely to complete their degree in six years. Our efforts should be aimed at
using these data to gain insights into student experiences and then using those insights to make changes to
the educational environment that will help every student be successful.
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Six Year Graduation, Full-time Transfer Students, Fall 2018
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Status of outcomes for 1-year retention rates relative to a universal goal

Emerging from the work of the First Year Focus Coordinating Council (see Appendix E and F), the SERP
initiative has now adopted a universal goal for 1-year retention. This is important because it takes a long time
to observe impacts on the 6-year graduation rate. Further, while we lose students at a variety of time points
along their academic journeys, the largest loss of students is in their first year.

Within the FTFT Fall 2023 cohort, there are groups containing significant numbers of students who do not
reach the universal goal (e.g., male students, Idaho urban students, all Idaho resident students, and students
who live off campus in their first year). There are also groups that are smaller (e.g., students who begin
college for the first time at age 20+) that we have not yet successfully supported through their first year of
college. Not surprisingly, these patterns are similar to those we see in the 6-year graduation rates. This
suggests that if we can help create an environment for all students to be successful in their first year, we will
help more students complete a degree.
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One Year Retention, First-time, Full-Time Students, Fall 2023
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Within the FTTR Fall 2018 cohort, we see that fewer groups of students reach the 80% universal goal
compared to FTFT students. Further, we see several groups of students (e.g., students of all genders, first-
generation students, Pell-eligible students, and students coming from out of state) do not reach the universal
goal for first-year retention. And while transfer students who enroll in fully-online programs are highly likely to
complete their degree in six years, many of them are not retained after their first year. Our efforts should be
aimed at understanding the student experiences in the first year in order to identify changes to our educational
environment that will help all students be successful.
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One Year Retention, Full-time Transfer Students, Fall 2023
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Further, an analysis conducted this year helps us to see patterns of retention and success AFTER first-year
retention for the four original SERP groups (see Appendix N). These data show that retention efforts in the first
year AND in subsequent years are essential to best serve our students. These ideas will inform our efforts

going forward.
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What is next? Planned Activity 2025-2026

We look forward to the fourth year of SERP initiative implementation at Boise State. Our recruitment efforts will
continue to focus on Serving ldaho . And in order to support students to reach their goals, our
retention/graduation efforts will focus on Building Relationship -Rich Environments and Helping Students
Navigate Pathways. In addition, some of our planned activities are in response to the moment of transition
Boise State is in; the university enters this academic year with an interim president and a variety of interim
leaders across the university. Keeping people informed about the value of SERP and engaged in implementing
SERP strategies is a high priority.

The following categories of work will allow us to focus our efforts across the university to continue to make
progress towards the goals of the SERP initiative. Next year we will:

Restructure the work of the Enrollment and Retention Action Team

Since the SERP initiative began, the Enrollment and Retention Action Team (ER Action Team) has played a
key role in tracking strategies and their progress. The group has been effective at engaging voices from across
the university to steward strategies forward. We expect the ER Action Team to continue to play a key role in
delivering on the remaining components of the SERP.

- Reconstitute the ER Action Team Membership: In our review of progress, we have noted that the
strategies that are completed or have momentum are frequently those that had a representative on the
ER Action team. Thus, we plan to re-constitute the group so that people who are in positions to move
the remaining Ready to do and Ready to Develop strategies are represented. The group will be
supported to complete as many remaining strategie:
be to
- Provide cross-institutional perspectives on the SERP, with particular attention to the activities
and strategies being enacted to support the go
or fibrain trusto to be sure we arend6t missing
- Steward specific strategies forward
- Create a Transfer Implementation Team: The transfer-student-related strategies needs a group of
folks who have knowledge about transfer students and are in positions to move strategies forward. We
will call together and charge a group to focus specifically on the transfer-related strategies. This group
will report back to the full ER Action Team.
- Continue to Focus on Assessment.  The strategy we used last year to engage the ER Action Team,
and to provide support for assessment was effective at increasing capacity for assessment. We will
seek to reproduce that effort this year.
- Identify a metric to monitor Spring  -Start transfer students. Over 40% of our transfer students begin
in the spring or summer compared to only 7% for First-time students. In order to be sure we are
monitoring their progress, we need to understand their rates of retention and graduation.

Support the Enroliment and Student Success Governance Council

With transitions in leadership, we will spend some effort this year onboarding new members to the Enrollment
and Student Success Governance Council (ESSGC). In addition, we plan to engage the ESSGC to help to
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prioritize SERP-related items that might move forward for funding as part of the normal university budgeting
process.?’

Focus on Game Changers

In addition to the individual SERP strategies that will be stewarded by the ER Action team, we have identified
three figame changingo efforts that have emerged in tF
impacts on student success. Each one is likely to help students navigate their journey to degree completion

AND should help us support students in a more relationship-rich way. Some of these efforts may need financial
investment. We will work with the ESSGC to advocate for the resources needed to move them forward.

0 Explore and Implement a Degree Planning Tool. ~ Several of the original SERP strategies are
dependent on such a tool. In FY25 we began exploring platforms that could work in the Boise State
Environment. This kind of tool is desperately needed to help students navigate and to support university
course capacity planning. Further, such a tool will both facilitate students and advisors being in
dialogue about degree progress given that most students are not required to seek out advising after
their first semester. In addition, such a tool should make some advising tasks more efficient, freeing up
advisor bandwidth for more holistic advising approaches.

0 Implement the Predictive Analytics for Student Success (PASS) project . Now that we have a
predictive analytics model, we will explore how we might leverage it across the university to provide
proactive outreach and support for students who are in most need of either or both navigational support
and/or relational connections.

0 Highlight Financial Wellness _ Services. It is important that the faculty and staff who encounter

students who experience barriers because of financial challenges understand what services are
available to students. Financial Wellness Services has been refining and expanding their services. The
Financial Wellness program is focused on building a sustainable, data-informed model for financial
wellness at Boise State that strengthens financial capability, drives student retention, reinforces
institutional resilience, and aligns with core strategic priorities.

Engage the Campus Community

If the SERP initiative is to be successful, it is essential that faculty and staff across the university continue to
understand its goals and see themselves as having a role in achieving them. For that reason, we will continue

to commit to activities that engage the campus in dialogue and planning around the SERP. These efforts both

help keep the SERP on peopleds radar andichtcrbss-y al so he
divisional/cross-unit collaborative environments that can best serve our students. This year we will

0 Host the 4th SERP Summit and visit the Academic Leadership Council and other stakeholder groups

0 Continue with regular updates in the Provostés ne
0 Work with Communications and Marketing to highlight several SERP related projects

0 Engage a new university president in understanding the goals and good work of the SERP

27 SERP-related projects are funded from within stakeholder units; new funding requests must be prioritized alongside all
other proposals aligned with and in support of the Blueprint for Success.
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Appendix A. Comparisons Over Time: First-Year Retention, Graduation rates and

Cohorts size
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First time Full time: Hispanic/Latinx vs. Not
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First time Full time: Pell-eligible vs. Not
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First time Full time: First-generation vs. Not
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First Year Retention Rate of FTFT:
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Transfer Full time: Idaho Rural vs. Idaho Urban vs. Not Idaho

First Year Retention Rate of Transfer Fulltime:
Idaho Rural vs. Idaho Urban vs. University Average
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Transfer Full time: Hispanic/Latinx vs. Not

First Year Retention Rate of Transfer Fulltime:
Hispanic/Latinx vs. Not
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Transfer Full time: Pell-eligible vs. Not
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Transfer Full time: First Generation vs. Not

First Year Retention Rate of Transfer Fulltime:
First Generation vs. Not
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Appendix B. Resident and Non-resident Comparisons Over Time

First time Full time: Hispanic/Latinx vs. Not and Resident vs. Nonresident
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First time Full time: Pell-eligible vs. Not and Resident vs. Nonresident

First Year Retention Rate of FTFT:
Pell-eligible vs. Not; Resident vs. Not

Four Year Graduation Rate of FTFT:
Pell-eligible vs. Not; Resident vs. Not
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First time Full time: First-generation vs. Not and Resident vs. Nonresident

First Year Retention Rate of FTFT: Four Year Graduation Rate of FTFT:
FirstGeneration vs. Not; Resident vs. Not FirstGeneration vs. Not; Resident vs. Not
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Transfer Full time: Hispanic/Latinx vs. Not and Resident vs. Nonresident

First Year Retention Rate of Transfer Fulltime: Four Year Graduation Rate of Transfer Fulltime
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Transfer Full time: Pell-eligible vs. Not and Resident vs. Nonresident

First Year Retention Rate of Transfer Fulltime: Four Year Graduation Rate of Transfer Fulltime
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Transfer Full time: First Generation vs. Not and Resident vs. Not

First Year Retention Rate of Transfer Fulltime: Four Year Graduation Rate of Transfer Fulltime
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Appendix C. Baseline data for Transfer student goals

Transfer vs. Firsttime: Gaps in Percent

Percent Retained or Graduated

Freshman Sophomore
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Limited to Students who were Full-time in Fall 2022 94.4%

Junior

Academic level is based on number of credits in Fall 2022. Fate data addresses the
question: “For students in a given fall semester, where were they one year later: did they
not enroll, were they retained, or did they graduate?” "Freshman" only approximately
corresponds to the traditional "freshman cohort". Similarly, "retention"
only approximately corresponds to traditional cohort-based measures of retention. N's at
base of bars represent the sum of not enrolled, retained, and graduated.

in this analysis

Seniors: Transfer vs. Firsttime
Gaps in Percent Not Enrolled,
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Academic level is based on number of credits in
Fall 2022. "Retained" in this analysis only
approximately corresponds to traditional cohort-
based measures of retention. "Graduated"
includes graduates with associates degrees.

56




Appendix D. Experiential Learning Network Update Spring
2025

BOlI SE STATEOGS VI SI ON FOR EXPERI ENTI AL L EATF

Boise State is committed to providing transformative learning experiences for all students, ensuring that every
credit -bearing experiential learning opportunity incorporates high-impact practices that prepare students
to shape a better future for themselves and the world.

THE EXPERIENTIAL LEARNING NETWORK (ELN) CHARGE:
The ELN will function as a university driver of the vision to realize a campus experience which intentionally
infuses experiential learning and career readiness. The ELN will offer support in some of the following ways:
A Supporting faculty to promote engagement in curricular experiential learning
A Increasing implementation of high-impact practices
A Aspiring to make Experiential Learning accessible for every student and integrated into their student
journey

EXPERIENTIAL LEARNING NETWORK SUBCOMMITTEES/LEADERSHIP

0 Program Level Experiential Learning - Debbie Kaylor & Kara Brascia

0 Institutional Supports - Mike Stefancic & Donna Llewellyn/Jim Fredricksen
0 Communication Channels - Donna Llewellyn/Jim Fredricksen & Erin Mahn
0 Student Impact and Inventory - Lavanya Seetamraju & Nick van Santen

Scope: Expand the ELN by identifying experiential learning programs across campus and providing
opportunities for EL leaders to gather, share information, and learn from each other.

Work: Hosted an Experiential Learning Town Hall connecting thirty+ EL leaders and supporters and
introduced the Five Elements of High Impact EL __while providing space for them to share their needs. Hosted
a second session focused on coaching on the Five Elements.

Next Steps:
0 Continue to provide opportunities to build a stronger culture around experiential learning including
adoption and scaling of the Five Elements.
0 Use the data collected to develop a resource identifying EL programs, basic and contact information for
faculty and advisors.

Scope: Ensure that university policies and processes support student impact and access to experiential
learning programs.

Work: Updated Policy 3060: Internship and Practicum Internship to include the Five Elements of High Impact
EL and clarify program-specific GPA requirements. We have been a voice to raise awareness of EL as faculty
Workload and Promotion and Tenure policies get reviewed.

Next Steps:
0 Propose a process and communication/training plan for changing the add deadline for Internships and
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Practicum Internships to 10th day and adding a second 7-week course.

0 Understand the RCM budget model and its implications for Experiential Learning programs (e.g., map
how EL programs are currently funded and how that might be changed with RCM)
0 Explore the internship credit registration process to increase support for students well ahead of

deadlines reducing barriers to participation. (eg. allow students to register for internships credits at the
same time as other courses).

Scope: Ensure a common language is used around experiential learning across the university and that it
resonates with/attracts students and parents

Work: Added Becca Stitch, Student Communications and Marketing, to the subcommittee to assist with

aligning ELN marketing efforts with other communication channels (First-Year Experience, Student Life

Newsl etters, etc.). Deter mi mabalutbtaldang anchamarkéimgdExperiential s i mp | ¢
Learning, will be most effective with students, faculty, and staff.

Next Steps:
0 Work with UF to identify ways to support faculty in UF and FF courses to create high-quality EL
opportunities that students canét miss.

0 Collaborate with campus partners and subgroups to embed the introduction and practice of experiential
learning into UF and FF and produce any needed support materials (PPT slides, worksheets, coms).
0 Integrate (an introduction to) EL into a 100-level required course (UF 100).

Scope : Decisively establish the key elements of high-impact experiential learning, and streamline the
implementation process for program adoption.

Work: We have incorporated the Five Elements into Policy 3060 - Internships and Practicum/Internships. We
finalized the field guide, which supports Experiential Learning for High(er) Education. Conducted over 20 semi-
structured interviews with COAS internship coordinators focused on understanding the role of internship
coordinators, discussing the Five Elements, assessing current departmental operations, and planning for future
requirements.

Next Step s:
0 Analyze the data collected over the spring and identify our next steps for implementing the Five
Elements and the Fieldbook.
0 Secure buy-in and propose updating Policy 3010 to move the internship add/drop deadline from six
weeks to the 10th day.
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Appendix E. First Year Focus Implementation Framework

What is the First -Year Focus?
At Boise State, we are elevating and aligning the work we do to support first-year students through a First-Year

Focus across Academic Affairs. This is a coordinated, intentional shift in culture and practice across our
academic units. First-Year Focus is all about working together, with shared purpose, to better serve our
students. If we are not coordinated in our support, we can end up confusing students with multiple messages
and differing processes. Our students need us to be coordinated across areas to help them move smoothly,
and purposefully, through their first year of college. The First Year Focus initiative is designed to help
educators focus on creating conditions to ensure that every student, both first time in college and transferring
from another institution, experiences a relentless welcome during their first year and is supported to develop
the confidence and academic self-efficacy they need to be successful.

First -Year Focus Bridging Strategies

There are three key elements to the First-Year Focus work: goals, strategies, and outcomes. We have
established five main goals to be supported in academic environments, and we have identified concrete
student outcomes linked to those goals. Between goals and outcomes, we have bridging strategies. These are
specific interventions, aligned to the goals, that will be developed and

delivered through classrooms, advising and mentoring, and shared

messaging. The goals and outcomes keep us all aligned; the Gonls il
strategies honor our areas-specific expertise and opportunities. Strategies
First -Year Focus Bridging Strategies 28 (for example) Student Outcomes
Goals
We embed classroom support in specific | With this embedded and coordinated
We envision a futurein f[ways, such as¢é support, our studen
which every
Experiences 0 We design opportunities for 0 | know how to build connections
belonging students to collaborate with with peers and educators and the
peers on meaningful, shared community.
goals or projects. 0 | can navigate communities with
0 We integrate peer mentor confidence
support
0 We |l earn student
make sure that students learn
each otherds nai
Identifies as a learner 0 We frame learning as a journey. 0 | know what it means to take
0 We provide specific, actionable ownership of my learning
feedback that is focused on the 0 |am an active and resilient
learning process. learner who understands what it
0 We help students set goals and means to have a
reflect on their progress over mi ndset o
time. 0 | approach my studies with
curiosity

28 The bridging strategies column is based on context. The table above shows an example of what the bridging strategies
might look like in a classroom context. This column could alternatively be described for academic advisors or within
mentoring programs, etc.
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First -Year Focus
Goals

Bridging Strategies 28 (for example)

We embed classroom support in specific

Student Outcomes

With this embedded and coordinated

We envision a futurein f[ways, such as¢é support, our studen
which every
0 | have developed strategies will
help me persist in the face of
academic difficulty
Develops or hones the 0 We help students set goals and 0 | have concrete strategies that
skills needed to break tasks into manageable help me successfully complete
succeed steps. academic tasks
0 We help students develop 0 | know how to set and manage
routines for planning, organizing, goals
and reflecting on their learning. 0 | seek opportunities to enhance
0 We create space for peer and practice life-long durable
collaboration that promotes skills
accountability and shared
learning.
Feels empowered to 0 We normalize help-seeking as a 0 |can assess when | need
take advantage of strength. support
resources 0 We create space for students to 0 | am comfortable reaching out for
practice how to advocate for help
themselves and others. 0 | know where to find resources
0 We guide students in
opportunities to reflect on what
types of support they need and
when.
Discovers their sense 0 We help students notice patterns 0 I have can expl {
of purpose in their strengths, challenges, my purpose for being in college)
and passions. 0 | know how to explore the value
0 We engage students in of academic experiences and
conversations that connect their their role in future success.
learning to life beyond the 0 | feel ownership of and
university. investment in my academic path
0 We create space in our curricula 0 | can see connections between

for students to explore, be
curious, and pursue self-directed
projects.

my day-to-day efforts and my
long-term vision
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Appendix F. First Year Focus Overview of Activities

At Boise State, we are elevating and aligning the work we do to support first-year students through a First-Year
Focus in Academic Affairs. This is a coordinated, intentional shift in culture and practice across our academic
units. First-Year Focus is all about working together, with shared purpose, to better serve our students. If we
are not coordinated in our support, we can end up confusing students with multiple messages and differing
processes. Our students need us to be coordinated across areas to help them move smoothly, and
purposefully, through their vital first year of college.

The First-Year Focus is designed to help educators focus on creating conditions to ensure that every student,
both first time in college and transferring from another institution, experiences a relentless welcome during their
first year and is supported to develop the confidence and academic self-efficacy they need to be successful.

Overview of Accomplishments
0 We developed a First-Year Focus vision that articulates the key outcomes of first-year success; this has
evolved in a framework for implementation (Appendix E)
O With approval from Boise Stateds Enroll ment & St u:
universal goal of 80% firsty ear retention (i.e., A80 for all o).
We established the First-Year Focus Coordinating Council (FYF-CC) to formalize our shared leadership
approach
We implemented coordinated messaging delivered to first-year students in their classes and through
email:
3 ABroncoStartodo messagi ng aeadcoysesidisgilugdtie4dB8d t ool s
instructors
3 AWeeks of Welcomed weekl y mes s-aagkcangpaignnddlivesed pp or
to 4,474 students with a 43% open rate).
We enhanced support for faculty teaching first year courses
3 First-Year Teaching Institute
3 First-Year Focus Luncheon and Celebration (planned for Fall 2025)
3 First-Year Faculty Learning Community and Community of Practice (planned for Fall 2025)
We created new ways to identify students who need extra support
3 Becoming a Bronco Survey
3 Withdrawal dashboard

(@]

(@]

O«

(@]

Coordinating Our Efforts
Through our shared leadership approach (i.e., our First-Year Experience Coordinating Council), we are shifting
the first-year space from individualized programs to a coordinated effort across areas.

1. We are coordinating first-year academic programming. The Directors of First-Year Writing, Foundations
of Communication, the Math Learning Center, and University Foundations work together to:

0 Share strategies and best practices across units

0 Increase instructor awareness of what is happening in other courses in order to better support
students

0 Pace assignments with other first-year curriculum in mind

0 Help students understand the purpose of other first-year courses and the connections across

courses (particularly in terms of durable skills)
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2. We are coordinating first-year support programs. The Directors of Advising and Academic Support, the
Learning Center Directors, and the Center for Teaching and Learning are linking efforts to support first-
year students and the faculty and staff who work with them. For example:

Shared data collection systems across Learning Centers and Advising offices

0 Unified messaging integrated into tutoring and advising that emphasizes the connections across

first-year programs, the durable skills in the curricula, and the purpose of general education

Faculty training and professional development that aligns with the first-year goals

[@]3

(@]

3. We are coordinating first-year communication. Academic and Student Affairs are partnering to create
coordinated First-Year Focus messaging:

Unify direct-to-st udent messaging to combat -oveHoadidgswehi t e r

Create a throughline from orientation through the first year with clear and consistent messaging

that is reinforced throughout the year

Regularly update faculty and staff on First-Year Focus information and opportunities

Create consistent communication channels across first-year programs

O« O« O« O«

Shared Leadership
In order to enact and sustain a coordinated efforts across multiple units, we assembled the First-Year
Experience Coordinating Council (FYE-CC):

0 Co-Leads: Susan Shadle and Kelly Myers

0 Ti Macklin, Director of First-Year Experience

0 Candyce Reynolds, Director of University Foundations

0 Brinley Stringer, Director of Math Learning Center

0 Anna New, Director of Foundations of Communication

0 Tomas Baiza, Director of AASC

0 Dan Sanford, Director of Center for Teaching and Learning
0 Zoé Segnitz, Director of New Student Programs

0 Lizzy Borges, First-Year Librarian

This Council assembles the leaders of key first-year programs that serve thousands of students. The group
also includes the Directors of the Center for Teaching and Learning, the Advising and Academic Support
Centers, New Student Programs, and the Albertson 6 s  Liiadain, &ay greas that reach thousands of first-
year students and hundreds of instructors. This leadership team meets biweekly to align classroom practices,
student support, and instructor support around our common goal of increasing first-year retention and student

satisfaction.
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Appendix G - Assessment of Selected SERP Strategies

Appendix G.1. Communications and Marketing Strategy

Original Strategy #1: Improve Wayfinding to Student Life Essentials Resources and Student Basic Needs
Enhance wayfinding to the Student Life Essentials webpage. Explore the possibility of adding a current student
link on the main Boise State webpage. Design landing page that leads students to resources.

What does the accomplished strategy look like?

Improving wayfinding for our SERP students, specifically within the university web environment, is crucial as it
is typically a student's first interaction with the university. Many university websites suffer from being designed
for internal stakeholders rather than for prospective and current students leading to a poor user experience.
Successful user experiences (UX) make navigating the university web environment intuitive and easy. When
developing and displaying content, it is important to reduce excessive web page content, especially if it is
without clear organization and overwhelms users. Unorganized content leads to difficulty finding relevant
information, increased stress, and reduced efficiency in decision-making. When students can quickly and
efficiently locate information it saves them time and reduces frustration, which is even more important for our
SERP populations.

Impact of the accomplished strategy

Starting in 2024, Student Communications and Marketing began updating the content, navigation, and overall
user experience (UX) for 22 separate SAEM divisional department websites. Part of the evaluation process for
each site involved identifying ways to reduce the number of steps required to accomplish a specific task,
thereby making it easier for students and simplifying navigation, reducing page content as well as making the
content more relatable, and, in some cases, reducing redundant pages altogether. Students or their parents
encountering multiple pages with the same or very similar information can become confused and frustrated.
They might not know which page contains the most up-to-date or comprehensive information. If students land
on a redundant page and quickly realize it's not unique or helpful, they are more likely to "bounce"” (leave the
site quickly), which signals to search engines that the content isn't relevant or engaging. Rural areas often
suffer from lower bandwidth and less reliable internet connections (e.g., 3G, satellite, or slower DSL). Having
redundant pages means more data needs to be downloaded, which significantly increases load times.
Additionally, rural internet plans typically have strict data caps. Unnecessary data transfer from redundant
pages quickly consumes this allowance, leading to slower speeds, overage charges, or service throttling. So
far, the team has evaluated 1,678 pages of content and removed 488 pages, representing 29% of the total.

In addition to the page reductions, Student Communications and Marketing has updated the imagery, made
navigation easier and more intuitive, and taken a detailed look at the language and tone used across each
website environment. Simplifying university webpage content is particularly beneficial for first-generation
students, as they often face a range of challenges that their peers with college-educated parents may not.
First-generation students and their families typically lack firsthand experience with the intricacies of higher
education. They may not understand common university jargon, acronyms (e.g., FAFSA, provost), or the
university's organizational structure. Simplifying website content helps avoid assuming prior knowledge,
making essential information more accessible. To better understand and overcome our content challenges, the
content team researched new industry standards and conducted focus groups with current Boise State
students. From this, we crafted new text content that reduces the use of complex words and "industry speak"
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and reduced lengthy paragraphs in favor of short bulleted lists to serve our SERP audiences better. As a
result, we are seeing a 30% decrease in bounce rate, which measures the percentage of visitors who leave
your website after viewing only one page, and a 15% increase in engagement rate, which measures how
actively users interact with your website. Engagement rate encompasses metrics such as page views per
session, time spent on a page, and event interactions. Finally, the culmination of a lower bounce rate and
increased engagement has had a marked increase in students' time on site. Our current average time on site
has increased by 11%.

Appendix G.2. Expand Opportunities for Course Redesign Support

Original Strategy: Add to existing structures and incentives for course redesign to support student success,
focused on the incorporation of high-impact practices, principles of Universal Design, and best practices for
serving all students.

What does the accomplished strategy look like?

In Summer 2024, the CTL expanded its support for course design/redesign, offering both the Course Design
Institute (CDI) and a new, online, Course Design Academy. A total of 43 faculty participated across the two
programs-11 more t han t hef3ZThe G alsopartaeted with Pniversity Foundations to
support the UF 100 CDI. A total of 75 faculty participated in these three events, impacting over 3,900 students.

Impact of the accomplished strategy
0 CDl participants averaged a 0.9 increase on confidence (out of a 4 point scale) across all 21 areas of
growth, with the largest increases in their confidence in being able to
3 Analyze the situational factors unique to my course (1.1)
3 Write course learning outcomes which meet the CALMS criteria (1.2)
3 Include choices for student in my summative assessments (1.2)
0 In follow up conversations with participants, they also shared updates on how the changes they made
because of the CDI was impacting student learning in their courses:
3 AAfter participating in the Course Design Inst
assignments at a higher level of quality, and seem to be more thoughtful. This is because we as
a teaching team are able to point to specific ways in which foundational ideas and exercises are

instrument al in those | arger kinds of projects
3 Alf I hadndét gone through the Course Design 1In

redesign my course. Hearing so many examples of how to integrate active learning helped me

commit to flipping my class, which is now showing evidence of improvedst udent | ear ni

Tracie Lee, College of Business and Economics

Appendix G.3. Provide Consistent Advisor Training and Accountability

Original Strategy: Create a university-wide training for all academic advisors, regardless of major or college.
Offer consistent onboarding and additional ongoing professional development opportunities.

What does the accomplished strategy look like?

In 2022, the Advising and Academic Support Center created a university-wide general training for all academic
advisors, regardless of major or college. The training was successfully implemented for all new advisors and
further development of advisor training modules are planned to support broader discussions regarding the

64



advisor professional ladder infrastructure that will ultimately promote and incentivize more ongoing professional
development opportunities for the academic advising community at Boise State.

Impact of the accomplished strategy

0 Since March of 2022, 50 new academic advisors have completed Advisor Training. Modules were
specifically built to create a shared understanding of common systems and campus resources that all
advisors routinely access and serve as a foundation for ongoing department- and college-specific
training in the onboarding process.
Qualitative data suggests that participants have consistently gained new and helpful insights from their
experience in Advisor Training.

O«

Appendix G.4. Provide Professional Development for Instructors of Courses
with a Critical Mass of First-year Students

Original Strategy: This strategy's goal is to launch a professional development program for instructors of
courses commonly taken by first-year students. It will focus on building a learning community around
supporting the success of students in their first year - with an emphasis on classroom strategies that will foster
retention and persistence for (SERP) Pell-eligible, First-generation, Latinx, and Rural students.

Implementation: For three years, the Center for Teaching and Learning (CTL), University Foundations, and
the First Year Experiences Program have collaborated to offer the First Year Instructors Institute. The event
was designed for instructors who teach courses that are an important part of the first-year experience for
students at Boise State. The goals for this event were to:

Create a cohort of faculty who identify with the first-year experience and see their courses as part of it
0 Provide tools for faculty to clearly communicate why students are here (in the class, at the university,
etc.)

Support faculty to integrate strategies for supporting all students, including the populations identified in
the Strategic Enroliment and Retention Plan, into their classes and help students make the transition to
college

Over the course of the program, participants considered ways that their courses could best meet the needs of
first-year students at Boise State.

O«

O«

Of the 63 unigue participants, 60 had course data available to study. Of those, 41 had pre and post treatment
data to compare. An analysis of this data found that 62% of those participants had a lower DFW rate in the
"treatment” section (after participating in the FYIl). Their average was a 6% decrease in DFW rates in the post-
treatment sections.

Appendix G.5. Develop the Peer Navigator Program

Original Strategy and Modifications: Develop the Peer Navigator (PN) Program

Originally, this strategy was a simple vote for the value of a relationship-rich environment via peer to peer
mentorship opportunities. The goal was simply to sustain and grow the reach of the Peer Navigator (PN)
program. The strategy has evolved with the SERP, in response to our growing focus on the First Year
Experience, and in response to the creation of the Student Connections and Support Center.

What does the accomplished strategy look like?
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The PN program began in 2019. Pre-dating the SERP, the program focused on first year students who did not
live on campus. At the time, this population trailed in retention by at least 10% when compared to first year
students housed on campus. The program is simple: New Students Programs (NSP) hires and trains
Orientation Leaders (OLs) for summer orientation programs. Most of these OLs are rehired in the fall as Peer
Navigators (PNs), offering their continued support to new students. PNs connect with their mentees via text
and in-person. NSP staff guides the content of texts and the agendas for in-person meetings, ensuring that
PNs provide timely and informed support.

It was intuitive to adjust the details of the Peer navigator program to align with SERP goals. In the fall of 2023 ,
the program supported 29 students, all of whom were First Generation ldahoan and lived off campus. One year
later, these students persisted at a rate of 75.9%. In comparison, the first to second year retention rate of Idaho
Resident First Gen students living on campus was 70.3%. (This data comes from University Retention and
Grad Rate Dashboard)

2024 adaptation of the original strategy: Now focused on SERP commuter students, the PN program aimed to
maximize its 1:1 mentorship capacity and was able to engage 99 students. 35 dropped off after initial

engagement, 20 met with a PN one time, and 47 met all semester long. Of the students who met with a PN all
semester (47), 91% persisted to Spring 2024 and of the students who met with PN at least one time (20), 85%
persisted to Spring 2024. |l tds i mportant upmrttacknowl ec
understand the data; NSP invites incoming students who are first gen + ldaho residents + not living on campus

to join the program. This is a large number. The students who enroll self-select/opt-in, which many mean:

They are already more engaged than the average student

They are open to seeking support.

0 They are focused on succeeding before the semester begins.

O« O«

In 2024, PNs also visited UF courses, providing personal narratives that highlighted help-seeking behavior.
They al so partnered wit h snmkgroBridewesstwithdirstydarf SERPestuderts. f a ¢ i
These interviews focused on the transition needs of new students.

Planned 2025 strategy: SMALL GROUP model, Adding TRANSFER students

In the fall of 2025, NSP will take the PN program from its 1:1 support model to a small group model.
Simultaneously, we will market the program to new transfer students for the first time. We hope to serve at
least 300 new students with at least one small group session. We will increase the program's visibility by
partnering with the Student Connections and Support Center. This partnership will connect first generation
students to the SCSC, where they can enroll in the First Forward program, a mentorship program that will pick
up where the PN program ends and extend through graduation.

Appendix G.6. Increase Access to Campus Housing for Idaho Students

Original Strategy : Increase in guaranteed, affordable beds accessible to Idaho Students.

Boise State has faced high demand for first-year housing, with many students hoping to live on campus but no
guarantee of a spot. To secure housing, first-year students had to complete their intent to enroll by mid-March

and submit their housing applicaton r i ght when it opened. I f they didnbo
minutes of the application opening, they were at risk of being put on a waitlist. Nonresident students, who were
usually committed to Boise State by mid-March, were ready to apply for housing right away. However, many
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Idaho students operated on a different timetable, putting them at a disadvantage when it came to being
assigned a spot.

Boise State wanted to create a process that would prioritize Idahoans in the housing process, as research
showed that students who lived on campus are retained at a higher rate. By ensuring Idaho students had
access to housing, the university hoped to support their success and improve retention.

To address this, Boise State took a strategic step in prioritizing Idaho residents. The housing application was
first opened to Idaho students, ensuring that those who applied in this initial window would receive a housing
assignment. This system was in place for the fall semesters of 2022 and 2023.

For fall 2024, Boise State evolved its approach. The university introduced an initial two-week application period
for all students, giving everyone who applied during that time a chance to participate in the housing lottery.
Idaho students were placed into a separate lottery, guaranteeing that any Idahoan who applied during the two-
week period would secure a housing assignment. This shift gave Idaho residents more time to commit to Boise
State and submit their applications without the pressure of a tight deadline.

Looking ahead to fall 2025, Boise State will take another big step in meeting housing demand. With the
opening of a new residence hall that will increase capacity by over 400 students, all first-year students will be
guaranteed a space. This will furthersu pport Boi se Statebdés commitment to
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Appendix G.7. Implement technological solutions for
transcript evaluations to decrease evaluation time and
Improve access

Original Strategy; Implement technology solutions for transcript evaluations to decrease evaluation time and
access: Adopt EDX and partner with other institutions to facilitate the transfer and evaluation of credits. Once
in place, explore how the new system might allow for access to better information and/or advising before
admission or intent-to-enroll.

What does the accomplished strategy look like?
To carry out this transfer-specific strategy, a committee with internal partners was formed to lead the
implementation of Electronic Data Interchange (EDI) at Boise State. Process.

Currently, testing for the transcript receiving process has been completed and is now ready to receive
transcripts. At this time Boise State is not on the registry, so it will only be a select-few institution that can send
us data via EDI currently.

At this phase of the project, the process still requires a manual step to push each received transcript into

PeopleSoft. Once processed, the data will flow into the transfer credit table, and both a document and an

image of the transcript will be routed to Slate for Admissions to use. While the current workflow primarily
benefits the Registraroés Office, it represents a sigr
process.

The goal is that any institution currently capable of sending transcripts via EDI will consistently use this method
to send transcripts to Boise State.Phase 2 of this project aims to allow for multiple documents to be processed
at once, increasing efficiency and scalability. Collaboration with peer institutions continues to be a key part of
the strategy. Boise State is working closely with the College of Western Idaho, while the University of Idaho is
preparing to implement its own EDI system and plans to assist Idaho State University with their launch as well.

Once fully implemented, transcript evaluations can be completed in a matter of days, allowing transfer students
to make faster, more informed decisions. This accelerated process will improve advising for students and open
the door for future innovations, such as more seamless dual enrollment opportunities between institutions.
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Appendix H. Sept 2024 SERP Transfer Summit Take-Aways

In September 2024, a group of staff, faculty, and administrators gathered to better understand the transfer
students and their experience at Boise State and to discuss what we are already doing and ways we can
improve our support transfer students. What follows is an analysis of the notes taken at each table. Initial
analysis was performed using Al tools as noted. Results are lightly edited.

Part 1 A summary of Ideas from Table Discussions
Part 2. Examples of Things We are Already Doing Well
Part 3. What Else Can We Do to Better Serve Transfer Students?

Part 1. A summary of ideas from Table Discussions.  2°

Common Challenges and Needs

0 Belonging and Community:  Transfer students often feel disconnected from the campus community
and struggle to find their place.

0 Academic Navigation: Understanding transfer credit equivalencies, degree requirements, and

navigating academic advising can be complex.

Financial Aid and Affordability: ~ Transfer students may face unigue financial challenges, especially

when transferring from community colleges.

Timely and Effective Communication:  Clear and consistent communication about important

deadlines, events, and resources is crucial.

(@]

(@]

Effective Strategies and Practices

0 Personalized Support: One-on-one advising, mentoring, and coaching can help transfer students
navigate the transition.

0 Community Building: Creating opportunities for transfer students to connect with each other and with

upperclassmen can foster a sense of belonging.

Clear Communication: Providing timely and accurate information about academic requirements,

financial aid, and campus resources is essential.

Streamlined Processes: Simplifying the transfer credit evaluation and enrollment processes can

reduce stress and confusion.

Targeted Outreach: Proactive outreach to transfer students, including phone calls and emails, can

enhance engagement.

[@]3

[@]3

[@]3

Areas for Improvement

0 Early and Consistent Outreach: Reaching out to transfer students before they enroll can facilitate a
smoother transition.

0 Enhanced Academic Support:  Providing additional tutoring, academic coaching, and writing support
can help transfer students succeed academically.

0 Financial Aid Counseling:  Offering specialized financial aid counseling for transfer students can help
them access available resources.

29 Generated by a Gemini Al analysis of table notes performed by S. Paterson and Sociology of Education students.
72



(@]

(@]

Mentorship Programs: Connecting transfer students with mentors who have successfully transitioned
can provide valuable guidance.

Data-Driven Decision Making: Using data to identify trends and challenges can inform targeted
interventions for transfer students and improve support services.

Part 2. Examples of things we are already doing well ~ 3°

1. Building Relationships and Community

0

0

0

Example 1: Intentionally schedule full-time faculty across the curriculum to build relationships and do
handoffs from year to year.

Example 2: Create opportunities for students to build and foster community through student
organizations, leadership programs, and campus activities.

Example 3: Host community-building events like pizza parties, welcome picnics, and interest group
meetings.

2. Flexible and Personalized Support

0

0

0

Example 1: Offer opportunities for one-on-one meetings and discussions (in-person, virtual, or phone)
with advisors or staff.

Example 2: Provide personalized communications
needs and prior experiences.

Example 3: Create a clear course plan and provide flexible degree options (FT/PT, different entry
points) to help students navigate their academic journey.

3. Transfer Credit and Enrollment Process

0

0

0

Example 1. Evaluate transfer credits flexibly and promptly, including unofficial transcript evaluations
and credit for prior learning.

Example 2: Advocate for transfer students to have earlier enroliment opportunities and provide clear
information about how credits transfer.

Example 3: Use tools like the Transfer Equivalency System and provide detailed checklists and
information on the transfer process.

4. Orientation and Onboarding

0

0

0

Example 1: Host dedicated transfer student orientations in the summer and winter to address their
specific needs and help them acclimate.

Example 2: Provide a robust onboarding presentation and detailed information about campus resources
and expectations.

Example 3: Offer virtual and in-person onboarding options to ensure accessibility for all transfer
students.

5. Student Support Services

0

Example 1. Provide access to academic support services like tutoring centers, study groups, and
learning assistant sessions.

30 Analysis performed using Al - R. Silva
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Example 2: Offer basic needs resources, crisis intervention, and confidential support for students facing
personal or financial challenges.

Example 3: Create dedicated spaces and support programs for specific student populations, such as
veterans or first-gen students.

6. Communication and Outreach

0

0

0

Example 1: Implement targeted email campaigns and personalized communications to keep transfer
students informed and engaged.

Example 2: Use various outreach methods, including phone calls, texts, and emails, to connect with
students and provide support.

Example 3: Develop a communication plan specifically for transfer students to ensure they receive
relevant information and feel welcomed.

7. Academic and Career Development

0

0

0

Example 1: Offer experiential learning opportunities and research opportunities to engage students in
practical applications of their studies.

Example 2: Provide one-on-one career counseling appointments and connect students with employers
or alumni via events and BroncoLink.

Example 3: Develop and maintain comprehensive articulation agreements and clear pathways for
transfer students to understand how their credits apply to their new degree.

8. Community College Partnerships

0

0

0

Part 3. What else can we do to better serve Transfer Students?

Example 1: Collaborate with community colleges to create and maintain transfer pathways and
articulation agreements.

Example 2: Attend transfer fairs and recruitment events at community colleges to engage with
prospective students and address their concerns.

Example 3: Build relationships with community college staff and faculty to streamline the transfer
process and provide support.

31

1. Enhance Specialized Advising and Support

0
0

Provide tailored advising support for transfer students; ensure stability in advising relationships
Outreach and Follow-up: Increase proactive outreach, including phone calls and personal connections.

2. Onboarding, Community Building, and Integration

0

O« O«

Develop transfer-specific programming in orientation and onboarding, focusing on building community
among transfer students.

Assign peer or faculty mentors to aid integration.

Organize events specifically for transfer students.

31 Lightly edited based on an Al analysis by R. Silva.
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0 Student Organizations: Partner with programs to help transfer students get involved. Create more
visible leadership and involvement opportunities for transfer students, such as integrating them into
program committees or offering leadership roles tied to their interests.

w

. Increase Visibility and Awareness of Resources

0 Increase Visibility: Make resources and support services easy to find. Be aware of the ways that
navigating requires an understanding of the Ahidd
Consistent Communication: Use targeted outreach to keep students informed.

Explicit Messaging: Communicate the value and inclusion of transfer students; be mindful of how the

i deal studentodo narrative may decrease belonging

O« O«

4. Make Credit Evaluation and Academic Adjustment Processes Easier

0 Provide credit for prior learning
0 Streamline academic adjustments to help transfer students succeed.
0 Offer unofficial evaluations before admission.

5. Coordination and Communication

0 Inter-departmental Collaboration: Enhance communication between departments and with community
colleges.

(o2}

. Look for Ways to Offer Greater Flexibility

0 Offer flexible course options to accommodate transfer students.
0 Consider adjusting policies to better support transfer students.

7. Gather Data and Feedback for Continuous Improvement
0 Use data to identify trends and areas for improvement.
0 Create processes to gather input from transfer students
0 Use data and feedback to inform faculty and staff about transfer student needs.

8. Customize Marketing and Outreach

(@]

Develop specific marketing materials and channels for transfer students.
Communicate that off-campus involvement (commuting, working) is valued as part of their college
experience to counter the "ldeal Student" image.

O«

9. Create Streamlined Strategies for Scholarships and Financial Support

0 Explore additional scholarships and funding sources.
0 Simplify scholarship and financial aid applications.

10. Address the Needs of Non -Traditional Students

0 Address Unique Challenges: Recognize and address specific challenges of non-traditional and
commuter students.
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0 Tailored Programs: Develop programs sensitive to the needs of these groups.

11. Build Community College Partnerships

0 Continue to build relationships with community colleges on credit transfer and curriculum alignment to
ease transitions.
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Appendix I. Key Findings: SERP New Bronco Survey

Survey Objective

The obijective of this survey was to assess student satisfaction with various aspects of the onboarding process

at Boise State University, including admissions, orientation, academic advising, and financial aid assistance. It

was administered in February 2025 to Idaho residentswh o 6d j ust compl eted their fi
(entered Fall 2024). The findings aim to identify areas of strength and opportunities for improvement to

enhance the student experience.

Demographic Overview

The survey sample of approximately 80 Idaho residents who represented a diverse cross-section of Boise
State University students, identifying with one or more SERP categories:

0 First -Generation Students : 65% of respondents

0 Low-Income Households :51% of respondents

0 Rural Idaho Residents : 32% of respondents

0 Hispanic : 15% of respondents

0 Transfer Students : 39% of respondents

0 Gender: 70% Female, 27% Male, 3% Other

0 Ethnicity : 84% White, 18% Hispanic, 14% other ethnicities represented

0 Housing : 32% of students live on-campus, 33% of students live off-campus, and 35% of students
commute from home

0 Academic Load : 95% of students are full time (12+ credits); 21% take 16+ credits

0 Academic Performance :56% of students had a GPA of 3.7 or higher and 13% of students had a GPA
under 3.0

Key Findings

Admissions & Application Process

0 Most students interacted with the Admissions department through email and phone.

0 57% of students applied via the Boise State website , while 42% used Apply Idaho .

0 89% found the admissions process somewhat easy or very easy

0 Students were overall satisfied with admissions counseling, notification of acceptance, clarity of
application deadlines, and communication with admission staff.

0 A quarter of the students were dissatisfied with the financial aid information present.

0 The timeliness of acceptance notifications received high satisfaction (96%).

0 Most relied on the university website  (92%) and email (61%) for information.

0 88% satisfaction in overall communication from admissions.

Orientation Experience

0 65% of students attended in person , while 22% participated virtually.
0 72% of students were satisfied or very satisfied  with Orientation.
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Students were overall satisfied with information on asking for help, advocating for themselves, and how

to prepare their first semester.

Over a quarter of students expressed dissatisfaction in information presented on clubs, differences

between college and high school, and navigating university websites.

70% of studentsfeltii a c ade mi ¢ al | wtthp begimiag oétlie®emester, yet 37% of students

encountered unexpected difficulties  during the first month of classes.

Academic Advising

¢ O«

(@]

(@]

96% of students attended academic advising at least once within the last 6 months.
86% of students were satisfied with their academic advising, sharing how their advisor helped them
develop a future plan and answered questions about classes.

Students preferred in-person meetings, virtual meetings, and emails over phone calls, texting, and

online chats regarding academic advising.
Some students mentioned that they would have felt better about their advising experience if their
advisor was friendlier, more available, and more knowledgeable.

Financial Aid Assistance

O« O« O« O«

91% of students submitted FAFSA , but 27% were dissatisfied with the process.

Students reached out to financial aid evenly across all communication platforms.

Students primarily reach out to resolve their financial aid issues.

36% of students stated that they had trouble speaking to a financial aid representative and 22%
believed the financial aid emails were unclear.

Conclusion & Recommendations

Overall, students expressed positive experiences
financial aid may require improvement. Key areas for enhancement include:

1.

Improved Financial Aid Communication : Ensure students understand financial aid options earlier
and provide more transparent, step-by-step guidance.

Wi

More Social Connection Opportunities  : Expand networking and club engagement events, particularly

during orientation.
Enhanced Academic Advising : Increase availability and training for advisors to ensure consistency
across departments.

Continued Website & Email Optimization : Maintain clarity in digital communications, particularly for

admissions and financial aid processes.

78

tr



Appendix J. Guidelines for Planning and Conducting a Focus
Group at Boise State University

1. Define the Purpose and Obijectives

- What is the goal of the focus group?
- What main questions do you want to answer through the focus group?

2. ldentify the Target Audience

- Who are the participants?

Consider the demographic and academic characteristics of the students you want to invite. For example, the
target audience could include first-year and transfer domestic students from our SERP populations, such as
first-generation, Pell Grant-eligible, Latinx, and rural students.

3. Choose the Format and Setting

- Date, Time, and Duration

Choose a date and time for the focus group that avoids peak periods like midterms or finals. Keep the session
to 1.5 to 2 hours to maintain focus and engagement. If possible, offer multiple time options, such as morning
and afternoon sessions or different days, to accommodate more participants.

- In-person vs. virtual
Decide whether the focus group will occur in person, virtually, or in a hybrid format.

- Location
If the focus group will be in person, reserve the space:

Request Space at the Student Union Building: https://www.boisestate.edu/studentunion/student-union-
events/request-space/

How to Request Classroom Space on Campus: https://www.boisestate.edu/registrar/faculty-staff-
info/scheduling/reservation-request/

4. Recruit Participants

Use various methods to recruit participants:

- Email or announcements via CampusGroups, newsletters, or social media.

- Ask colleagues to help promote the event to their students. For instance, if you're targeting first-generation or
Pell Grant-eligible students, consider contacting staff at the Center for Educational Opportunities (CEO) and
TRIO College programs. CEQO's programs support first-generation, financially limited, and students with
documented disabilities, providing academic assistance throughout their pursuit of a bachelor's degree.

- Compensate participation with gift cards. If you are offering gift cards to focus group participants, be sure to
review and comply with the university's Gifts, Awards, and Prizes policy (University Policy 6230).

5. Prepare the Facilitator
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- Role of the facilitator:

The facilitator is responsible for guiding the discus
conversation on track. They should be neutral, non-judgmental, and skilled at prompting and clarifying

responses.

- Training & Facilitator Guidelines:
Whenever feasible, ensure that the facilitator is trained in active listening and moderation techniques.

Additionally, provide the facilitator with clear focus group guidelines. For reference, here is an example of the
SERP Focus Group Guidelines for Facilitators, used during the April 2024 session.

6. Craft Focus Group Questions
Use open-ended questions to spark discussion, start with easy ice-breakers, and prepare follow-up questions
to explore answers further.

7. Create a Comfortable and Safe Environment

Set ground rules at the start to ensure respectful C C
opinion. Also, assure participants that their responses are confidential (except in mandatory reporting

situations) and explain how their feedback could help improve services.

8. Set Up Note -taking

- Note-taking:

Designate a person to take notes during the focus group to capture key insights. At the end of the session,
collect the notes and summarize the findings.

9. Facilitate the Focus Group

Start with introductions, explaining the focus groupf¢
facilitator should guide the discussion while encouraging participation from everyone, all while keeping an eye

on time to cover all key questions.

10. Wrap-up and Closing

At the end of the session, provide a brief summary of the main ideas discussed and check if participants feel
anything important was missed or misrepresented. Thank them for their time and feedback. Collect gift card
paperwork if necessary (see University Policy 6230).
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Appendix K. Results of Focus Groups with First-Year
Students

Adrian Kane, Ph.D.
Provost Fellow Project 2024-2025

Project Description

Goal: To better understand the challenges that rural, Pell eligible, first generation, and Latinx students face so
that we can better support these groups in the future and achieve the goals specified in the Strategic
Enroliment and Retention Plan.

Method:

4 focus groups facilitated by student orientation leaders in January and February 2025
29 students participated in total

All students started in Fall 2025

All Students had at least one SERP identity

Participant Profile

70% live on campus

74% are Idaho residents

37% are first-generation

70% are Pell eligible

52% are Rural

22% Honors College

33% COAS, 15% COBE, 4% COED, 15% COEN, 30% COHS, 7% SPS

7% American Indian/Alaska Native, 4% Asian, 4% Black, 19% Hispanic, 15% Two or more Races, 52% White

Why Boise State? How do they choose their major?
0 Geography is a primary factor. Many wanted to stay in-state. Others wanted to go out of state but stay
on the West Coast.

0 Affordability is also crucial. In-state tuition and the WUE scholarship were frequently mentioned.
0 Program fitis frequently a consideration.
0 Students often have an idea of what they want to study and select their major without meeting with an

advisor first. Students who are contemplating switching majors usually do so in consultation with an
advisor.

Welcoming / Transitioning to College

0 Students expressed broad enthusiasm about the variety and quantity of events during Welcome Week,
including departmental welcome events. They found the events helpful in making connections with
other students, reducing anxiety, and making the transition to college life fun. The river float, splatter
party, and the involvement fair were mentioned multiple times. A few students mentioned that they
appreciated learning about resources during Mental Health week.
The BSU 2028 page on Instagram allowed for connections prior to arriving on campus.
Students who belong to a campus organization indicate that this helps with the sense of feeling
welcome.

Q¢ O«
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The Honors College and different Living-Learning Communities were mentioned multiple times in
response to this question. Students expressed appreciation for the Honors College weekly roundup of
upcoming activities and the Head of House model.

Students responded very positively to orientation, often praised the orientation leaders, and expressed
gratitude for the connections they made with other students.

A few students expressed feelings of loneliness and isolation, particularly if they have not connected
well with roommates.

Quotes about Welcoming

C

d

L

p l

0 Al feel |l i ke orientation made me f eel really wel
was the first moment that | had meeting new people at Boise State and seeing how welcoming they
are. o

0 Al enjoy when teachers do their presentation sl
it helps connect students and teachers. 0

0 fnCampus is very wel comi mgarwelcone evertsalvreallyaded help yoogoe f i
out and meet some people and just feel Il i ke youdr
you belong at the college. | like the events.lonl y went to a few of t hem, b

60 Anl't was a big culture shock. There were s0 many
been able to find my own I|ittle community because
to find people, which Idm really happy about. o

Belonging / Connections

0 Students who belong to a specific campus organization express a strong sense of belonging and being
welcome on campus.

0 The wide variety of student organizations offered on campus is a tremendous asset: e.g. Greek Life,
Rec Center classes, Women in Business Club, Young Life, Band, Honors College, CAMP, TRIO, Ski
and Snowboard Club, Black Student Association.

0 When students make connections through classes, it is usually in smaller classes or through small-
group discussions or group projects.

0 Roommates and floormates are often the closest connections. If roommates are local and already have
a social network it is difficult if the other roommate is left out.

0 Some students are experiencing sadness and disappointment about the disappearance of identity-
based student centers.

0 The greater the effort by instructors to get to know students, the more connected students feel.
Individual meetings, questionnaires, and student introductions were examples of ways instructors have
proactively attempted to connect with students.

0 Several students expressed appreciation for instructors who have connected them with internships,
professionals, and research opportunities.

Quotes about Belonging and Making Connections

6 Al got so lucky with all of the connections that
go to Harvard, | wouldndét have the sort of connec

0 iBSU is a PWI [Primarily White Institution], and
so | don't really care but it does kind of impact our lives sometimes because | feel left out sometimes. |
donodot feel includedmbéc&aaesehkdoml hBckeswah, sbmet i me
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still have my own friends and | can go hang out wi

0 "nTherebébs not a | ot of queer friendly spaces here
happened. And | understand the need for changing
disappointing, not having that school led space knowingthat , yes | am wel come her
announce it. So | think thatés kind of a bummer.
and have the same interests but it wasnodét because

0 AThe social connections | 6ve made have made me f e

0 "nThe connections have impacted my first year at B
hang out with and it just makes coll ege more fun,

0 A0Overall my transition has been really great and |
and meet new people. o

0 Al éve realized that it has made class a | ot more
friend is probably also having trouble and you ca

0 Anltds really hard for me to talk to professors be
their office and sit there? Call them Amy [ ordo?

Challenges with Regard to Achieving Goals (Self  -Efficacy)

0 The most frequent response to this question was time management. Given the new freedoms that
come with the transition to college life, many students find it difficult to balance their desire to socialize
and participate in extracurricular activities with the academic demands of their coursework.
Procrastination and finding motivation were key words that often surfaced in response to this question.
Homesickness, stress, and finances were also mentioned as challenges.

Students often donét understand the rationale beh
Access fees, printing fees, and paying for books and class supplies on top of tuition. One student

expressed frustration about meal swipes that expire and losing dining hall dollars at the end of the year.

0 Some students expressed that it can be daunting to ask people for help. Messaging from instructors

about their willingness to help and how to contact them is important.

Students from small towns often described a form of culture shock that results from the sheer number

of people that they encounter on a daily basis, which sometimes makes it daunting or challenging to

connect with instructors and other students. This includes adjusting to the size of large lecture halls.

0 Developing study habits to adjust to the new academic environment can be a challenge.

O« O«

(@]

Quotes about Self -Efficacy

0 "NGetting used to the flexibility and having to do
0 "nJust staying motivated and keeping that balance.
more than | should have. 1t6s hard to find motiva"
0 AJust being able to balance school and doing thin
| struggled just doing school and that was all, and that took a toll on my mental health because | just
didnét go to the gym and all that kind of thing.
6 nl't was kind of hard for me to |l earn how to manag

Barriers to Engagement in Courses

0 Students generally find large lectures less conducive to engaging in learning. Challenges with big
lectures include fear of asking questions, distractions from other students, lack of connection with
professors and other students, and losing focus during lectures.
Taking for granted that students understand terminology or certain concepts
Failing to adjust language to an appropriate level for first-year students

O« O«
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0 When instructors expect all of the learning to be self-guided without explicit instruction
0 Lack of instructor experience (TAs) or enthusiasm for introductory level courses
0 Commuter students may struggle with early morning classes due to traffic.

Helpful Strategies to Engage Students in Courses

0 Posting slide decks to Canvas

0 Having organized and intuitive Canvas pages

0 Using iClickers during lectures

0 Incorporating ice-breaker activities to help students connect with each other
0 Creating opportunities for class discussions

(@]

Developing course routines

Quotes about Engagement

0 Al li ke the cBa@spesplbhratlafee0l i ke |I"m able to s
personal. | | ike the community. | feel so isolate:
people apart. I feel El hResesbarpuatl easl er smhéehet |
Ailt makes you feel more wel come when you actually
around. You feel more comfortable to talk. You f e
hard to focus and feel confident enough to get the work done or be able to talk to the professors when it
omes to big lecture halls and just unwelcoming c
Honest !l vy, if you have one contact in cl ass, it h
omeone. 0
But | made two really c¢close friends in that <cl as
el ped having a good friend in the class because
do the homewor k t ogetehreerd sb eaf oprreohjaencdtd ,t hoart iwe tdhon 6t
to have another person if youdre kind of nervous |

O«
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Navigation / Finding Information

0 Student Strategies for finding information about the university:

3 Google the specific information needed

Go to the main university website and navigate to the appropriate page
Find information on Universityb6s social medi a
Ask advisers or professors
Find contact information on website and email people
Go to physical office on campus
Ask at Help Desk in the SUB
Other resources mentioned: Educational Access Center, Refugee Club, Honors College Weekly
Newsletter, The Writing Center

W (W (W (W (W W W

0 Students generally find the website to be helpful and easy to navigate.
0 Several mentioned that they appreciate when professors provide information about resources.
0 Students learn about campus events in a variety of ways: Instagram Page- Get Involved BSU; Monthly

newsletter; Posters/flyers on campus; Weekly roundup in Honors College; Word of mouth; Student
Groups; Toilet talk. Multiple modes of promotion for welcome events is important.

Quotes about Navigation and Searching for Information
0 AWhen | first got on the Boise State website and
our apps and websites, and Boisebs apps and websi:

84



O« O«

through and stuff | ike that, and | just feel I
if itdéds just more organized or clear, or 1itéos

feel |l i ke evergxhiagéasopyedbty self

ifiThe Boise State website is really easy to use.
Al could have done a | ot better | ast semester

Affirmations of Current Practices

Continue to:
0 Create outstanding orientations
0 Help incoming students connect via social media prior to arrival on campus
0 Provide robust initial weeks of welcome with a variety of events
0 Provide students with a broad range of extracurricular opportunities
0 Implement relationship-rich practices and active learning strategies
0 Work with units to ensure that websites are updated and intuitive
0 Leverage social media to provide timely information
0 Use a variety of advertising methods for campus events
0 Support residential communities such as the Honors College and LLCs

(@]

Work with RAs on establishing connections with students

Potential Actions:

O¢ O¢ O¢ O¢ O¢ O¢ O«

Create student support communities for rural students

Increase student activities at the start of the spring semester

Provide students with specific time management strategies

Provide students with study strategies to help them develop successful habits

Replicate Honors College practices such as weekly newsletters and Head of House mentors
Consider ways to increase student access to football games

Be attentive to roommate pairings for local and non-local students

Suggestions for Faculty based on Student Comments

O¢ O¢ O¢ O¢ O¢ O¢ O« O« O¢ O¢ O

Introduce and humanize yourself

Get to know your studentsd names and stories
Create opportunities for students to get to know each other
Create opportunities for small group discussions or projects
Provide information about campus resources

Use active learning strategies to engage students

Use appropriate level of discourse for 1st year classes
Explain terminology when necessary

Provide study strategies to help develop habits

Provide time management strategies

Develop course routines
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Appendix L. Undergraduate Recruitment, Retention and
Marketing Summit Agenda

KEYNOTE - A TALE OF TWO STRATEGIES: INVESTING IN RETENTION VS. RECRUITMENT
Kris Collins, Associate Vice President for Enrollment Management | Simplot AC

SESSION 1|9 A.M. -9:25 A.M.

Retention: Invest in Peer Mentorship, Support Strategic Retention | Simplot D

Zoé Segnitz, New Student Programs

Discover how the Peer Navigator program strengthens student retention and addresses equity gaps through peer mentorship. This program
showcases how student leadership encourages healthy help-seeking behaviors and supports student success. Strategic investments in peer
mentorship can drive meaningful retention outcomes.

Recruitment: Highlights from the 2024 Admitted Student Survey | Simplot AC

Dr. Kelly Talbert, Executive Director, Admissions and New Student Programs

An overview of key insights and findings from the 2024 Admitted Student Survey, highlighting trends and what mattered most to students
admitted to Boise State for Fall 2024.

Marketing: Intro to Student Communications and Marketing | Simplot B

Jason Bullock and Chelsea Smith, Student Communications and Marketing

Wedl |l explore the differences between Office of Communicati (86M),aadnd Mar ke
how these two teams work together to create a compelling and connected campus experience and maximize ROI.

SESSION 2| 9:30 AM. - 9:55 A M.

Retention: Becoming a Bronco: Leveraging Survey Findings and Cross -Campus Partnerships to Support New Students | Simplot D Lindsey

Cassidy, Asst. Director., Academic Development and Recovery, AASC

Holly Kerrigan, Assoc. Director, Housing and Residential Life

The Becoming a Bronco Survey, initially | aunched by Housing and Residence |ife, reveal
Boise State. Hear how results are prompting proactive outreach by campus partners, fostering connections that support student s 6 a c,aodia, and
personal development.

Recruitment: Academic Involvement in Recruitment Programs | Simplot AC

Paige Peterson, Senior Admissions Counselor & Campus Visit Manager

An exploration of how academic involvement enhances recruitment programs, focusing on strategies and best practices for integrating academic
departments into on-campus events.

Marketing: Messaging for Every Stage of the Student Experience | Simplot B
Chelsea Smith and Joe Stoltzfus, Student Comms and Marketing

Explore the nuances of crafting e
communication to resonate with di

ng f orothearwofltailoring at v a
i r tu
channels can impact your message, and the importance of a messaging framework.

ri
Isofdiscossiwgys thesnetbod andv e s de
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SESSION 3| 10 A.M. - 10:25 A.M.

Retention:Ever yt hing You *Didndét* Know You Needed to KnOGwdaAbout Academic Adj u:
LeDuc, Assistant Director, Registraros Office

Learn how to effectively implement transfer and standard academic adjustments to promote student success. Explore the distinctions between

waiving, substituting, and equating courses, and understand how these adjustments can impact both major and university wide requirements.

Recruitment: Personalizing Your Recruitment Efforts | Simplot AC

Abby Prichard, Admissions Counselor

A look at approaches for personalizing recruitment efforts to better engage prospective students and tailor outreach strategies to individual needs
and interests.

Marketing: Amp |l i fying Academic Content in the Visitorsd Guide and Beyond | Sim
Joseph Stoltfus and Chelsea Smith, Student Comms and Marketing
Partner with the SCM team to amplify your academic voice and reach a wider audience from prospective to current students, whet h e r itds purc

ads in the visitors guide, collaborating on blog content, or updating Major Finder. Delve into a variety of collaboration opportunities and how to ensure
integration with recruitment activities.

SESSION 4| 10:30 A.M. - 10:55 A.M.

Retention: First-y ear i nstructorso6 i mpact: CTL and Faculty Learning Communities |
Sarah Dalrymple, Department of Biological Sciences and CTL

This session will describe professional development programs offered by the CTL that have focused on promoting student success and reducing

disparities in student outcomes, particularly in first year courses.

Recruitment: Best Bets for Recruiting Transfer Students | Simplot AC

Emilee Simicich, Transfer Admissions Counselor

An overview of effective strategies for recruiting transfer students, highlighting best practices and successful approaches to attract and support this
important group.

Marketing: 10 Tips for a Student -Friendly Website | Simplot B
Liz Florence and Chelsea Smith, Student Comms and Marketing
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Come learn practical tips and strategies to enhance your department or college website and improve the user experienceforstu d ent s . We 06 |

the top 10 things you can do to improve intuitive navigation, search engine optimization and multi-audience content strategy.

SESSION 5| 11:00 A.M. - 11:25 A.M.

Retention: Improving Student Outcomes through Academic Support with Strategic Insights and Collaborations | Simplot D Matt

Schmasow, Associate Director of AASC | Brittany Artz, Academic Program Coordinator, AASC

Explore how the Academic Support team promotes student retention through programs like Peer Academic Support Services (PASS) and ACAD 101
Bronco Base camp, among others. Learn how department collaborations enhance outcomes and explore actionable steps to integrate these supports
into your retention strategies.

Recruitment: Building Connections: Recruiting Online and Adult Learners | Simplot AC

Alison Bellais, Director, Recruitment and Advising, Extended Studies

Lead with relationship-building and proactive outreach to stand out among the competition recruiting adult online learners. Align your program
outcomes with their unique needs to help them visualize their fit and success in your program.

Marketing: Subject to Change - Rethinking Student Email Communication | Simplot B

Ben Martin and Chelsea Smith, Student Communications and Marketing

Email marketing is still a highly effective tool in the higher ed space, but what are the appropriate use cases for sending mass emails? Learn how to
enhance your data driven decision making for maximum effectiveness, along with best practices for content development and engagement.

Q&A | 11:30 AM. - 12 P.M.
Return to Simplot AC to ask one-on-one questions of the presenters.
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Appendix M. Progress Towards Universal Goals

The following graphs show both 6-year graduation rates and 1-year retention rates relative to the new universal
goals described in the section above. These graphs also show the change®? for each group over the last three
years since the launch of the SERP initiative.

0 For 6-year graduation rates, the Fall 2018 cohorts (first-time, full-time and transfer-full-time) are compared to the
Fall 2015 cohort.

0 For 1-year retention rates, the Fall 2023 cohorts (first-time, full-time and transfer-full-time) are compared to the
Fall 2020 cohort.

0 An asterisk indicates the group has no data in either the baseline year or in the most recent cohort year. 3

0 Large changes tend to be observed for groups with small numbers of students in them, reflecting variation from
year to year in small groups

0 For most groups within each the FTFT and FTTR groups, we have improved outcomes over the last three years;

these changes are shown in blue.
0 These data allow us to look at changes, especially those that are not in the positive direction, and ask what more
can be done to support that group of students.

32 The values shown on these graphs are simple differences. For example, in the 6-year graduation rate in FTFT cohort

group -ofstfmoet studento, the rate changed from 61. 0% (Falll 2

of +7.8%

33 Data can be missing either because we just recently started tracking a particular variable (e.g., mode of program) or

because the numbers within a group for a given year are so
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Six Year Graduation, First-time, Full-Time Students, Fall 2018

e ——— ] T
On-Campus Housing in first year +4.1%

Asian +12.8%

Not Pell eligible [N | 5 7%
Contining Generation G | . 40, | Values are
Female I | 5 1, difference
white I | +4.8% compared to
19 or Younger [N | +6.0% | Fall 2015 cohort

Campus-hased Pian only [ *

overall [ | +6.2%
Two or more races +7.6%
Male | +7.5%
Hispanics of any race +4.0%
Unknown race/ethnicity +20.3%

ID urban I - 1%,
Idaho Resident student NG -4 1%

First Generation  mmm +43%

ID rural -2.4%
Nonresident Alien (International) +23.8%
Pell eligible +4.0%
Off-Campus housing in first year = ————— + 5 20/,
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Fully Online Program * I
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Bar widths proportional to group size (# of students).
Group sizes <2% indicated by a thin line.



Six Year Graduation, Full-time Transfer Students, Fall 2018

Fully Online Program i *
90+ credits transferred in +4.1%
Asian +22.6%
60-89 credits transferred in +3.9%
Two or more races I +12.6%
35-44 years old | +2.5%
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One Year Retention, First-time, Full-Time Students, Fall 2023

Out-of-State student +3.8%
Asian +11.9%
On-Campus Housing in first year +3.2%
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Campus-based Plan only | | + 5
overall | | +2.9%
Fully Online Program +22.5%
Two or more races +5.8%
Unknown race/ethnicity -5.7%
Native Hawaiian/Other Pacific Isl. -2.2%
Male I | +1.8%
D urban N +4.1%
Hispanics of any race -0.7%
Idaho Resident student INEIEEGG | +5.2% | \/g|ues are
Blend of Online / Campus-based +16.2% :
D rural +1069 | difference
First Generation +2. 706 Compared to
Off-Campus housing in first year - ————— +3 O}/ Fall 2020 cohort
Pell eligible +1.59
25 years or older -20.0%
Nonresident Alien (International) -16.9%
20-21 years old -1 '@z% VG rate = 78.9%
ed line = universal goal of 80%

2224 years old -9.3% |

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Bar widths proportional to group size (# of students).
Group sizes <2% indicated by a thin line.
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